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[bookmark: _Our_Curriculum]Our Curriculum
At Fernwood Primary and Nursery School, our curriculum is designed to foster a lifelong love of learning, igniting curiosity, creativity, and a passion for discovery in every child. We believe in building a strong foundation of knowledge and skills that progressively develop throughout each stage of a child’s education. From the earliest years through to Key Stage 2, our curriculum is carefully sequenced to ensure that every learner not only acquires essential knowledge but also develops the critical thinking and problem-solving skills needed to navigate a rapidly changing world.
We aspire to create a vibrant and inclusive learning environment where children are encouraged to explore, ask questions, and make connections across subjects. Through a rich and diverse curriculum, we aim to nurture a deep understanding of the world around them, preparing them to become confident, responsible, and compassionate individuals who are equipped to thrive in the future.
Our approach is rooted in the belief that learning is a lifelong journey, and we are committed to providing our pupils with the tools and mindset to continue their learning beyond the classroom. A skilled and experienced team support all children to grow and develop in many ways. Our values of Friendship, Respect, Inclusion, Enthusiasm, Nurture and Determination are lived out by children and staff so that we can meet our ambitious aims of excellence for all. We aim to inspire a sense of wonder and possibility, ensuring that all children, regardless of their starting point, leave our school with the skills, knowledge, and ambition to reach their full potential.














FPNS Science Curriculum Intent Progression Document
[bookmark: _Science]Science Vision Statement
We know that children learn best through an exciting and engaging curriculum that both supports and stretches every child and gives them the potential to build on their learning over time. Every child’s learning journey begins in the Early Years Foundation Stage where we Plant new ideas and concepts; these ideas then Grow over their time with us, giving all children the chance to Flourish and love learning.  The values of a ‘Fernwood Friend’ are woven throughout the Curriculum; children are well-rounded individuals who take greater responsibility for their learning.  

Intent 
We teach Science to inspire curiosity, fascination and understanding of the world in which we live. Our pupils are given many opportunities to work scientifically. We support them to ask questions and find answers through predictions, investigation, observation and discussion. They learn to record their findings in a range of different ways (using diagrams, tables, charts and graphs) and they draw conclusions based on their own practical experiences. At Fernwood, we want our pupils to view themselves as scientists and potentially be inspired to pursue an interest in STEM careers in the future. As part of our Science provision, our pupils enjoy working outdoors and in the local environment to observe and record life around them. Cross-curricular links are used whenever possible to make their learning interesting and relevant.
Implementation 
 ‘It is important to view knowledge as sort of a semantic tree – make sure you understand the fundamental principles, i.e. the trunk and big branches, before you get into the leaves/details or there is nothing for them to hang on to.’ Elon Musk
Teachers create a positive attitude to science learning within their classrooms and reinforce an expectation that all children are capable of achieving high standards in science. At Fernwood Primary and Nursery School, Science is taught every half-term as all pupils should be taught essential aspects of the knowledge, methods, processes and uses of science in a consistent and thorough unit. Science at Fernwood follows the objectives of the national curriculum (Understanding of the World – EYFS) and the units taught are carefully designed to build on curriculum knowledge throughout the year, the whole school science progression map is used to support this. For each unit, the key knowledge, skills and vocabulary have been identified to ensure a progression of learning and to help lay the foundations for more abstract concepts.
In the planning of science, problem solving opportunities are used in investigative enquiries that allow children to use the working scientifically skills outlined in the national curriculum. Children are encouraged to develop their own questions and this curiosity is valued and celebrated. Planning involves teachers creating engaging lessons, making use of resources to aid knowledge and provide hooks in learning. Teachers use precise questioning in lessons to assess understanding and to stretch and challenge.
Science Day is also a chance for children to expand on their working scientifically skills and to help them see themselves as a Scientist. We have used the CREST awards to engage and motivate parents at home to continue an enjoyment of scientific enquiry.

Impact 
Our high-quality Science curriculum provides our children with the foundations for understanding the world through the specific disciplines of biology, chemistry and physics, which they are able to build upon in their secondary education. The progressive nature of the Science curriculum allows them to make links between new knowledge and their existing scientific understanding. The work in the children’s Science books provides evidence of the engaging Science curriculum we offer and showcases their developing knowledge and skills. 




Nursery
Topic areas: 
Autumn 1 – 
Autumn 2 – Autumn and Woodland Animals
Spring 1 – Winter
Spring 2 – Materials and Life Cycles
Summer 1 – Spring and Animals
Summer 2 – Seaside and Summer

To comment and ask questions about aspects of their familiar world such as the place where they live or the natural world. (UTW-TNW) 

To talk about why things happen and how things work. (UTW-TNW)

To show care and concern for living things and the environment. (UTW-TNW)

Vocabulary: 




Foundation F2
Topic areas: 
Autumn 1 – 
Autumn 2 – Autumn 
Spring 1 – Winter
Spring 2 – Spring
Summer 1 – Plants
Summer 2 – Farm and Summer

To explore the natural world around them, making observations and drawing pictures of animals and plants. (UTW-TNW) 

To know some similarities and differences between the natural world around them and contrasting environments, drawing on their experiences and what has been read in class. (UTW-TNW) 

To understand some important processes and changes in the natural world around them, including the seasons and changing states of matter. (UTW-TNW) 

Vocabulary: 




























Year 1 

Knowledge

Plants (Biology)
To identify and name some common wild and garden plants, including deciduous and evergreen trees.
To identify and describe the structure of a variety of flowering plants, including trees.

Animals including humans (Biology)
To identify and name some common animals including fish, amphibians, reptiles, birds and mammals. 
To identify and name a variety of common animals that are carnivores, herbivores and omnivores. 
To describe and compare the structure of a variety of common animals (fish, amphibians, reptiles, birds and mammals, including pets). 
To identify, name, draw and label the basic parts of the human body and say which 
part of the body is associated with each sense. 

Materials (Chemistry)
To distinguish between an object and the material from which it is made. 
To identify and name a variety of everyday materials, including wood, plastic, glass, metal, water, and rock. 
To describe the simple physical properties of a variety of everyday materials.
To compare and group together a variety of everyday materials on the basis of their simple physical properties. 

The seasons (Biology)
To observe changes across the four seasons.
To observe and describe weather associated with the seasons and how day length varies. 

Working Scientifically

Asking simple questions and recognising they can be answered in different ways
Talk about what they can see and do. Does a tree always look the same? What material should we build a model house with? What is the weather like?

Observing closely and using simple equipment
Magnifying glasses, QR codes, iPads. 

Performing simple tests
Test ideas suggested to them. Grow cress, tests related to the 5 senses—feely bag, smelly socks, tasting different flavours, testing materials—strength, waterproof, absorbency.

Identifying and Classifying
Plants (Wollaton Park Plant Hunt), Animals, Materials.
Begin to compare some living things. 
Make simple comparisons and groupings.

Using observations and ideas to suggest answers to questions
What is the weather like? Which animals make good pets? Why? 
Cinderella needs a mop. Which material would be best? How could we find out?

Gathering and recording data to help answer questions
Use simple charts/ICT/simple writing/labelling to communicate findings. Weather chart.
Writing What I did... and what happened?
Drawing ideas and simple pictures.
Recording classification of animals for display/in a chart.
 
Vocabulary: 






















Year 2 
Knowledge

Plants (Biology)
To observe and describe how seeds and bulbs grow into mature plants.
To experiment and describe how plants need water, light and a suitable temperature to grow and stay healthy.

Animals including humans (Biology)
To know that animals, including humans, have offspring which grow into adults.
To describe the basic needs of animals, including humans, for survival (water, food and air).
To describe the importance for humans of exercise, eating the right amounts of different types of food, and hygiene. 

Living things and their habitats—chicks/the pond and the farm (Biology)
To explore and compare the differences between things that are living, dead, and things that have never been alive. 
To identify that most living things live in habitats to which they are suited and describe how different habitats provide for the basic needs of different kinds of animals and plants, and how they depend on each other. 
To identify and name a variety of plants and animals in their habitats, including micro-habitats.  
To describe how animals, obtain their food from plants and other animals, using the idea of a simple food chain, and identify and name different sources of food.

Materials (Chemistry)
To identify and compare the suitability of a variety of everyday materials, including wood, metal, plastic, glass, brick, rock, paper and cardboard for particular uses. 
To find out how the shapes of solid objects made from some materials can be changed by squashing, bending, twisting and stretching. 
 

Working Scientifically

Asking simple questions and recognising that they can be answered in different ways
Describe observations using some scientific vocabulary. What does a plant need to grow? How could we make a test to find out? I wonder where a frog lives? Why is that a good place for a frog to live? What do animals need to survive? 

Observing closely and using simple equipment
Timer, ruler (cms).

To perform simple tests
Grow a bean/Testing materials—changes including twist, bend and stretch.
Begin to recognise when a test is fair.

Identifying and Classifying
Plants (grown from bulbs and seed). Animals (matched to their habitats). Materials (matched to particular uses).

Using observations and ideas to suggest answers to questions
What happens to these seeds if we leave them in the dark? 
What happens to my body when I exercise? Why is that important?
What is a food chain? Can we describe one?

Gathering and recording data to help answer questions
Writing ‘What I did...’ in more detail.
Suggesting ‘What might happen…?’ Writing ‘What happened?’
Experiments which require measurement/observations over time including growing experiment. 
 

Vocabulary: 































Year 3 
Knowledge

Plants (Biology)
To know about the functions of different parts of flowering plants: roots, stem/trunk, leaves and flowers. 
To explore the requirements of plants for life and growth (air, light, water, nutrients from soil, and room to grow) and how they vary from plant to plant.
To investigate the way in which water is transported within plants.
To know the part that flowers play in the life cycle of flowering plants—pollination, seed formation and dispersal. 

Animals, including humans (Biology)
To know that animals, including humans, need the right types and amount of nutrition, and that they cannot make their own food; they get nutrition from what they eat.
To know that humans and some other animals have skeletons and muscles for support, protection and movement.

Rocks (Chemistry)
To compare and group together different kinds of rocks on the basis of their appearance and simple physical properties.
To describe in simple terms how fossils are formed when things that have lived are trapped within rock. 
To know that soils are made from rocks and organic matter. 

Light (Physics)
To know light is needed in order to see things and that dark is the absence of light.
To know that light is reflected from surfaces. 
To know that light from the sun can be dangerous and that there are ways to protect our eyes. 
To know that shadows are formed when the light from a light source is blocked by an opaque object. 
To find patterns in the way that the size of shadows change. 

Forces and magnets (Physics)
To compare how things move on different surfaces. 
To know that some forces need contact between two objects, but magnetic forces can act at a distance. 
To observe how magnets attract or repel each other and attract some materials and not others.
To compare and group together a variety of everyday materials on the basis of whether they are attracted to a magnet, and identify some magnetic materials.
To describe magnets as having two poles. 
To predict whether two magnets will attract or repel each other, depending on which ways the poles are facing. 


Working Scientifically

Asking relevant questions/use different types of science enquiries to answer them.
What do you know about magnets? How do things move on different surfaces? 

Setting up simple practical enquiries, comparative and fair tests.
Carry out a fair test with support. Friction investigation (same ramp height etc). 

Making systematic and careful observations/accurate measurements using standard units/equipment.
Measure shadows (metre rulers/cms). How does friction affect distance of travel?

Gathering, recording, classifying and presenting data in a variety of ways to help answer questions 
Body measurements and ability investigation. Permeability and strength of rocks.

Recording findings using simple language, drawings, labelled diagrams, keys, bar charts and tables.
Keys to classify leaves/create a bar chart from findings. Conditions for seed growth. 

Reporting on findings—oral and written, displays or presentations of results and conclusions.
Oral and written presentation on rock findings. Record investigations in charts and graphs.

Using results to draw simple conclusions, making predictions for new values, suggesting improvements and raising further questions
Bigger/smaller magnet investigation. Shadow investigation. 

Identifying differences/similarities/changes related to simple scientific ideas and processes 
Animals including humans—compare teeth of carnivores, herbivores and omnivores. 

Using straightforward scientific evidence to answer questions or to support findings 
Shadow investigation/Light investigation.

Vocabulary: 






Year 4
Knowledge

Living things and their habitats (Biology)
To recognise that living things can be grouped in a variety of ways. 
To explore and use classification keys to help group, identify and name a variety of living things in their local and wider environment. 
To recognise that environments can change and that this can sometimes pose dangers to living things.  

Animals, including humans (Biology)
To describe the simple functions of the basic parts of the digestive system in humans. 
To identify the different types of teeth in humans and their simple functions. 
To construct and interpret a variety of food chains, identifying producers, predators and prey.  

States of Matter (Chemistry)
To compare and group materials together, according to whether they are solids, liquids or gases.
To observe some materials that change state when they are heated or cooled, and measure or research the temperature at which this happens in degrees Celsius (°C). 
To understand the part played by evaporation and condensation in the water cycle and associate the rate of evaporation with temperature.

Electricity (Physics)
To identify common appliances that run on electricity. 
To construct a simple series electrical circuit, identifying and naming its basic parts, including cells, wires, bulbs, switches and buzzers.
To know whether or not a lamp will light in a simple series circuit, based on whether or not the lamp is part of a complete loop with a battery. 
To recognise that a switch opens and closes a circuit and associate this with whether or not a lamp lights in a simple series circuit. 
To recognise some common conductors and insulators, and associate metals with being good conductors. 



Sound (Physics)
To identify how sounds are made, associating some of them with something vibrating. 
To recognise that vibrations from sounds travel through a medium to the ear. 
To find patterns between the pitch of a sound and features of the object that produced it. 
To find patterns between the volume of a sound and the strength of the vibrations that produced it.
To recognise that sounds get fainter as the distance from the sound source increases. 

Working Scientifically

Asking relevant questions/using different types of science enquiries to answer them
Why and how does the volume and pitch change when playing different lengths of tube? 

Setting up simple practical enquiries, comparative and fair tests
Plan and carry out fair tests e.g. which insulator works best for ear protection?

Making systematic and careful observations/accurate measurements using standard units/equipment
How does volume decrease as you move further from the source? Data loggers.

Gathering, recording, classifying and presenting data in a variety if ways to help answer questions
How quickly does a material melt, and at what temperature. Charts, graphs.

Recording findings using simple language, drawings, labelled diagrams, keys, bar charts and tables
Which organs make up the human digestive system? Labelled and annotated diagrams. 

Reporting on findings—oral and written, displays or presentations of results and conclusions
Demonstrate how the water cycle works by creating a ‘water cycle bag’.

Using results to draw simple conclusions, making predictions for new values, suggest improvements and raise further questions
How can we make wet clothes dry faster? How can we improve our findings?

Identifying differences/similarities/changes related to simple scientific ideas and processes
When have you seen this in real life? Condensation. Make it rain investigation. 

Using straightforward scientific evidence to answer questions or to support findings.
Solids, liquids, gases investigations. 
 
Vocabulary: 





Year 5
Knowledge

Living things and their habitats (Biology)
To describe the differences in the life cycles of a mammal, an amphibian, an insect and a bird. 
To describe the life process of reproduction in some plants and animals. 

Animals including humans (Biology)
To describe the changes as humans develop to old age. 

Properties and changes of materials (Chemistry)
To compare and group together everyday materials on the basis of their properties, including their hardness, solubility, transparency, conductivity (electrical and thermal), and response to magnets.  
To know that some materials will dissolve in liquid to form a solution, and describe how to recover a substance from a solution. 
To use knowledge of solids, liquids and gases to decide how mixtures might be separated, including through filtering, sieving and evaporating.
To give reasons, based on evidence from comparative and fair tests, for the particular uses of everyday materials, including metals, wood and plastic. 
To demonstrate that dissolving, mixing and changes of state are reversible changes
To explain that some changes result in the formation of new materials, and that this kind of change is not usually reversible, including changes associated with burning and the action of acid on bicarbonate of soda.

Earth and Space (Physics)
To describe the movement of the Earth and other planets relative to the sun in the solar system.
To describe the movement of the moon relative to the Earth. 
To describe the sun, Earth and moon as approximately spherical bodies. 
To use the idea of the Earth’s rotation to explain day and night and the apparent movement of the sun across the sky.

Forces (Physics)
To explain that unsupported objects fall towards the Earth because of the force of gravity acting between the Earth and the falling object.
To identify the effects of air resistance, water resistance and friction, that act between moving surfaces.
To recognise that some mechanisms including levers, pulleys and gears allow a smaller force to have a greater effect.

Working Scientifically

Planning different types of scientific enquiries to answer questions, including recognising and controlling variables where necessary.
Materials investigation/dissolving in a liquid to create a solution/recover a substance. 

Taking measurements, using a range of scientific equipment, with increasing accuracy and precision, taking repeat readings when appropriate.
Materials investigation (mms) indentation into plasticine, timers linked to air resistance, measuring with a Newton Metre (linked to work on forces) 

Recording data and results of increasing complexity using scientific diagrams and labels, tables, scatter graphs and bar graphs. 
Testing strength of materials (bar graph). Analysis of babies’ growth (comparing pie/bar/line graph).

Using test results to make predictions to set up further comparative and fair tests.
Predicting which materials dissolve/separate, air resistance/water resistance.

Reporting and presenting findings from enquiries, including conclusions, causal relationships and explanations of and degree of trust in results, in oral and written forms such as displays and other presentations.
Writing up experiments, feedback to class, diagrams/models.

Investigating scientific evidence that has been used to support or refute ideas or arguments.
Discussions/presentation e.g. Geocentric and heliocentric solar systems.
 
Vocabulary: 





















Year 6 
Knowledge

Living things and their habitats (Biology)
To describe how living things are classified into broad groups according to common observable characteristics and based on similarities and differences, including microorganisms, plants and animals.
To give reasons for classifying plants and animals based on specific characteristics.

Animals Including Humans (Biology)
To identify and name the main parts of the human circulatory system, and describe the functions of the heart, blood vessels and blood.
To recognise the impact of diet, exercise, drugs and lifestyle on the way bodies function. 
To describe the ways in which nutrients and water are transported within animals, including humans.

Evolution and Inheritance (Biology)
To recognise that living things have changed over time and that fossils provide information about living things that inhabited the Earth millions of years ago. 
To recognise that living things produce offspring of the same kind, but normally offspring vary and are not identical to their parents. 
To identify how animals and plants are adapted to suit their environment in different ways and that adaptation may lead to evolution.

Light (Physics)
To recognise that light appears to travel in straight lines.
To use the idea that light travels in straight lines to explain that objects are seen because they give out or reflect light into the eye.
To explain that we see things because light travels from light sources to our eyes or from light sources to objects and then to our eyes.
To use the idea that light travels in straight lines to explain why shadows have the same shape as the objects that cast them.

Electricity (Physics)
To associate the brightness of a lamp or the volume of a buzzer with the number and voltage of cells used in the circuit.
To compare and give reasons for variations in how components function, including the brightness of bulbs, the loudness of buzzers and the on/off position of switches.
To use recognised symbols when representing a simple circuit in a diagram.
 






Working Scientifically

Planning different types of scientific enquiries to answer questions, including recognising and controlling variables where necessary.
Investigating what can affect the brightness of a bulb, shapes of shadows 

Taking measurements, using a range of scientific equipment, with increasing accuracy and precision, taking repeat readings when appropriate.
Rulers, data logger to measure light levels, investigating body measurements, stopwatches to measure heart rate. 

Recording data and results of increasing complexity using scientific diagrams and labels, classification keys, tables, scatter graphs, bar and line graphs.
Heart rate, circuits (tables) bar chart (shadow) classification key (evolution) 

Using test results to make predictions to set up further comparative and fair tests.
Child led investigation linked to body knowledge.

Reporting and presenting findings from enquiries, including conclusions, causal relationships and explanations of and degree of trust in results, in oral and written forms such as displays and other presentations.
Conclusions when writing experiments (bulb brightness) ‘Light’ oral presentation, presenting own conclusions following inherited characteristics, evolution theories. 

Identifying scientific evidence that has been used to support or refute ideas or arguments.
Discussion and presentations on different evolutionary theories


Vocabulary: 











FPNS History Curriculum Intent Progression Document
[bookmark: _History]History Vision Statement
We know that children learn best through an exciting and engaging curriculum that both supports and stretches every child and gives them the potential to build on their learning over time. Every child’s learning journey begins in the Early Years Foundation Stage where we Plant new ideas and concepts; these ideas then Grow over their time with us, giving all children the chance to Flourish and love learning.  The values of a ‘Fernwood Friend’ are woven throughout the Curriculum; children are well-rounded individuals who take greater responsibility for their learning. 
Intent 
At Fernwood Primary and Nursery School, we believe history provokes and answers questions about British history and history around the world. It is a focus within the curriculum for developing cultural awareness, understanding historical periods and recognising the impact these periods have on us today. Through the history taught at Fernwood Primary, we seek to inspire pupils’ curiosity about the past to inform their understanding of the present.
Implementation 
History at Fernwood Primary and Nursery School follows the National Curriculum objectives and is taught in units throughout the year, so that children can achieve depth in their learning. For each unit, teachers have identified the key knowledge, skills and vocabulary which will be covered. Units have been carefully planned using the whole school history progression map to ensure children build on prior learning and make links between units. A short narrative of how each unit builds on prior learning is shown in the whole school history overview. History at Fernwood Primary and Nursery School is organised under four main categories known as substantive knowledge. These include: Society and Community, Exploration and Invasion, Power and Conflict and Disaster. Within each topic, our lessons link to one of the second order concepts which inform the skills and knowledge covered. These include: Cause and Consequence, Change and Continuity, Similarity and Difference, Historical Significance, Evidence and Interpretation and Chronology. These threads of knowledge run throughout our curriculum and allow children to make links and recognise the implications of history with increasing sophistication.
As a school, we value the importance of developing children’s chronological knowledge. Each class has visual learning aids to refer to throughout the year to embed children’s understanding of chronology. At EYFS and KS1, children can order events and artefacts using the terms ‘past’ and ‘present’ and ‘old’ and ‘modern’. In KS2, children embed their understanding of chronology by referring to a timeline which sequences the historical periods taught in this key stage. They can apply their knowledge of chronology to create their own timelines identifying key events. Children have access to a wide range of artefacts as well as primary and secondary sources to develop their enquiry skills. Children are encouraged to examine and ask questions about these artefacts to deepen their knowledge of the past and the people of that time.
At Fernwood Primary and Nursery School, we endeavour to make links in learning across the National Curriculum subjects. Where possible, history units are taught alongside high-quality texts. For example, in Year 1, when studying the history of Nottingham, children will read ‘Robin Hood and the Silver Arrow’ by Tony Bradman and in Year 6, when studying Crime and Punishment, children will read ‘Black Powder’ by Ally Sherrick. This enables children to make connections both in their historical learning and in the wider curriculum.  
Impact 
Through the history curriculum, children develop the historical knowledge and skills to help them explore, enquire and understand the past and present. Children’s knowledge and skills develop intrinsically as they progress through the school, not only enabling them to meet the requirements of the National Curriculum but to prepare them to become competent historians in secondary education. The work in children’s history books evidences the broad and balanced history curriculum we deliver and demonstrates their acquisition of key knowledge and skills.  
 






















Nursery
Topic areas: 
Autumn 1 – (History Day)
Autumn 2 – 
Spring 1 – Old and New buses
Spring 2 – 
Summer 1 – 
Summer 2 – Seaside, fossils and dinosaurs

To remember and talk about significant events in their own experience.  

To begin to explore the past through books and storytelling. (UTW-P&P)

Vocabulary: today, yesterday, parent, grandparent, week, tomorrow, old, new, bus


Foundation F2
Topic areas: 
Autumn 1 – Jobs in the community
Autumn 2 – Past through settings, events and people
Spring 1 – 
Spring 2 – 
Summer 1 – Old and New
Summer 2 – 

To talk about the lives of the people around them and their roles in society. (jobs)
To know some similarities and differences between things in the past and now, drawing on their experiences and what has been read in class. (vehicles) (UTW-P&P) 
To understand the past through settings, characters and events encountered in books read in class and storytelling.  (UTW-P&P) 

Skills 
Chronology
To talk about past and present.

Causality and Interpretation
To decide whether objects are from the past or present.

Vocabulary: same, different, job, now, then, the past, remember, old, new








Year 1 
Knowledge

How things have changed
To know about changes within living memory (my life).
To know about changes within living memory (last 70 years).

Transport (bikes and trains)
To know about changes within living memory. 
To know about events beyond living memory that are significant nationally (George Stephenson and the Rocket Locomotive).
To know about the lives of significant individuals in the past who have contributed to national achievements (George Stephenson)

Famous People from Nottingham
To know some facts about significant historical events, people and places in Nottingham (Robin Hood). 
To know about events beyond living memory.

Skills 
Chronology
To sort objects into old and modern.
To use vocabulary—old, new, modern, a long time ago.
To know about my changes since birth. 

Causality and Interpretation
To talk about why Robin Hood is famous.
To identify some similarities and differences between old/modern objects.
To identify some objects from the past (household objects).
To make observations about old/modern objects using artefacts.

Enquiry
To ask and answer questions using artefact/photograph provided. 
 
Vocabulary: same, different, old, modern (new), years, timeline, invention, artefact, technology, influence








Year 2
Knowledge
Black History
To know about the lives of significant individuals in the past who have contributed to international achievements. 
To compare aspects of life in different periods (Martin Luther King and another famous black achiever such as Rosa Parks, Barak Obama or Nelson Mandela.) 

The Great Fire of London
To know about events beyond living memory that are significant nationally.


History of the School and Willoughby Family
To know about significant historical events, people and places in Wollaton. 
 

Skills 

Chronology
To use phrases and words like: ‘before’, ‘after’, ‘past’, ‘present’, ‘then’ and ‘now’. 
To sequence a set of events in chronological order and give reasons for the order. 

Causality and Interpretation
To recount some interesting facts from an historical event (Great Fire of London).
To explain how a historical figure shaped the world we live in (Nelson Mandela, Rosa Parks).
To identify similarities and differences between Wollaton in the past and present. 

Enquiry
To ask historical questions using a source of evidence (eg MLK speech, digimaps)
To research the life of a historical figure (eg Willoughby family, Rosa Parks, etc).
 
Vocabulary: resistance, laws, similarity, difference, achievements, disaster, black history, significant, past, present, legacy, architecture 









Year 3
Knowledge

The Stone Age to Iron Age
To use artefacts to ask questions about what happened in the past.
To compare similarities and differences from the stone age and now.
To order events chronologically from the stone age to iron age using dates on a timeline. 
To know about the changes from the stone age to iron age.
To know why there were changes from the stone age to the iron age. 
To investigate why historians believes the stone, bronze and iron ages are significant to us.

The Ancient Egyptians
To know about where and when the first civilisations appeared.
To order events chronologically using dates on a timeline and explain changes.
To compare the similarities and differences between ancient Egypt and today using a secondary resource. 
To know why the pyramids are an achievement for Ancient Egyptians. 
To understand what Ancient Egyptians know about life and after death. 

Ancient Greece
To know who the Ancient Greeks were using evidence.
To arrange events from Ancient Greece in chronological order. 
To investigate Greek inventions and compare to them to today.
To explain why the first Olympic games are significant.
To research Greek gods and goddesses.
To know what impact ancient Greece has on the world. 

Skills 
Chronology
To order events chronologically from the Stone Age to Iron Age using dates on a timeline.

Causality and Interpretation
To explain why things changed within a period of time. 
To identify a similarity and difference between a historical period and Britain today.
To explain how an event from the past is significant to us now. 

Enquiry
To ask questions to understand more about what happened in the past.
To use primary and secondary sources of evidence to answer questions.
To research a specific event from the past. 
 
Vocabulary: civilisation, settlement, religion, government, democracy, influence, architecture, legacy, technology, art, travel, trade
Year 4

Knowledge

Roman Empire
To understand the chronological position of the Romans on a timeline.
To know the extent of the Roman Empire and the people that lived there (diversity)
To compare and contrast the Romans to the Ancient Greeks (eg gods and goddesses)
To know why the Romans invaded Britain (Caesar and Claudius)
To investigate Leicester as a Roman town, comparing similarities and differences (digimaps) 
To analyse the impact of the Romans on Celtic life
To explain the significance of Boudicca and reasons for her revolt.
To ask questions about Roman life using artefacts
To understand how the Romans were significant to us today
To know why the Romans left Britain and the fall of the Roman Empire. 

Britain’s settlement by the Anglo-Saxons and Scots 
To review the Roman withdrawal from England and the fall of the Roman Empire
To ask questions about why the Anglo Saxons invaded and where they settled 
To understand the significance of Sutton Hoo using primary and secondary resources
To compare daily life of an Anglo Saxon to my own


Skills 
Chronology
To order events chronologically across periods of time.

Causality and Interpretation
To explain why things changed within a period of time and the consequences for it. 
To identify a similarity and difference between 2 historical periods. 
To explain how events from the past have helped shape our lives. 

Enquiry
To ask historically valid questions to understand more about what happened in the past.
To compare the validity of primary and secondary sources of evidence. 
To research a specific event from the past, selecting and organising relevant information

Vocabulary: civilisation, empire, conflict, power, government, democracy, invasion, influence, technology, religion, resistance, legacy

Year 5

Knowledge

The Vikings 
To know about the Viking and Anglo-Saxon struggle for the Kingdom of England to the time of Edward the Confessor.
To understand the power of the Vikings and the significance their raids and invasions (Lindisfarne)
To compare Anglo Saxon rulers
To know about Anglo-Saxon laws and justice.

A Local History Study 
To study an aspect of local history dating from a period beyond 1066 that is significant and reflected in the locality.
To study a site (Nottingham Castle) dating from a period beyond 1066 that is significant in the locality.
To link Nottingham Castle to significant historical events, people and places in Nottingham (links to Year 2)

The Mayans
To conduct a study on a non-European society/civilisation that provides contrasts with British history.
To understand the significance of the Maya civilisation
To compare aspects of Maya civilisation to others in the world (Anglo Saxons)

Skills 
Chronology
To identify and articulate the chronology of world history. 

Causality and Interpretation
To make comparisons within and between historical periods. 
To explain how people or events from the past have positively or negatively shaped our lives. 

Enquiry
To ask historically valid questions and investigate the outcome to understand more about what happened in the past.
To decide which type of primary or secondary source of evidence will help in answering our questions. 
To select and organise relevant information to share what you know.

 
Vocabulary: civilisation, power, resistance, government, democracy, invasion, influence, religion, conflict, trade, inventions, settlement, empire, crime and punishment, legacy, monarchy

Year 6
Knowledge

Crime and Punishment
To study a theme in British history that extends pupils’ chronological knowledge beyond 1066.
To understand the chronology of crime and punishment in Britain. 
To compare crime and punishment in Britain across different periods (Tudors, Stuarts, Victorians)
To analyse the causes and consequences of the Gunpowder Plot. 

World War One
To study and have an in-depth knowledge about an aspect or theme in British history that extends pupils’ chronological knowledge beyond 1066. 
To analyse the causes of significant events in British history: World War One and the Battle of Britain.
To understand the impact of these events on people’s lives. 

World War Two
To study and have an in-depth knowledge about an aspect or theme in British history that extends pupils’ chronological knowledge beyond 1066. 
To analyse the causes of significant events in British history: World War Two and the Battle of Britain.
To understand the impact of these events on people’s lives. 

Skills
Chronology
To identify and articulate the chronology of British history. 
To say where a period of history fits on a timeline in decades (WWI and WW2).
To understand the chronology of some British monarchs. 

Causality and Interpretation
To make informed connections between a specific time in history and its impact on wider history. 
To make connections between famous people and historical events. 
To explain with evidence how people and events from the past have positively or negatively shaped our lives. 

Enquiry
To devise historically valid questions to obtain and challenge historical data. 
To analyse and challenge historical sources while using them to argue or support ideas. 

Vocabulary: resistance, government, democracy, invasion, influence, technology, religion, conflict, inventions, settlement, empire, crime and punishment, monarchy, legacy

FPNS Geography Curriculum Intent Progression Document
[bookmark: _Geography]Geography Vision Statement
We know that children learn best through an exciting and engaging curriculum that both supports and stretches every child and gives them the potential to build on their learning over time. Every child’s learning journey begins in the Early Years Foundation Stage where we introduce new ideas and concepts; these ideas then develop over their time with us, giving all children the chance to foster a love of learning. The values of a ‘Fernwood Friend’ are woven throughout the Curriculum; children are well-rounded individuals who take greater responsibility for their learning. 
Intent 
At Fernwood Primary and Nursery School, we strongly believe that geography provokes and answers questions about both the natural and human worlds. It is a focus within the curriculum for developing cultural awareness, understanding and resolving issues about the environment and recognising the importance of sustainable development. Through the geography taught at Fernwood Primary, we seek to inspire children to think about their own place in the world, their values, and their rights and responsibilities to other people and the environment. 
Implementation 
Geography at Fernwood Primary and Nursery School follows the National Curriculum objectives and is taught in units throughout the year, so that children can achieve depth in their learning. For each unit, teachers have identified the key knowledge, skills and vocabulary which will be covered. Units have been carefully planned using the whole school geography progression map, to ensure children build on prior learning and make links between units. 
As a school, we value the importance of developing children’s locational knowledge. Each class has a map area and uses this throughout the year to embed children’s locational knowledge. At KS1 and Year 3, locational knowledge is taught through the specific units. From Year 4 onwards, locational knowledge is the focus for a unit at the beginning of the year and then developed through the year. 
Children experience a range of fieldtrips to develop their geographical skills and fieldwork. Children use the digital mapping programme digimaps for schools, to develop their map work skills and to engage them in map work. We use the teaching of geography to develop place knowledge through carefully chosen contrasting localities for study. Children undertake field work, whilst in Conwy, to study both the physical and human impact of tourism on the area.  
At Fernwood Primary and Nursery School, we endeavour to make links in learning across the National Curriculum subjects. Where possible, geography units are taught alongside high-quality texts. For example, in Year 4, when studying South America, the children will read ‘Charlie and the chocolate factory.’ By Roald Dahl.
Also, whilst studying India in year 1, the children read ‘Pattan’s Pumpkin Patch.’ By Chitra Soundar. This enables children to make connections both in their geographical learning and in the wider curriculum.  
Impact 
Through the geography curriculum, children develop the geographical knowledge and skills to help them explore, navigate and understand the world around them and their place in it. Children’s knowledge and skills develop progressively as they move through the school, not only to enable them to meet the requirements of the National Curriculum but to prepare them to become competent geographers in secondary education. The work in children’s topic books evidences the broad and balanced geography curriculum we deliver and demonstrates their acquisition of key knowledge and skills.  
 














Nursery
Topic areas: 
Autumn 1 – 
Autumn 2 – Autumn in our immediate environment
Spring 1 – Winter in our immediate environment, The Poles and Our Community
Spring 2 – Our School environment
Summer 1 – Spring in our immediate environment and Animals around the world
Summer 2 – Summer in our immediate environment

To talk about where they live. (UTW-PCC)

Vocabulary: 


Foundation F2
Topic areas: 
Autumn 1 – Our immediate environment
Autumn 2 – Autumn
Spring 1 – Winter and cold places
Spring 2 – Local area/vehicles
Summer 1 – 
Summer 2 –  Maps and Summer and hot places

To describe their immediate environment using knowledge from observation, discussion, stories, non-fiction texts and maps. (UTW-PCC)

To explain some similarities and differences between life in this country and life in other countries, drawing on knowledge from stories, non-fiction texts and when appropriate—maps. (UTW-PCC)

Vocabulary:  
The highlighted words are National Curriculum requirements
	F2

	house
	farm
	tree

	Road
	Wollaton
	street

	Fernwood Primary and Nursery School
	bungalow

	church
	zebra crossing
	bridge

	forwards
	backwards
	map




Year 1

Knowledge
The UK – Capitals and Seas
To name, locate and identify characteristics of the four countries and capital cities of the United Kingdom and its surrounding seas. 
To understand and begin to use basic geographical vocabulary—physical features (beach, cliff, coast, forest, hill, mountain, sea, river, soil, season and weather) and human features (city, house, harbour and shop) 

London and New Delhi
To understand geographical similarities and differences through studying the human and physical geography of a small area of the United Kingdom (London), and of a small area in a contrasting non-European country (Delhi) (landmarks, rivers, transport, flag, currency).
To locate the hot and cold areas of the world in relation to the Equator and the North and South Poles.

Weather Reporters!
To identify seasonal and daily weather patterns in the United Kingdom.

Skills
Geographical Enquiry 
To answer teacher led enquiry/simple questions: ‘What is it like to live in this place?’ 
To use NF books/pictures and sources of information. 
To communicate in different ways e.g. pictures/simple maps/sketches/labelled diagrams 

Fieldwork
To explore and talk about the school and its grounds.
To experience walks within the local area including St Leonard’s and Wollaton Park. 

Map work
To follow directions (up down, left right). 
To draw/make imaginary map (from stories).
To create symbols for an imaginary map. 
Look at atlas/globe and with support to locate 4 countries and capital cities of the UK, London, France, Paris, India, New Delhi Arctic and Antarctic. 

Vocabulary: 
	Year 1-build on F2 plus,

	weather
	seasons
	village

	valley
	aerial view
	plan view

	side view
	building
	globe

	Nottingham
	London
	Edinburgh

	Cardiff
	Belfast
	Dublin

	capital city
	country
	England

	Scotland
	Wales
	Northern Ireland

	The South Pole
	The North Pole
	equator

	Irish Sea
	North Sea
	English Channel

	Atlantic Ocean
	
	



Year 2 

Knowledge

Aliens Arrive
To name and locate the worlds 7 continents and 5 oceans and to use globes, atlases and maps to locate these places.
To understand and use basic geographical vocabulary—physical features (consolidate Y1 vocabulary and valley, vegetation and ocean) and human features (consolidate Y1 vocabulary and town, village, factory, farm, office and port,) 

Nottingham
To understand geographical similarities and differences through studying the human and physical geography of a small area of the UK 

Around the World 
To name and locate the worlds 7 continents and 5 oceans. To use globes, atlases and maps to locate these places. 

To look at atlas/globe and with support locate different places (continents, seas, revise UK, capitals and Nottingham).
Skills
 
Geographical Enquiry 
To ask simple questions.
To use NF books/pictures/internet as sources of information.
To investigate surroundings e.g. the school and its grounds and the key human and physical features of its surrounding environment. 
To make simple comparisons between features of different places. 

Fieldwork
To use simple fieldwork and observational skills to study the geography of the school and its grounds and the key human and physical features of its surrounding environment. 
To make labelled field sketches (add colour and detail, observed in environment).

Map work
To use aerial photographs and plan perspectives to recognise landmarks and basic human and physical features. 
To devise a simple map. 
To use and construct basic symbols in a key.
To use simple compass directions (North, South, East and West) and locational and directional language (for example, near and far; left and right), to describe the location of features and routes on a map
To draw a map of a real place. 
To begin to create a simple key. 
To look at atlas/globe and with support locate different places (continents, seas, revise UK, capitals and Nottingham, China and Beijing).
To continue to identify countries by their shape. 
 
 Vocabulary: 
	Year 2 – build on F2 & Year1 plus,

	city
	beach
	sea

	soil
	port
	forest

	shop
	cliff
	hill

	river
	vegetation
	harbour

	ocean
	coast
	mountain

	factory
	forest
	shop

	town 
	office
	North

	South 
	East
	West

	compass
	Europe
	South America

	North America
	Africa
	Asia

	Oceania/Australasia
	Antarctica
	Pacific Ocean

	Indian Ocean
	Arctic Ocean
	Atlantic Ocean

	Southern Ocean
	
	





Year 3 
 
Knowledge
Europe (UK and Greece)
To locate the world’s countries, using maps to focus on Europe—their environmental regions, key physical and human characteristics. 
To understand geographical similarities and differences through the study of human and physical geography of a region in a European country (Greece).
To understand the four points of a compass.

Wollaton and Wollaton Park (Local Study)
To build on geographical knowledge from KS1 to recognise human and physical characteristics of the local area. 
To use maps to identify and discuss land use/geographical changes over time in the local environment (Martins Pond/Wollaton Park).
To map land use and identify human features on Arleston Drive. 

Volcanoes and Earthquakes
To describe and understand key aspects of Volcanoes and earthquakes
 
Skills
Geographical Enquiry 
To use NF books/pictures/internet /atlases as sources of information.
To analyse evidence and begin to draw conclusions e.g. make comparisons between two locations using photos/ pictures, temperatures in different locations.

Fieldwork
To make labelled field sketches (Add colour, texture and detail to own field sketches/Add title and descriptive labels with help) – Wollaton Park. 
To take a photo. 
To use fieldwork to observe, measure, record and present the human and physical features of Wollaton Park/Arleston Drive. 

Map work
To use maps, atlases, globes and digital computer mapping to locate countries and begin to describe features studied. 
To use 4 compass points to follow/give directions. 
To use letter/no. co-ordinates to find features on a map. 
To begin to identify places on maps.  
To use maps, globes and digital mapping to identify and name cities and countries of places studied: Greece (Athens/other cities).
Further identify countries by their shape including Italy (the boot), Norway, Sweden, Finland (3 fingers).

 Vocabulary:
Human features, physical features, points of interest, land use, settlement, mountain, compass (North, East, South, West), crater, volcano, magma, larva, mantle, core, crust, earthquake, epicentre, population, Greece, currency, 



Year 4 
 
Knowledge

South America
To know the location of South America. 
To know the environmental regions of North and South America. 
To know the key human and physical characteristics of a region in North and South America (Brazil). 
To locate some countries and major cities in North and South America. 

York 
Through a detailed study on the River Ouse, deepen understanding of human and physical characteristics of a region in the UK (York) 

The UK—Counties and Cities
To know the location of major rivers in the UK including the River Trent, Ouse, Avon and Thames. 
To name and locate some counties and cities of the United Kingdom and begin to be familiar with geographical regions and their identifying human and physical characteristics.  
To locate some key topographical features (including hills, mountains, coasts and rivers), and land-use patterns and begin to understand how some of these aspects have changed over time.

Skills

Geographical Enquiry 
To ask and respond to questions and offer their own ideas, e.g. What is this landscape like? What will it be like in the future? (Rainforests). 
To use satellite images and aerial photographs as sources of information. 
To collect and record evidence (questionnaires/charts/colour coded maps). 
To identify explain different views of people including themselves (farmers/conservationists/tribes). 
To analyse evidence and draw conclusions

Fieldwork 
To pick out the key lines/features of a view in the field using a view finder to help. 
To annotate sketches with descriptive and explanatory labels.

Map work 
To use 8 compass points to follow/give directions.
To use letter/no. co-ordinates to locate features on a map confidently.
To confidently identify places and environments identified in KS2 so far. 
 
Vocabulary: 
Cocoa farming, intensive farming, arable farming, hydroponics, import, export grid reference, sustainability, weathering/erosion, ox bow lake, meander, source, river mouth, river features, trade, grid reference, coastal, compass points, topographical features, 


Year 5 
 
Knowledge
Biomes 
To locate many of the world’s countries and major cities
To identify the position and significance of latitude, longitude, Equator, Northern Hemisphere, Southern Hemisphere, the Tropics of Cancer and Capricorn, Arctic and Antarctic Circle, the Prime/Greenwich Meridian and time zones (including day and night). 
To understand key aspects of climate zones, biomes and vegetation belts.

Eastern Europe focus (Russia)
To continue to locate the world’s countries, using maps to focus on Europe (including the location of Russia) concentrating on environmental regions, key physical and human characteristics, countries, and major cities.

North America
To know the location of North America.
To know the environmental regions of North America. 
To know the key human and physical characteristics of a region in North America.
To locate some countries and major cities in North America.

Skills
Geographical Enquiry 
To collect and record evidence unaided. 
To analyse evidence and draw conclusions e.g. compare historical maps of varying scales e.g. temperature of various locations - influence on people/everyday life. 

Fieldwork
To evaluate own sketch against criteria and improve it. 
To use sketches as evidence in an investigation. 
To select and use a range of measuring instruments in investigations. 
To include contour lines on own field map. 

Map work
To use four-figure co-ordinates to locate features on a map. 
To use/recognise OS map symbols.
To confidently identify places and environments identified in KS2 so far. 
To have a confident knowledge of many countries in the world.
To locate regions linked to knowledge learned in Year 5.
To use maps, atlases, globes and digital/computer mapping to locate countries and describe features studied. 
To build on map reading skills—continuing to use four-figure grid references, symbols and key (including the use of Ordnance Survey maps) including contour lines.
 
Vocabulary: 

climate/ weather, grid reference, grid reference, continent, landscape, population, time zones, latitude, longitude, hemisphere, tropics, Cancer/Capricorn, GMT (Greenwich Meridian time), biomes, North America, Human feature, physical feature, computer mapping, state, province 

Year 6
 
Knowledge
Environment
To know how our species is affecting the planet and what we can personally do to help (global warming, pollution, recycling, deforestation, population).

Conwy
To explain different types of settlement and land use, economic activity including trade links and the distribution of natural resources including energy, food, minerals and water. 
To describe and understand key aspects of physical geography, including mountains (and their location).

Our World
To know the geographical features of countries studied using digital mapping, maps, atlases and globes. 
To build knowledge of the UK and the wider world. 

Skills
Geographical Enquiry 
To use primary and secondary sources of evidence in investigations. 
To identify & explain different viewpoints e.g. Do the people of North Wales always welcome tourists? 

Fieldwork
To select field sketching from a range of techniques
To annotate sketches to describe and explain geographical processes and patterns. 
To select and use a range of measuring instruments in investigations. 
To design own census, pilot and evaluate it.
To use fieldwork to observe, measure, record and present the human features in the local area using a range of methods, including sketch maps, plans and graphs, (Martins Reach) and digital technologies. 

Map work
To confidently use maps, atlases, globes and digital/computer mapping to locate countries and describe features studied.  
To confidently use the eight points of a compass, four and six-figure grid references, symbols and key (including the use of Ordnance Survey maps) to locate features. 
To begin to draw a variety of thematic maps. 
To confidently identify places and environments identified in KS2 so far. 
To have confident OS knowledge of Conwy and surrounding geographical features, 

Vocabulary: 
Thematic map, global warming, plastic pollution, deforestation, global warming, sustainability, renewable, natural resources, geographical features, plains, plateaus, mountain ranges, Ordinance Survey map, grid reference, urban, rural, map symbols, key, settlement, land use


FPNS RE Curriculum Intent 
Progression Document
[bookmark: _RE]Religious Education Vision Statement
We know that children learn best through an exciting and engaging curriculum that both supports and stretches every child and gives them the potential to build on their learning over time. Every child’s learning journey begins in the Early Years Foundation Stage where we plant new ideas and concepts; these ideas then grow over their time with us, giving all children the chance to flourish and love learning. The personal knowledge of pupils is key in giving context to their RE learning.   The values of a ‘Fernwood Friend’ are woven throughout the Curriculum; children are well-rounded individuals who take greater responsibility for their learning. 
Intent 
At Fernwood Primary and Nursery School, we believe RE provokes interesting questions and answers about the world we live in today. It is a focus within the curriculum for developing cultural awareness, understanding different religious and non-religious world views and the impact these have on us. Through the RE taught at Fernwood Primary, we seek to inspire children to think about their own place in the world, their beliefs and values, and their rights and responsibilities to other people and environments. 
Implementation 
RE at Fernwood Primary and Nursery School follows the Nottinghamshire and Nottingham City Agreed Syllabus for RE and is taught in units throughout the year, so that children can achieve depth in their learning. For each unit, the key knowledge, skills and vocabulary to be covered has been identified. Units have been carefully planned using the Agreed Syllabus to ensure children build on prior learning and make links between units. A short narrative of each unit can be seen in the whole school RE curriculum map.
As a school, we value the importance of developing children’s understanding of religious and non-religious world views. We aim to represent our school community and local community. In KS1, children will focus on learning about Christianity and Islam, with Humanism threaded throughout the curriculum at all points. In KS2, children will build upon this knowledge and expand their learning to focus on Christianity, Islam and Sikhism. Again, Humanism will be a featuring thread throughout the curriculum. 
Children experience a wide range of visits to religious places of worship to develop their understanding and knowledge of different religious world views. We have strong links with the local Mosque, Church and Gurdwara, which children will visit multiple times throughout their journey at Fernwood. There is also the inclusion of the use of artefacts to engage them in their learning and development of substantive knowledge and their ways of knowing. 
At Fernwood Primary and Nursery School, we endeavour to expose the children to all of the main religions of the world through our assemblies and Faith and Culture Day. This will allow children to explore various cultural celebrations and faith celebrations.
Impact 
Through the RE curriculum, children develop the RE knowledge and skills to help them explore, navigate and understand the world around them and their place in it. Children’s knowledge and skills develop progressively as they move through the school, not only to enable them to meet the requirements of the National Curriculum and Agreed Syllabus but to prepare them to become competent in the further study of RE throughout secondary education. The work in children’s topic, humanities and floor books evidences the broad and balanced RE curriculum we deliver and demonstrates their acquisition of key knowledge and skills.  
 












Nursery

Topic areas: 
Autumn 1 – Me and my family
Autumn 2 – Diwali and Christmas
Spring 1 – Lunar New Year (Faith and Culture Day)
Spring 2 – Easter
Summer 1 – (Green Day)
Summer 2 – 

Knowledge

To know some of the things that make them unique, and can talk about some of the similarities and differences in relation to friends or family. (UTW-PCC)

Skills
To show interest in the lives of people who are familiar to them. (UTW-PCC)
To enjoy joining in with different religious and cultural celebrations. (UTW-PCC)

Vocabulary: 


Foundation F2
Topic areas: 
Autumn 1 – What makes me special?
Autumn 2 – Diwali and Christmas
Spring 1 – Lunar New Year 
Spring 2 – Easter
Summer 1 – How can we care for the planet?
Summer 2 – Noah’s Ark

Knowledge
To know some similarities and differences between different religious and cultural communities in this country, drawing on their experiences and what has been read in class (UTW-PCC) 
Skills
To respect and show interest in cultures and beliefs of other people.
Vocabulary: 








Year 1 
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Advent
To know the signs that Christmas is coming
To know how Christian families, prepare for Christmas



Year 2

[image: ]


[image: ]


[image: ]


[image: ]

[image: ]


[image: ]


Gift Bringers
To know the significance of the shepherds and the wise men

Year 3
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Mary
To know the significance of Mary in the Christmas Story


Year 4
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Light
To know the significance of Light in the Christmas Story


Year 5
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The Prince of Peace
To identify what peace is and how it is associated with the Christmas Story


Year 6
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Religious Christmas: Secular Christmas
To understand the significance of Christmas from different perspectives
FPNS Computing Curriculum Intent Progression Document
[bookmark: _Computing]Computing Vision Statement
We know that children learn best through an exciting and engaging curriculum that both supports and stretches every child and gives them the potential to build on their learning over time. Every child’s learning journey begins in the Early Years Foundation Stage where we Plant new ideas and concepts; these ideas then Grow over their time with us, giving all children the chance to Flourish and love learning.  The values of a ‘Fernwood Friend’ are woven throughout the Curriculum; children are well-rounded individuals who take greater responsibility for their learning. 
Intent
At Fernwood Primary and Nursery School, we believe that over the early years and two key stages Fernwood children use computational thinking and creativity to understand and change the world.  Children develop their understanding of computation, digital systems and programming, building on the knowledge throughout their time at Fernwood.  The lessons provided also ensure that pupils become digitally literate; able to use and express themselves safely and responsibly through information and communications technology, ready to be an active participant in a digital world.
Implementation 
Computing at Fernwood Primary and Nursery School adheres to the National Curriculum and the Teach Computing objectives. We teach Computing in sequenced blocks throughout the year, ensuring a coherent pedagogy that supports students’ learning progression. This structured approach is designed to build a deep understanding of coding, programming, networks whilst focusing on children’s safety and security.
As a school we encourage children to think about technology around us, looking at how computers are connected and how information is shared.   We discuss impact and methods of inter communication; begin website creation; look at variables in games; have an introduction to spreadsheets; explore 3D modelling and understand different ways a computer senses.  Throughout the curriculum e-safety is threaded through each strand of learning.
We have a class set of laptops in KS1 and 2 and a class iPad to ensure that all year groups have the opportunity to use a range of devices and programs for many purposes across the wider curriculum, as well as in discrete computing lessons. In EYFS there are class tablets that children can access independently with educational games. 
Internet safety is a high priority at Fernwood and is embedded within our curriculum. We have an e-Safety Policy that provides guidance for teachers and children about how to use the internet safely. Each year group participates in an aspect of e-safety in the beginning of each lesson, so children understand how to stay safe when using technology and the Internet. We also have esafety assemblies and regular contact with parents and carers about how to support e-safety at home. 
Impact
Through our comprehensive Computing curriculum, we develop a deep understanding and appreciation for the subject. As children progress through the school, their knowledge and skills develop systematically, ensuring they not only meet the National Curriculum requirements but also become confident computer literate individuals ready for secondary education who are adaptable in an ever-changing world.


































Nursery and Foundation
Topic areas: 
Autumn 1 –
Autumn 2 – E-safety
Spring 1 – Digital Literacy
Spring 2 –
Summer 1 – 
Summer 2 – Coding


To know the basics of how to stay safe when using technology
To create simple and basic, 2 function programs
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Year 1 

Technology Around us
To identify technology
To identify a computer and its main parts
To use a mouse in different ways
To use a keyboard to type on a computer
To use the keyboard to edit text
To create rules for using technology responsibly

Digital Painting
To describe what different freehand tools do
To use the shape tool and the line tools
To make careful choices when painting a digital picture
To explain why I chose the tools I used
To use a computer on my own to paint a picture
To compare painting a picture on a computer and on paper

Digital Writing
To use a computer to write
To add and remove text on a computer
To identify that the look of text can be changed on a computer
To explain why I used the tools that I chose
To compare typing on a computer to writing on paper

Grouping Data
To label objects
To identify that objects can be counted
To describe objects in different ways
To count objects with the same properties
To compare groups of objects
To answer questions about groups of objects

Moving a Robot
To explain what a given command will do
To act out a given word
To combine ‘forwards’ and ‘backwards’ commands to make a sequence
To combine four direction commands to make sequences
To plan a simple program 
To find more than one solution to a problem

Programming Animations
To choose a command for a given purpose
To show that a series of commands can be joined together
To identify the effect of changing a value
To explain that each sprite has its own instructions
To design the parts of a project
To use my algorithm to create a program
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Year 2

Information Technology Around Us
To recognise the uses and features of information technology 
To identify the uses of information technology in the school
To identify information technology beyond school 
To explain how information technology helps us
To explain how to use information technology safely 
To recognise that choices are made when using information technology 

Digital Photography
To use a digital device to take a photograph
To make choices when taking a photograph
To describe what makes a good photograph
To decide how photographs can be improved
To use tools to change an image 
To recognise that photos can be changed 

Making Music
To say how music can make us feel
To identify that there are patterns in music
To experiment with sound using a computer
To use a computer to create a musical pattern
To create music for a purpose
To review and refine our computer work

Pictograms
To recognise that we can count and compare objects using tally charts 
To recognise that objects can be represented as pictures 
To create a pictogram 
To select objects by attribute and make comparisons 
To recognise that people can be described by attributes
To explain that we can present information using a computer

Robot Algorithm
To describe a series of instructions as a sequence 
To explain what happens when we change the order of instructions, 
To use logical reasoning to predict the outcome of a program 
To explain that programming projects can have code and artwork 
To design an algorithm 
To create and debug a program that I have written 

Programming Quizzes
To explain that a sequence of commands has a start 
To explain that a sequence of commands has an outcome 
To create a program using a given design
To change a given design
To create a program using my own design 
To decide how my project can be improved 
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Year 3 

Connecting Computers
To explain how digital devices function
To identify input and output devices
To recognise how digital devices can change the way that we work
To explain how a computer network can be used to share information
To explore how digital devices can be connected
To recognise the physical components of a network

Stop-frame Animation
To explain that animation is a sequence of drawings or photographs
To relate animated movement with a sequence of images 
To plan an animation 
To identify the need to work consistently and carefully
To review and improve an animation 
To evaluate the impact of adding other media to an animation

Desktop Publishing
To recognise how text and images convey information 
To recognise that text and layout can be edited
To choose appropriate page settings
To add content to a desktop publishing publication
To consider how different layouts can suit different purposes
To consider the benefits of desktop publishing

Branching Databases
To create questions with yes/no answers
To identify the attributes needed to collect data about an object 
To create a branching database
To explain why it is helpful for a database to be well structured
To plan the structure of a branching database
To independently create an identification tool

Sequencing Sounds
To explore a new programming environment 
To identify that commands have an outcome 
To explain that a program has a start
To recognise that a sequence of commands can have an order 
To change the appearance of my project 
To create a project from a task description

Events and Actions in Programs
To explain how a sprite moves in an existing project 
To create a program to move a sprite in four directions 
To adapt a program to a new context 
To develop my program by adding features  
To identify and fix bugs in a program 
To design and create a maze-based challenge
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Year 4
 
The Internet
To describe how networks physically connect to other networks 
To recognise how networked devices make up the internet 
To outline how websites can be shared via the World Wide Web (WWW)
To describe how content can be added and accessed on the World Wide Web (WWW)
To recognise how the content of the WWW is created by people
To evaluate the consequences of unreliable content 

Audio Production
To identify that sound can be recorded 
To explain that audio recordings can be edited 
To recognise the different parts of creating a podcast project 
To apply audio editing skills independently 
To combine audio to enhance my podcast project 
To evaluate the effective use of audio

Photo Editing
To explain that the composition of digital images can be changed 
To explain that colours can be changed in digital images 
To explain how cloning can be used in photo editing
To explain that images can be combined 
To combine images for a purpose
To evaluate how changes can improve an image 

Data Logging
To explain that data gathered over time can be used to answer questions 
To use a digital device to collect data automatically 
To explain that a data logger collects ‘data points’ from sensors over time
To recognise how a computer can help us analyse data 
To identify the data needed to answer questions 
To use data from sensors to answer questions

Repetition in Shapes
To identify that accuracy in programming is important
To create a program in a text-based language 
To explain what ‘repeat’ means
To modify a count-controlled loop to produce a given outcome
To decompose a task into small steps
To create a program that uses count-controlled loops to produce a given outcome

Repetition in Games
To develop the use of count-controlled loops in a different programming environment 
To explain that in programming there are infinite loops and count-controlled loops
To develop a design that includes two or more loops which run at the same time
To modify an infinite loop in a given program
To design a project that includes repetition 
To create a project that includes repetition 
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Year 5 
Systems and Searching
To explain that computers can be connected together to form systems 
To recognise the role of computer systems in our lives
To identify how to use a search engine
To describe how search engines select results 
To explain how search results are ranked 
To recognise why the order of results is important, and to whom 

Vector Drawing
To identify that drawing tools can be used to produce different outcomes 
To create a vector drawing by combining shapes  
To use tools to achieve a desired effect 
To recognise that vector drawings, consist of layers 
To group objects to make them easier to work with 
To apply what I have learned about vector drawings 

Video Production
To explain what makes a video effective 
To use a digital device to record video
To capture video using a range of techniques 
To create a storyboard
To identify that video can be improved through reshooting and editing
To consider the impact of the choices made when making and sharing a video

Flat-file Database
To use a form to record information 
To compare paper and computer-based databases 
To outline how you can answer questions by grouping and then sorting data 
To explain that tools can be used to select specific data 
To explain that computer programs can be used to compare data visually 
To use a real-world database to answer questions 

Selection in Physical Computing
To control a simple circuit connected to a computer 
To write a program that includes count-controlled loops 
To explain that a loop can stop when a condition is met 
To explain that a loop can be used to repeatedly check whether a condition has been met 
To design a physical project that includes selection
To create a program that controls a physical computing project

Selection in Quizzes
To explain how selection is used in computer programs
To relate that a conditional statement connects a condition to an outcome
To explain how selection directs the flow of a program
To design a program that uses selection
To create a program that uses selection
To evaluate my program 
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Year 6

Communication and Collaboration
To explain the importance of internet addresses 
To recognise how data is transferred across the internet 
To explain how sharing information online can help people to work together 
To evaluate different ways of working together online
To recognise how we communicate using technology 
To evaluate different methods of online communication 

3D Modelling
To recognise that you can work in three dimensions on a computer
To identify that digital 3D objects can be modified 
To recognise that objects can be combined in a 3D model 
To create a 3D model for a given purpose 
To plan my own 3D model 
To create my own digital 3D model 

Web page Creation
To review an existing website and consider its structure 
To plan the features of a web page
To consider the ownership and use of images (copyright) 
To recognise the need to preview pages 
To outline the need for a navigation path
To recognise the implications of linking to content owned by other people 

Introduction to Spreadsheets
To create a data set in a spreadsheet
To build a data set in a spreadsheet 
To explain that formulas can be used to produce calculated data 
To apply formulas to data 
To create a spreadsheet to plan an event
To choose suitable ways to present data

Variables in Games
To define a ‘variable’ as something that is changeable
To explain why a variable is used in a program
To choose how to improve a game by using variables
To design a project that builds on a given example
To use my design to create a project
To evaluate my project

Sensing
To create a program to run on a controllable device 
To explain that selection can control the flow of a program 
To update a variable with a user input
To use an conditional statement to compare a variable to a value
To design a project that uses inputs and outputs on a controllable device
To develop a program to use inputs and outputs on a controllable device
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FPNS Personal Development Curriculum Intent Progression Document
[bookmark: _RHSE]
PD Vision Statement
We know that children learn best through an exciting and engaging curriculum that both supports and stretches every child and gives them the potential to build on their learning over time. Every child’s learning journey begins in the Early Years Foundation Stage where we Plant new ideas and concepts; these ideas then Grow over their time with us, giving all children the chance to Flourish and love learning.  The values of a ‘Fernwood Friend’ are woven throughout the Curriculum; children are well-rounded individuals who take greater responsibility for their learning. 
Intent 
At Fernwood Primary and Nursery School, we strongly believe Personal Development prepares our children for the wider world and how to be a good citizen in it. Through the PD lessons taught, we seek to allow children to develop their own character, be safe (online and in the real world), be healthy, be knowledgeable about other cultures and religions, show a good level of understanding of healthy relationships and find their own place in our world.
Implementation 
PD at Fernwood Primary and Nursery School covers a wide range of topics and is taught continuously throughout the school year, in every year group. The topics are: 
· Keeping Safe and Managing Risk, 
· Physical Health and Wellbeing, 
· Drug, Alcohol and Tobacco Education, 
· Identify, Society and Equality,
· Mental health and emotional Wellbeing
· Careers, financial Capability and economic Wellbeing.
· Sex and relationships Education (SRE)

For each unit, teachers have identified the key knowledge and vocabulary which will be covered. Units have been carefully planned using the ‘You, Me, PSHE,’, ‘The Cambridge Scheme’ and ‘The Christopher Winters project’. The whole school PD progression map ensures children build on prior learning and make links between units. 
As a school, we value the importance of developing children as individuals, celebrating our differences and healthy relationships. For example, in Nursery, the topic of friendships is taught, and repeated in Year 2 but with a focus on playground games, moving to Year 3 and having a sense of belonging which is revisited in Year 5 with the GREAT Project teaching about Healthy relationships.  
Keeping our children safe in all areas of life is main priority for us at Fernwood Primary and Nursery School. We teach about sun safety, online safety, basic first aid skills, fire safety, drugs education and how to stay safe in our local area. Our lessons empower our children to make the correct choices in life and give them the tools to help them make a positive impact in the world around them
At Fernwood Primary and Nursery School, we endeavour to make links in learning across the National Curriculum subjects. Where possible, PD units build on the teaching from other subjects e.g. diversity link to Year 5 Prejudice and Discrimination lessons, F2 teach about why exercise is good for us (PE link), E-safety links to Year 4’s topic of having healthy gaming habits online, and further links can be seen in Year 1 and 4 about special food being associated with different religions (RE link). British Values is also embedded in our Personal Development curriculum. 
Impact 
Through the PD curriculum, children develop the knowledge and skills to help them navigate life throughout and after primary school. Children’s understanding of key concepts are age and stage appropriate and develop progressively as they move through the school which enables them to build on and develop their prior knowledge. The work in children’s books evidences the broad and balanced curriculum we deliver and demonstrates their understanding of the different topics covered.  
 






















Nursery

Topic areas: 
Autumn 1 – Settling into Nursery/All about me
Autumn 2 – Feelings
Spring 1 – Following the rules
Spring 2 – Friendships
Summer 1 – Independence and wellbeing
Summer 2 – Sun safety/transition

To try new activities with increasing independence. (PSED-MS)
To follow Nursery routines and expectations. (PSED-MS)
To begin to manage their own basic hygiene and personal needs, including going to the toilet. (PSED-MS)
To enjoy healthy drinks and snacks. (PSED-MS)
To begin to work and play cooperatively and take turns with others. (PSED-BR)
To form positive attachments to adults and particular friendships with other children. (PSED-BR)
To begin to show sensitivity to their own and to others’ needs. (PSED-BR) 
To begin to regulate own behaviour. (PSED-SR)
To begin to wait for what they want and control their immediate impulses when appropriate.  (PSED-SR)
To begin to listen to what the teacher says and respond appropriately. (PSED-SR)

Vocabulary:























Foundation F2

Topic areas: 
Autumn 1 – Me and my family/Rules and Routines
Autumn 2 – Good friends
Spring 1 – Feelings
Spring 2 – Healthy Lifestyles
Summer 1 – Setting Goals
Summer 2 – SRE/Transition

To be confident to try new activities and show independence, resilience and perseverance in the face of challenge. (PSED-MS)
To explain the reasons for rules, know right from wrong and try to behave accordingly. (PSED-MS) 
To manage their own basic hygiene and personal needs, including dressing, going to the toilet and understanding the importance of healthy food choices. (PSED-MS) 
To work and play cooperatively and take turns with others. (PSED-BR) 
To form positive attachments to adults and friendships with peers. (PSED-BR) 
To show sensitivity to their own and to others’ needs. (PSED-BR) 
To show an understanding of their own feelings and those of others, and begin to regulate their behaviour accordingly.  (PSED-SR) 
To set and work towards simple goals, being able to wait for what they want and control their immediate impulses when appropriate.  (PSED-SR) 
To give focussed attention to what the teacher says, responding appropriately even when engaged in activity, and show an ability to follow instructions involving several ideas of actions. (PSED-SR) 

Vocabulary: 



















Year 1

Autumn 1 – Exercise and play
Autumn 2 – Keeping safe
Spring 1 – Our bodies
Spring 2 – Roles and responsibilities
Summer 1 – Managing feelings
Summer 2 – Care for my body

To talk about how exercise and play makes us feel. 
To know about own roles and responsibilities at home and school. 
To know who to trust at school and home and who to talk to about feeling unsafe, worried or scared. 
To identify, talk about and manage feelings. 
To know ways to keep safe. 
To know about what is safe on and in own body.
To know about growing and how to care for own body. 
 
Vocabulary: 


Year 2 
Autumn 1 – Friendships
Autumn 2 – Money
Spring 1 – Keeping Safe and managing Risk
Spring 2 – Medicines
Summer 1 – Food safety and hygiene
Summer 2 – Relationships

To know about healthy eating, the importance of exercise, getting good sleep and basic hygiene. 
To know about spending, where money comes from, keeping money safe and work. 
To know about friendships and ways to solve problems that might arise. 
To know about keeping safe inside and outside the home. 
To know about road safety.
To know why medicines are taken and how to keep safe round medicines. 
To know the biological differences between male and female children. 
To know a male and a female is needed in life cycles 
 
Vocabulary: 




Year 3 
Autumn 1 – Mental Health/Drugs and Smoking
Autumn 2 – Anti-Bullying
Spring 1 – Celebrating Achievements
Spring 2 – Belonging
Summer 1 – Healthy Food
Summer 2 – Sex and Relationships

To know what drugs are and how they can be harmful to humans. 
To know about the effects of smoking.
To know about asthma medication. 
To know about bullying—see it, say it, stop it. 
To continue to develop good mental health—celebrating achievements, setting goals and dealing with setbacks. 
To know about community and belonging to groups. 
To know about different careers and work. To know about differences between male/female; personal space and dealing with unwanted touch and family differences. 
 
Vocabulary:


Year 4
Autumn 1 – Democracy
Autumn 2 – Careers
Spring 1 – Food and Sleep
Spring 2 – Keeping Safe/First Aid
Summer 1 – Drugs and Alcohol
Summer 2 – Puberty

To know Britain is a democratic society, about how laws are made and about the local council.
To know that there are drugs (including alcohol, nicotine and narcotics) that are common in everyday life, why people choose to use them, changes in behaviour linked to drugs and how to make good choices. 
To know why people might choose not to eat certain foods. 
To know about the importance of sleep. 
To know about keeping safe—near roads, rail, water, building sites/with computer gaming. 
To know some basic first aid. 
To know about how we grow and change including physical and emotional changes at puberty. 
To know about differences between male/female; personal space and dealing with unwanted touch and family differences. 
 
Vocabulary:
Year 5 
Autumn 1 – The Media
Autumn 2 – Online Safety
Spring 1 – Emotions and feelings in times of grief and change
Spring 2 – Drugs, smoking and alcohol
Summer 1 – The GREAT project
Summer 2 – Puberty and physical hygiene

To know about how the media can manipulate images and that these images may not reflect reality. 
To know about keeping safe online. 
To know that violence within relationships is not acceptable (Great Project). 
To know about a wide range of emotions and feelings and how these are experienced in the body including times of change and grief. 
To know about stereotyping, including gender stereotyping.
To know about prejudice and discrimination and how this can make people feel. 
To know about changes in puberty and the importance of physical hygiene. 
To know about strategies to resist peer pressure regarding drugs, smoking and alcohol.  
 
Vocabulary: 


Year 6
Autumn 1 – How drugs affect our body
Autumn 2 – Radicalisation and British Values
Spring 1 – Mental Health
Spring 2 – Careers, Financial Capability and economic wellbeing
Summer 1 – Rights of the child, refugees and homelessness
Summer 2 – Safety in our local area/Human reproduction

To understand the dangers of addictive drugs and how they can affect our bodies. 
To understand the Human Rights Act and the UN Convention on the Rights of the Child/the experience of being a refugee/homeless.
To know about the importance of mental health and ways to look after oneself.
To know about being safe ‘out and about’ in the local area and recognising and respond well to peer pressure. 
To understand about careers, financial capability and economic wellbeing. 
To understand issues such as homophobia, radicalization and gender fluidity and FGM. 
To know what constitutes a healthy relationship and about human reproduction. 
 
Vocabulary: 


FPNS Music Curriculum Intent Progression Document
[bookmark: _Music]Music Vision Statement
We know that children learn best through an exciting and engaging curriculum that both supports and stretches every child and gives them the potential to build on their learning over time. Every child’s learning journey begins in the Early Years Foundation Stage where we Plant new ideas and concepts; these ideas then Grow over their time with us, giving all children the chance to Flourish and love learning.  The values of a ‘Fernwood Friend’ are woven throughout the Curriculum; children are well-rounded individuals who take greater responsibility for their learning. 
Intent 
At Fernwood Primary and Nursery School, we believe that all children should be taught to sing, play an instrument and create music together. They should have the opportunity to progress their musical interests and talents. The Model Music Curriculum states that: 
Music connects us through people and places in our ever-changing world. It is creative, collaborative, celebratory and challenging. In our schools, music can bring communities together through the shared endeavour of whole-school singing, ensemble playing, experimenting with the creative process and, through the love of listening to friends and fellow pupils, performing. The sheer joy of music making can feed the soul of a school community, enriching each student while strengthening the shared bonds of support and trust which make a great school. 
Through the music taught at Fernwood Primary we aim to provide an inclusive curriculum which identifies the landmarks of music understanding and allows children to experience music from a range of styles and traditions.
Implementation 
Music at Fernwood Primary and Nursery School follows the National Curriculum objectives and is taught in half termly units throughout the year using the Charanga scheme, so that children can achieve depth in their learning. For each unit, music leaders have identified the key knowledge, skills and vocabulary which will be covered. Units have been carefully selected to ensure children build on prior learning and make links between units. As a school, we value the importance of developing children’s musical knowledge. We aim to provide an integrated, practical, exploratory and child-led approach to musical learning. Charanga uses a spiral curriculum built around the Interrelated Dimensions of Music: pulse, rhythm, pitch, tempo, dynamics, timbre, texture, structure and notation. These dimensions are at the centre of all the learning. We will focus on different musical skills in each term – playing in autumn, improvising in spring and composing in summer. As a school, we will use glockenspiels in every year group (chime bars in EYFS) to ensure progression. In Year 4, children will access specialist music provision through the Nottingham Music Hub. They will participate in Whole Class Ensemble teaching using violins. 

Children will also be regularly exposed to a range of musical styles in assemblies using the Charanga listening calendar. We will also endeavour to provide a range of live music performances throughout the year. Children will have the opportunity to pursue their musical interests beyond their classroom lessons through instrumental lessons, choirs, clubs and also ensembles led by the Nottingham Music Hub.
Impact 
Through the music curriculum, we will nurture fundamental musical techniques while building musical knowledge and understanding. Through a rich and varied music framework we will lay the foundations of aural skills, improvisation and composition which allow children to be confident musicians when they enter secondary school.




















Music will be taught using the Charanga Musical School scheme of work. Music will be taught for 6 lessons per half term, 3 half terms per year (with the exception of Year 4).
Year groups will follow the units below from Charanga:
	
	Autumn
	Spring
	Summer

	Nursery
	Units 1-8
	Units 9-16 
	Units 17-24

	Foundation F2
	Me!
Nursery Rhymes
Pat-a-cake
1,2,3,4,5
Five little ducks
Name Song
Things for fingers
	Everyone!
Nursery Rhymes
Wind the bobbin up
Rock a bye baby
Five little monkeys
Happy and you know it
Twinkle, Twinkle
Heads, shoulders, knees, toes
	Our World
Nursery Rhymes
Old Macdonald
Wheels on the bus
Incy Wincy Spider
Row, row, row your boat
Hokey Cokey

	Year 1
	Hey You!
	In The Groove
	Your Imagination

	Year 2
	Hands, Feet, Heart
	I Wanna Play In A Band
	Zootime

	Year 3
	The Dragon Song
	Lean On Me
	Blackbird

	Year 4
	Strings
	Strings
	Strings

	Year 5
	Livin’ On A Prayer
	The Fresh Prince of Bel-Air
	Dancing In The Street

	Year 6
	You’ve Got A Friend
	Classroom Jazz 2
	YuStudio Hip Hop



In Year 4, from September 2024 onwards, music will be taught by the Nottingham Music Hub through their weekly whole class strings lessons over the entire year. In Year 6, due to SATs, Conwy, the production and Leavers’ Assemblies, children will complete the Music Technology project independently when time allows.
Music will cover knowledge and skills in the six following strands (with slight changes in Reception):
· Listening and appraising
· Singing
· Playing instruments
· Improvising
· Composing
· Performing





Nursery
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Foundation F2
Listening and Responding
To know some nursery rhymes off by heart
To enjoy moving to music by dancing, marching or acting

Exploring and Creating
To know that we can move with the pulse of the music
To know that song words can tell stories
To find the pulse of a nursery rhyme
To copy basic rhythm patterns
To explore high and low sounds using voices

Singing
To sing or rap nursery rhymes and simple songs from memory
To know songs have sections (e.g. verses and choruses)
To sing along with a pre-recorded song or backing track, adding actions
Sharing and Performing
To know that a performance is sharing music
To perform any nursery rhyme by singing, dancing or adding actions
To record the performance to talk about it


Year 1
Listening and Appraising
To know 5 songs off by heart and know what they are about
To know and recognise the sound and names of some untuned percussion that they use
To know that music has a steady pulse like a heartbeat 
To know that we can create rhythms from familiar words and our names 
To clap back a rhythm and create a rhythm for others to copy
To use voices to copy singing to ‘la’

Singing
To confidently sing or rap 5 songs from memory in unison
To sing notes of different pitches (high and low)
To learn to start and stop singing when following a leader

Playing
To learn the name of the instrument that they are playing
To treat instruments carefully and with respect

Improvising
To know that improvisation is making up our own tune on the spot
To improvise answers using simple rhythms and tunes using one or two notes

Composing
To know that composing is like writing a story with music
To help create a simple melody using up to 3 notes

Performing
To know a performance is sharing music with an audience
To perform a song they have learnt
To record the performance and say how they feel about it


Year 2
Listening and Appraising
To know that some songs have a chorus or response part
To learn how songs tell a story or describe an idea
To know that rhythms are different from the steady pulse
To create rhythms for others to copy

Singing
To confidently know and sing 5 songs from memory
To know that unison is everyone singing at the same time
To make different types of sound using their voices (e.g. rapping)
To know why we need to warm up our voices

Playing
To learn to play a tuned instrumental part
To know the names of some of the notes from their instrumental parts
To play in time with the steady pulse
To listen to and follow musical instructions from a leader

Improvising
To use voices and instruments to listen and clap/sing back and then answer using their own pattern

Composing
To help create simple melodies using up to 5 notes

Performing
To know that a performance can be for a special occasion
To record a performance and say how they feel about it








Year 3 
Listening and Appraising
To know 5 songs and who sung them or wrote them
To be able to talk in detail about one song (including tempo, dynamics, rhythm and pitch)
To confidently identify and move to the pulse

Singing
To know that songs can make you feel different things (e.g. happy, energetic or sad)
To sing in unison and in two simple parts
To sing with an awareness of being ‘in tune’
To listen to the group when singing

Playing
To play different parts on a glockenspiel 
To rehearse and perform their part within the unit song

Improvising
To know that if you improvise using the notes you are given you cannot make a mistake
To use a glockenspiel to listen and play an answer using one or two different notes

Composing
To plan and create a section of music that can be performed within the context of the unit song
To listen to and reflect upon the developing composition and make musical decisions
To record the composition in an appropriate way

Performing
To perform with clear articulation 
To record a performance and be able to talk about it





Year 4 
WSCE Teaching (Nottingham Music Hub)
To play a stringed instrument (whole class ensemble) basic bowing technique/playing a range of notes accurately. 



Year 5
Listening and Appraising
To know up to 5 songs from memory and their origins and historical context
To identify the main sections of a song (including introduction, bridge, chorus, verse etc.)
To know the names of some instrument they can hear
To compare two songs in the same style
To create musical ideas for the group to copy or respond to
To copy one note riffs using simple and syncopated rhythm patterns

Singing
To know and explain the importance of warming up your voice
To sing in unison and to sing backing vocals
To listen to each other and be aware of how you fit into a singing group

Playing
To know that notes can be recorded on a 5 line stave
To play a glockenspiel with the correct technique

Improvising
To know of 3 well known improvising musicians (e.g. Miles Davis)
To question and answer using a glockenspiel and up to 3 notes

Composing
To recognise the connection between sounds and symbols
To explain the key note or home note and structure of a melody

Performing
To know that a performance involves communicating ideas, thoughts and feelings though the music
To record a performance and discuss what went well



Year 6
Listening and Appraising
To discuss the style of songs using musical characteristics
To know and talk about having their own musical identity
To listen carefully and respectfully to other people’s thoughts about the music
To compare two songs in the same style, talking about what stands out musically
To create musical ideas for the group to copy or respond to
To copy back two note riffs by ear and with notation

Singing
To sing in tune and to be aware of how you fit into the group
To talk about the meaning of the lyrics in a song

Playing
To know and talk about instruments that might be played in an orchestra or band
To read musical notation from a 5 line stave, playing the notes on a glockenspiel

Composing
To create simple melodies using up to 5 different notes and simple rhythms
To record the composition in a way that recognises the connection between sound and symbol

Performing
To sing, rap or play clearly and with confidence
To record a performance to discuss and talk musically about what went well and what could be improved
















FPNS DT Curriculum Intent Progression Document
[bookmark: _DT]DT Vision Statement
We know that children learn best through an exciting and engaging curriculum that both supports and stretches every child and gives them the potential to build on their learning over time. Every child’s learning journey begins in the Early Years Foundation Stage where we Plant new ideas and concepts; these ideas then Grow over their time with us, giving all children the chance to Flourish and love learning.  The values of a ‘Fernwood Friend’ are woven throughout the Curriculum; children are well-rounded individuals who take greater responsibility for their learning. 
Intent 
At Fernwood Primary and Nursery School, we believe that DT should allow children to be creative and imaginative whilst designing products that solve real and relevant problems. We feel it is vital to nurture creativity and innovation through design and by exploring the designed and made world in which we all live and work. Children are taught to use appropriate tools safely and effectively to make a product. In all areas of DT the children are encouraged to consider the effectiveness of their designs and requirements of the product. FPNS offers all children the opportunity to develop their understanding, experience and application in a wide variety of situations. 
Implementation 
DT at Fernwood Primary and Nursery School follows the National Curriculum objectives and is taught in half termly units. 
During their time at FPNS children will design and make projects within the areas of:
· Electrical Systems
· Mechanical Systems
· Structures
· Textiles
· Food. 

Each project begins with evaluating existing products, completing focused practical tasks and designing, making and evaluating a quality product with a clear user and purpose. We want children to understand that they are designing something for someone for a purpose, and believe in the authenticity of their product. Building on their knowledge from KS1 To KS2, we have developed a DT curriculum which shows a clear progression of skills. 
For each project, teachers have identified the key knowledge and vocabulary which will be covered. As DT subject leaders, we feel it is important to inspire the children by looking at existing products and inventors/ designers. Children need to think about what the products they are designing are used for and the needs of those who use them. We want children to become confident using a variety of tools in a safe and secure environment. 
Through the Design and Technology Association, we are able to deliver a creative, practical and challenging DT education. This provides a range of resources that support teachers in delivering the DT curriculum whilst helping the teaching of other subjects in a fun and inspiring manner. 
Impact 
We want all children at FPNS to be confident at taking risks and therefore become more resourceful, innovative and enterprising. Students develop a critical understanding of the impact of DT in life and the wider world. As children progress through the school, they will build a repertoire of knowledge, understanding and skills in order to design and make high-quality prototypes and products for a wide range of users. 
































Nursery

Topic areas: 
Autumn 1 – Exploring our Workshop and Food
Autumn 2 – 
Spring 1 – 
Spring 2 – Exploring materials and Baking
Summer 1 – 
Summer 2 – Exploring Box Modelling

To handle tools, objects, construction and malleable materials safely and with increasing control and intention.  (PD-FMS)

To make, paint, draw and create with increasing independence. (EAD-CWM)

To use various construction materials, e.g. joining pieces, stacking vertically and horizontally, balancing, making enclosures and creating spaces. (EAD-CWM)

Vocabulary: tools, picture, build, shape, make, join, stack, vertical, horizontal, final, 





























Foundation F2

Topic areas: 
Autumn 1 – Our Workshop and Food
Autumn 2 – Cutting skills
Spring 1 – Joining skills
Spring 2 – 
Summer 1 – 
Summer 2 – Box Modelling

To safely use and explore a variety of materials, tools and techniques, experimenting with colour, design, texture, form and function. (EAD-CWM)  

To share their creations, explaining the process they have used. (EAD-CWM) 

To use a range of small tools, including scissors, paintbrushes and cutlery. (PD-FMS) 


Vocabulary: use, ideas, draw, experiment, change, materials, complete, cut, 

























Year 1

Developing, planning and communicating ideas. 
To design (talk about, draw and list my ideas) with a purpose/audience in mind. 
To draw on own experience to help generate ideas.
To suggest ideas/explain what they are going to do. 
To model ideas in card and paper. 
To research to develop design ideas.

Working with tools, equipment, materials and components.  
To make a model with increasing independence. 
To select from and use a wide range of materials and components, including ingredients, according to their characteristics. 
To  measure, mark out, cut (accurately) and shape a range of materials with support
To use tools e.g. scissors and a hole punch safely.
To assemble, join and combine materials/components together using a variety of temporary methods (including different glues, taping and split pin)
To use basic food handling and hygiene routines.
To use simple finishing techniques to improve the appearance of product.

Evaluating procedures and products. 
To say what I like about my product and make suggestions for improvement. 
To evaluate a product by discussing how well it works.
To evaluate products as they are developed, identifying strengths and possible changes. 

Projects
1. Sliding pictures - Mechanisms
2. Playground structures (Barnaby Bear) - Structures
3. Salad – Food – Jamie Oliver

Vocabulary: 













Year 2

Developing, planning and communicating ideas
To explore and evaluate a range of existing products. 
To design purposeful, functional, appealing products for themselves and other users 
To generate, develop, model and communicate their ideas through talking, drawing and mocks ups. 
To identify a purpose for product.  
To identify simple design criteria.  
To make simple drawings and label parts. 

Working with tools, equipment, materials and components.  
To build structures, exploring how they can be made stronger, stiffer and more stable. 
To select from and use accurately a range of tools to join, cut, shape and finish. 
To measure and cut with some accuracy. 
To use hand tools safely and appropriately. 
To assemble, join and combine materials in order to make product. 
To use basic sewing techniques. 
To follow safe procedures for food safety and hygiene. 
To choose and use appropriate finishing techniques. 
To use mechanisms in models.

Evaluating procedures and products. 
To evaluate against design criteria. 
To evaluate products as they are developed, identifying strengths and possible changes they might make. 
To talk about their ideas, saying what they like and dislike. 
 
Projects
1.  Space Buggy – Mechanisms – NASA engineers, the Mars Rover.		
2.  Gingerbread - Food	
3.  Bookmark – Textiles

Vocabulary: 









Year 3

Developing, planning and communicating ideas.
To design (talk about, draw and list my ideas) with a purpose/audience in mind. 
To use research, investigate and analyse a range of existing products. 
To consider purpose and identify the user/s when designing. 
To establish criteria for a successful product. 
To plan the order of their work before starting. 
To explore, develop and communicate design proposals by modelling ideas.
To make drawings with labels when designing.

Working with tools, equipment, materials and components.
To make models/products with increasing independence and accuracy. 
To begin to understand and use mechanical systems. 
To select from and use a wide range of tools, techniques, materials and components, including ingredients, according to their characteristics. 
Measure, mark out, cut, score and assemble components with some accuracy 
Demonstrate hygienic food preparation and storage.
Use finishing techniques to strengthen and improve the appearance of their product using a range of equipment, including ICT. 

Evaluating procedures and products.
To evaluate ideas and products against own design criteria and make suggestions for improvement. 
To be willing to change things if this helps improve work. 
 
Projects

1. Healthy sandwich - Food
2. Gift Box - Structures	   
3. Pop up books – Mechanisms – Voitech Kubasta (engineered and illustrated pop up books)
 

Vocabulary: 











Year 4

Developing, planning and communicating ideas.
To understand how key events in design and technology have helped shape the world. 
To consider purposes for which they are designing.
To make labelled drawings from different views showing specific features. 
To develop a clear idea of what has to be done, planning how to use materials, equipment and processes, and suggesting alternative methods of making.  
To investigate and analyse a range of existing products. 

Working with tools, equipment, materials and components. 
To select the correct tools (use accurately and safely) and materials (according to functional properties and aesthetic qualities), components and techniques to make a successful model from a wide range of choice 
Construct products using permanent joining techniques.  
Pin, sew and stitch materials together. 
To understand and use electrical systems in products (series circuits incorporating switches, bulbs). 
To prepare a salad demonstrating safe chopping and cutting. 
To select appropriate tools and techniques.
To measure, mark out, cut and shape a range of materials, using appropriate tools, equipment and techniques. 
To join and combine materials and components accurately in temporary and permanent ways. 

Evaluating procedures and products. 
To evaluate ideas and products against design criteria. 
To evaluate work both during and at the end of the assignment.  
To evaluate products carrying out appropriate tests. 

Projects
1. Textiles – Pencil Cases
2. Electrical systems – Torch - Thomas Edison and David Misell	
3. Layered Salad – Food

Vocabulary: 









Year 5 

Developing, planning and communicating ideas.
To research and develop design criteria to inform the design of innovative, functional, appealing products that are fit for purpose. 
To generate, develop, model (with prototypes) and communicate their ideas through discussion and annotated sketches. 
To investigate and analyse a range of existing products. 
To Brainstorm and identify a purpose for the product. 
Develop a clear idea of what has to be done, planning how to use materials, equipment and processes, and suggesting alternative methods of making if the first attempts fail. 
Use results of investigations, information sources, including ICT when developing design ideas.

Working with tools, equipment, materials and components.  
To understand and use mechanical systems in products. 
To continue to develop the principles behind a healthy and varied diet. 
To prepare and cook a savoury dish using different cooking techniques. 
Select appropriate materials, tools and techniques and use safely. 
Weigh and measure accurately (time, dry ingredients, liquids). 
Apply the rules for basic food hygiene and other safe practices e.g. hazards relating to the use of ovens. 
Cut and join wood with accuracy to ensure a good quality finish. 

Evaluating procedures and products. 
To evaluate ideas and products against design criteria and consider the views of others to improve own work. 
Evaluate product against the original design specification. 
Evaluate personally and seek evaluation from others. 
 
Projects
1. Bird Boxes – Structures – Charles Waterton	
2. Cams toys - Mechanisms
3. Chilli - Food

Vocabulary: 










Year 6
 
Developing, planning and communicating ideas. 
To research and develop design criteria to inform the design of an innovative, functional, appealing products.
To develop, model and communicate ideas through discussion, annotated sketches, cross-sectional and exploded diagrams and prototypes.
To understand how key events and individuals in D&T have helped shape the world. 
Develop a design specification. 
Explore, develop and communicate aspects of design proposals by modelling ideas in a variety of ways.
Plan the order of own work, choosing appropriate materials, tools and techniques. 

Working with tools, equipment, materials and components.  
To select the correct tools (use accurately and safely) and materials (according to functional properties and aesthetic qualities), components and techniques to make a successful model from a wide range of choice 
To apply their understanding of computing to program, monitor and control their products. 
Assemble components make working models. 
Construct products using permanent joining techniques.  
Pin, sew and stitch materials together. 

Evaluating procedures and products. 
To evaluate ideas and products against own design criteria and consider the views of others to improve work.
Evaluate products identifying strengths and areas for development, and carrying out appropriate tests. 
Record evaluations using drawings with labels. 
Evaluate against original criteria. 

Projects
1. Toy car – Electrical systems	
2. Bags – Textiles - Walter H. Deubner (reinforced paper bag)
3. Cup cakes – Food – Nadiya Hussain

Vocabulary: 








[image: ]FPNS Art Curriculum Intent Progression Document
[bookmark: _Art]Art Vision Statement
We know that children learn best through an exciting and engaging curriculum that both supports and stretches every child and gives them the potential to build on their learning over time. Every child’s learning journey begins in the Early Years Foundation Stage where we Plant new ideas and concepts; these ideas then Grow over their time with us, giving all children the chance to Flourish and love learning.  The values of a ‘Fernwood Friend’ are woven throughout the Curriculum; children are well-rounded individuals who take greater responsibility for their learning. 
Intent 
At Fernwood Primary and Nursery School, we believe that Art should be aspirational yet accessible for all children. Every child is entitled to develop their critical and creative thinking skills and to build their knowledge and understanding of materials and techniques. Through the art taught at Fernwood Primary, we seek to enable creativity through encouraging exploratory journeys. We, as teachers, feel it is our role to facilitate this journey. It is our aim that by the time every child leaves Fernwood Primary School, they can feel as if they have found an area of art that is relevant and engaging to them.
Implementation 
Art at Fernwood Primary and Nursery School follows the National Curriculum objectives and is taught in half termly units using the Access Arts scheme so that children can achieve depth in their learning. Access Art offers a range of CPD opportunities, which we feel will help teachers teach art with increased confidence. For each unit, Art leaders have identified the key knowledge, skills and vocabulary which will be covered. Units have been carefully selected to ensure children build on prior learning and make links between units. 
As a school, we feel it is extremely important to develop children’s artistic skills and their creative flair. In EYFS, there is a focus on exploratory learning which enables an open-ended, playful exploration of materials, processes and ideas, which in turn nurture dexterity skills and begin to build the child’s confidence. Building on from this into KS1 and KS2, we have selected units which show a clear progression a range of skills including drawing, painting, sculpture, printing and collage. Alongside these skills, the children will study a variety of diverse artists. We promote the use of sketchbooks which provide the children with the opportunity to develop their journeying skills (exploration, testing, reflecting, understanding). Sketchbooks provide a space for children to play, explore, try and wonder and we use sketchbooks from Year 1 to Year 6.
Through Access Art, we are able to deliver a really exciting, rich and forward-thinking art education. The Access Art curriculum is designed to give more freedom to the children and it nurtures creative thinking skills and helps to ensure that the children learn through art. 
At Fernwood Primary and Nursery School, we endeavour to celebrate the children and their art. Through table top galleries, Big Arts Week and links with The Fernwood School, we have been able to share with the wider community. Children will have the opportunity to pursue their artistic interests through internal and external clubs. 
Impact 
Through the art curriculum, children develop the artistic knowledge and skills to help them become creative individuals. They also develop a love of art and the arts. Children’s knowledge and skills develop progressively as they move through the school, not only to enable them to meet the requirements of the National Curriculum but to prepare them to become competent artists in secondary education. The work in children’s sketchbooks evidences the broad and balanced art curriculum we deliver and demonstrates their acquisition of key knowledge and skills. 



















Nursery

Topic areas: 
Autumn 1 – Exploring Art
Autumn 2 – Exploring Materials
Spring 1 – Exploring Collaging
Spring 2 – Exploring Patterns
Summer 1 – Exploring Techniques
Summer 2 – Making and Creating

To handle tools, objects, construction and malleable materials safely and with increasing control and intention.  (PD-FMS)
To make, paint, draw and create with increasing independence. (EAD-CWM)

Vocabulary: 




Foundation F2

Topic areas: 
Autumn 1 – Painting
Autumn 2 – Patterns
Spring 1 – Colours
Spring 2 – Artists
Summer 1 – Drawing
Summer 2 – Make and Create

To safely use and explore a variety of materials, tools and techniques, experimenting with colour, design, texture, form and function. (EAD-CWM) 
To share their creations, explaining the process they have used. (EAD-CWM)
To begin to show accuracy and care when drawing. (PD-FMS) 
To use a range of small tools, including scissors, paintbrushes and cutlery. (PD-FMS) 

Vocabulary: 








Year 1

Pathway: Spirals (Autumn 1)
Disciplines: Drawing, Collage, Sketchbooks
Key Concepts:
That drawing is a physical and emotional activity. That when we draw, we can move our whole body.
That we can control the lines we make by being aware of how we hold a drawing tool, how much pressure we apply, and how fast or slow we move.
That we can draw from observation or imagination.
That we can use colour to help our drawings engage others.


Pathway: Playful Making (Spring 1)
Disciplines: Sculpture, Drawing, Collage
Key Concepts:
That there is a relationship between drawing & making – we can transform 2d to 3d.
That we can use observational drawing and experimental mark-making together to make art.
That we can work from similar stimulus or starting point but end up with very different individual results.
That the individual results can then be brought together to make a whole artwork. 

Pathway: Simple Printmaking (Summer 1)
Discipline: Printmaking, Collage, Drawing
Key Concepts:
That we can make a “plate” from which to “print”
That there is a relationship between plate and print: e.g. negative / positive.
That we can use print to create “multiples”
That we can explore line, shape, colour and texture to explore pattern, sequence, symmetry and intention.

Vocabulary: 





Year 2

Pathway: Exploring the World through Mono Print (Autumn 1)
Disciplines: Printmaking (Mono Print), Drawing, Collage
Key Concepts:
When we make mono prints we use mark making to create one off prints.
When we make mono prints we create an impression of a drawing.
That we can generate playful narratives and inventions through drawing.
That we understand that using a range of marks will generate different effects when creating mono prints.
That we can create creative responses to different stimuli and make the work our own.


Pathway: Expressive Painting (Spring 1) 
Disciplines: Painting, Sketchbooks
Key Concepts:
That artists sometimes use loose, gestural brush marks to create expressive painting. 
Expressive painting can be representational or more abstract.
Artists use impasto and sgraffito to give texture to the painting.
Artists sometimes use colour intuitively and in an exploratory manner.
That we can enjoy, and respond to, the way paint and colour exist on the page. 


Pathway: Stick Transformation Project (Summer 1) 
Disciplines: Making, Drawing, Sketchbooks
Key Concepts:
That artists use their creativity to look at the world in new ways, and use their hands to transform materials into new things. 
That making art can be playful and fun. That we can create things for other people to enjoy/use.
That we can use our imagination to help us shape the world. 

Vocabulary: 



Year 3

Pathway: Cloth, Thread and Paint (Autumn 1)
Disciplines: Painting, Sewing, Drawing, Sketchbooks
Key Concepts:
That artists can combine art and craft using painting and sewing together to make art.
That when we use two media together such as paint and thread, we can use their unique qualities in different ways to build an image.
That the skills we learn in one medium such as mark making in drawing, can be used in another such as sewing.
That we don’t have to use materials in traditional ways – it is up to us to reinvent how we use materials and techniques to make art.


Pathway: Making Animated Drawings (Spring 1) 
Disciplines: Drawing, Animation, Sketchbooks
Key Concepts:
That artists can make animations by creating drawings which move in a sequence.
That we can use all our mark making skills and imagination to make our drawings visually engaging.
That we can use our moving drawings to share narratives. 


Pathway: Telling stories through drawing and making (Summer 1) 
Disciplines: Drawing, Sculpture, Sketchbooks
Key Concepts:
That we can take inspiration from other artforms such as film and literature and make work in 3 dimensions in response.
That through making work in another medium we can make the work our own, re-interpreting and re-inventing. 
That we can explore character, narrative and context and create objects (sculptures) which convey these qualities through their form, texture, material, construction and colour. 

Vocabulary: 


Year 4

Pathway: The Art of Display (Autumn 1) 
Disciplines: Sculpture, Creative Thinking Sketchbooks
Key Concepts:
That artists think carefully not just about what they make, but also how they present what they make. 
That when we view sculpture (or other art), the context (way it is presented) affects how we react to it. 
That how something will be seen can help us shape what is made.
That we can give thought to how we display the art we make, to help us understand how people will view our work. 


Pathway: Exploring Still Life (Spring 1) 
Disciplines: Painting, Drawing, Collage, Sketchbooks, Relief
Key Concepts:
That when artists make work in response to static objects around them it is called still life.
That still life has been a genre for many hundreds of years, and is it still relevant today.
That when artists work with still life, they bring their own comments and meaning to the objects they portray.
That we can make a still life creative response in many media: drawing, painting, collage, relief…
That we can use line, shape, colour, texture, and form to help us give meaning to our work, and explore composition, foreground, background, and negative space. 


Pathway: Festival Feasts (Summer 1) 
Disciplines: Sculpture, Painting, Drawing, Collage, Sketchbooks
Key Concepts:
That we can respond to a creative stimulus through lots of different media (paper, pen, paint, modelling materials and fabric) to work towards drawing, painting, collage, and sculpture. 
That we can use our knowledge and curiosity of line, shape, colour and form to make playful and inventive art. 
That we can make an individual artwork which contributes to a larger shared piece, or we can work on a shared artwork.
That making art can be fun and joyful, and that we can find subject matter which inspires us all and brings us together.

Vocabulary: 







































Year 5

Pathway: making Monotypes (Autumn 1)
Disciplines: Printmaking (Monotype), Drawing, Painting, Collage, Sketchbooks
Key Concepts:
That Monotype is a process where we make images by transferring ink from one surface to another to make a single print.
That we can use the “distance” that monotype gives us between mark making and outcome to make images with texture and a sense of history/process. 
That we can combine monotype with other disciplines such as painting and collage.
That we can make art by expressing our own personal response to literature or film. 


Pathway: Set Design (Autumn 2) 
Disciplines: Set Design, Making, Drawing, Sketchbooks
Key Concepts:
That designers and makers design “sets” which form the backdrop/props to give context to drama (theatre, film or animation). 
That we can use many disciplines including painting, making, drawing to create sets, as well as thinking about lighting, scale, perspective, composition, and sound. 
That we can create our own “sets” to create models for theatre design, or backgrounds for an animation.
That we can take our inspiration from the sources of literature or music to inform our creative response and to capture the essence of the drama. 


Pathway: Fashion Design (Summer 1) 
Disciplines: Fashion, Painting, Collage, Sketchbooks
Key Concepts:
That designers bring their own culture, experiences and passions into their designs, for other people. 
That as individuals we can grow our experience of the world by experiencing  (seeing, listening, taking the time to understand) the creativity expressed by other people.
That we can use colour, pattern, line, shape, form, material, texture to express our creativity.
That when we design fashion, we can understand what it might feel like to wear the clothes. How would they change the person wearing or seeing them? 
That when we design clothes, we can build an awareness of how 2d shapes might become 3d forms.

Vocabulary: 







































Year 6

Pathway: 2D Drawing to 3D Making (Autumn 1)
Disciplines: Drawing, Sculpture, Graphic Design, Collage, Sketchbooks
Key Concepts:
That drawing and making have a close relationship.
That drawing can be used to transform a two dimensional surface, which can be manipulated to make a three dimensional object.
That when we transform two dimensional surfaces we can use line, mark making, value, shape, colour, pattern and composition to help us create our artwork.
That we can use methods such as the grid method and looking at negative space to help us draw.
That there is a challenge involved in bringing two dimensions to 3 dimensions which we can solve with a combination of invention and logic. 


Pathway: Shadow Puppets (Spring 1)
Disciplines: Making, Drawing, Sketchbooks
Key Concepts:
That there are many traditions of using intricate cutouts as shadow puppets to narrate archetypal stories.
That artists and craftspeople adapt the traditions they inherit to make them their own, and to reflect the culture they live in.
That we can take inspiration from other artists and cultures and make the processes and techniques our own by using materials, tools and narratives which are important to us.
That we can work in collaboration with others to make a shared experience. 


Pathway: Exploring Identity (Summer 1) 
Disciplines: Collage, Drawing, Painting, Sketchbooks 
Key Concepts:
That artists embrace the things which make them who they are: their culture, background, experiences, passions – and use these in their work to help them create work which others can relate to.
That people are the sum of lots of different experiences, and that through art we can explore our identity. 
That we can use techniques such as working with layers to help create imagery which reflects the complex nature of our identities.
That as viewers we can then “read” imagery made by other people, unpicking imagery, line, shape, colour to help us understand the experience of the artist. 

Vocabulary: 
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[bookmark: _MFL]French Vision Statement
We know that children learn best through an exciting and engaging curriculum that both supports and stretches every child and gives them the potential to build on their learning over time. Every child’s learning journey begins in the Early Years Foundation Stage where we Plant new ideas and concepts; these ideas then Grow over their time with us, giving all children the chance to Flourish and love learning.  The values of a ‘Fernwood Friend’ are woven throughout the Curriculum; children are well-rounded individuals who take greater responsibility for their learning. 
Intent 
Our aim is to create passionate language learners, to add to the cultural diversity of our school community by giving them a solid foundation for learning a modern foreign language. We want our children to be excited and enthusiastic about their role as global citizens. Our goal is for children to be competent language users who are prepared for learning languages in KS3 and beyond. 
Implementation 
French at Fernwood Primary and Nursery School follows the National Curriculum objectives and is taught in half termly units throughout the year using the Language Angels scheme, so that children can experience a variety of French language. The use of language angels is an excellent scaffold to develop language acquisition due to correct pronunciation and language structure modelled by the interactive resources and teachers. 
For each unit, French leaders have identified the key knowledge, skills and vocabulary which will be covered. Units have been carefully selected to ensure children build on prior learning and make links between units. As a school, we value the importance of developing children’s language learning skills: listening, speaking reading and writing.  
All classes will have access to a high-quality foreign languages curriculum using the Language Angels scheme of work and resources. This will progressively develop pupil skills in foreign languages through regularly taught and well-planned weekly lessons during alternate half terms in KS2. Within foundation and KS1 children are exposed to basic French vocabulary throughout the year. 

Children will progressively acquire, use and apply a growing bank of vocabulary, language skills and grammatical knowledge organised around age-appropriate topics and themes. 

Impact 
Our French curriculum is progressive. Pupils will continuously build on their previous knowledge as they progress in their foreign language learning journey through the primary phase. Previous language will be recycled, revised, recalled and consolidated whenever possible and appropriate. This ensures that children are ready to commence their KS3 language learning.
Foundation 

To know how to say hello, goodbye and hi in French (Ongoing throughout the year, for example in the register). See language angels salutations slideshow. 



Year 1

To know how to say hello, goodbye and hi in French (Ongoing throughout the year, for example in the register). See language angels salutations slideshow. 

To know how to count to 10 in French.

To know where France is on the map. 



Year 2 

To know how to say hello, goodbye and hi in French (Ongoing throughout the year, for example in the register). See language angels salutations slideshow. 

To know how to count to 10.

To know how to say, ‘my name is…’.

To be able to say how I feel. 




















Year 3
      
To learn about France. (Autumn 2)
To be able to say how I feel. (Autumn 2)
To be able to ask, ‘what is your name?’ and reply. (Autumn 2)
To know numbers 1-10. (Autumn 2)
To know some colours. (Autumn 2)
To look up French vocabulary in a dictionary. (Autumn 2)
To learn the days of the week. (Spring 2)
To learn the months of the year. (Spring 2)
To learn numbers 11-20. (Spring 2)
To know some colours. (Spring 2)
To learn numbers. 21 – 31. (Spring 2)
To be able to name five fruits. (Summer 2)
To be able to name five more fruits. (Summer 2).
To be able to talk about ‘one’ and ‘more than one’ fruit. (Summer 2)
To say which fruits I like. (Summer 2)
To understand key words from a story. (Summer 2)
      
 

       
       

 










Year 4

To be able to say 5 things I can do. (Autumn 2)
To be able to say 5 more things I can do.  (Autumn 2)
To be able to say things I can do. (Autumn 2)
To say, I am able to…. (Autumn 2)
To say, I am able to/not able to…. (Autumn 2 )
To write a conversation between two people. (Spring 2)
To show I can count confidently to ten. (Spring 2)
To say how old I am. (Spring 2)
To say where I live and what nationality I am. (Spring 2)
To learn the 10s in French up to 100. (Spring 2)
To learn seven classroom objects. (Summer 2)
To learn five more classroom objects. (Summer 2)
To be able to say what is in my pencil case. (Summer 2)
To learn the different ways of saying ‘my’. (Summer 2)
To learn how to say what is not in my pencil case. (Summer 2)
To look up French vocabulary in a French dictionary. (Summer 2)




 
 















Year 5

I can say how old I am. (Autumn 2)
To understand a person presenting themselves. (Autumn 2)
To learn the names of family members. (Autumn 2)
To learn how to say ‘my’ family member. (Autumn 2)
To say if I have brother and/or sisters. (Autumn 2)
To learn how to introduce my family members (Autumn 2)
[bookmark: _Hlk108455601]To learn the four seasons. (Spring 2)
To learn vocabulary about winter. (Spring 2)
To learn vocabulary about spring. (Spring 2)
To learn vocabulary about summer. (Spring 2)
To look up French vocabulary in a French dictionary. (Spring 2)
To learn some food and drinks. (Summer 2)
To continue to learn some food and drinks. (Summer 2)
To be able to order food and drinks. (Summer 2)
To be able to order more than one item in a café. (Summer 2)
To present to an audience. (Summer 2)
     











Year 6
[bookmark: _Hlk108455570]To know the days of the week. (Autumn 2)
To know the months of the year. (Autumn 2)
To recap date vocabulary. (Autumn 2)
To be able to read and say the date. (Autumn 2)
To say when my birthday is. (Autumn 2)
To learn the numbers 21-30. (Autumn 2)
To learn some names of items of clothing. (Spring 2)
To learn some more names of items of clothing. (Spring 2)
To be able to say what I wear. (Spring 2)
To describe clothing using colours. (Spring 2)
To use the possessive adjective ‘my’. (Spring 2)
To say where I live. (Summer 2)
To say some rooms in a home. (Summer 2)
To name more rooms in a home. (Summer 2)
To say what is and isn’t in my home. (Summer 2)
To look up French vocabulary in a dictionary. (Summer 2)
 














PE Curriculum Intent Progression Document
[bookmark: _PE]PE Vision Statement
We know that children learn best through an exciting and engaging curriculum that both supports and stretches every child and gives them the potential to build on their learning over time. Every child’s learning journey begins in the Early Years Foundation Stage where we Plant new ideas and concepts; these ideas then Grow over their time with us, giving all children the chance to Flourish and love learning.  The values of a ‘Fernwood Friend’ are woven throughout the Curriculum; children are well-rounded individuals who take greater responsibility for their learning. 
Intent 
At Fernwood Primary and Nursery School, we believe in ‘Sana mens in corpore sano’: a healthy mind in a healthy body. It is a focus within the curriculum that activity matters and PE lessons are not optional. Our aim is to enable pupils of all abilities to have the opportunity to practice a variety of sports whilst building their skills upon prior knowledge showing progression year on year, extending both physical and intellectual demands on pupils. Importantly, we aim to develop PE expertise in all children giving them the skills they require to improve, rather than merely giving them a whistle-stop tour. Our focus is depth rather than breadth when promoting progression whilst also ensuring children understand the importance of healthy lifestyle choices and how they impact their fitness and wellbeing.
Implementation 
PE at Fernwood Primary and Nursery School follows the National Curriculum objectives and is taught in units throughout the year, so that children can achieve depth in their learning. For each unit, teachers have identified the key knowledge, skills and vocabulary which will be covered. Units have been carefully planned using the whole school PE progression map to ensure children build on prior learning and make links between units. A short narrative of how each unit builds on prior learning is shown in the whole school PE overview.
As a school, we value the importance of developing children’s knowledge throughout their time here. Our implementation is set out so that children build upon prior knowledge whilst learning new skills year on year. Children will complete new learning of invasion games, net and wall games, striking and fielding and athletics. By structuring the curriculum in this way, it ensures that children learn transferable skills that are useful in a range of many different sports and also are not requirement to repeat the same sport every year. We reason this to be more productive for children’s learning as varied practice is shown to get better results. It also enables the children to see and understand how their progression is led by their prior learning.

Primary pupils are expected to be able to use running, jumping, throwing and catching in isolation and in combination. They are required to play competitive games, modified where appropriate in a range of sports all covered within our curriculum. Children will also learn how to apply basic principles suitable for attacking and defending; develop flexibility, strength, technique, control and balance. We enable children to perform dances using a range of movement patterns; take part in outdoor and adventurous challenges both individually and within a team, whilst also comparing and evaluating their performances with previous attempts as well as that of their peers. Pupils are expected to be given upmost opportunity to swim 25 metres before they leave. Booster classes have been implemented to ensure we have done all we can to help in this vein. All pupils should be able to demonstrate and recognise the improvements they have made.
At Fernwood Primary and Nursery School, we endeavour to make links in learning across the National Curriculum subjects. Where possible, PE units are linked to other subjects. For example, the outdoor and adventurous studies augment and build upon Geography knowledge of maps and cartography, while fitness and the choices that impact that links to RHSE units of learning on healthy eating.
Impact 
Through the PE curriculum, children develop the knowledge and skills to help them explore, navigate and understand their existing sporting abilities as well as their routes of progression linking to their prior learning. Children’s knowledge and skills develop progressively as they move through the school, not only to enable them to meet the requirements of the National Curriculum but to prepare them to become competent in secondary education and healthy inside and outside of school. The feedback from children in pupil voice and performance in competition evidences the broad and balanced PE curriculum we deliver and demonstrates their acquisition of key knowledge and skills.
 

	Nursery

	Autumn 1
	Spring 1
	Summer 5

	PD- GM
Outdoor - Multi Skills 
To practice, rolling, catching, kicking, jumping and moving in different ways.

EAD- BIE
Gymnastics
To practise balance skills.

	PD- GM
Outdoor - Multi Skills 
To practice, rolling, catching, kicking, jumping and moving in different ways.

EAD- BIE
Gymnastics
To practise movement skills.

	PD- GM
Outdoor - Multi Skills 
To join in with different Sports Day games- getting ready for Sports Day.

EAD- BIE
Gymnastics
To practise balance & movement skills.


	Autumn 2
	Spring 2
	Summer 2

	PD- GM
Outdoor - Multi Skills 
To practice, rolling, catching, kicking, jumping and moving in different ways.

EAD- BIE
Dance 
To move our bodies in a variety of ways to music.


	PD- GM
Outdoor - Athletics
To practice, rolling, catching, kicking, jumping and moving in different ways.

EAD- BIE
Dance 
To move our bodies in a variety of ways to music.

	PD- GM
Outdoor - Athletics
To join in with different Sports Day games- getting ready for Sports Day.

EAD- BIE
Dance 
To move our bodies in a variety of ways to music.












	Reception

	Autumn 1
	Spring 1
	Summer 1

	Outdoor – Rugby
To move with control and awareness. 

1. Move safely in different directions and to start and stop on demand. 
2. To explore different ways of controlling a ball (roll, carry, place)
3. To run with a rugby ball
4. To roll and receive a ball
5. To avoid defenders in simple games
6. To understand basic game rules. 

Indoor - Gymnastics
To negotiate space and obstacles safely, with consideration for themselves and others. 
1. To move my body around a large space in different ways  (2 lessons) (Gymnastics)

To move energetically, such as running, jumping, dancing, hopping, skipping and climbing. 
2. To travel in different ways (walk and skip). (Gymnastics)
3. To move in different ways (Hop and jump). (Gymnastics)
4. To move in different ways (leap, bounce). (2 lessons) (Gymnastics)
	PD (GM)
Outdoor – Football

 To move energetically, such as running, jumping, dancing, hopping, skipping and climbing.  
1. To kick a ball with either foot (Outdoor PE- football) 

To demonstrate strength, balance and coordination when playing. (Outdoor PE- football) 
2. To control and stop a ball with either foot. (2 lessons)
3. To kick a ball to a partner (Outdoor PE- football)
4. To kick a ball into a target area/goal (2 lessons) (Outdoor PE- football)

Indoor – Gymnastics
To demonstrate strength, balance and coordination when playing. 
1. To explore different ways of travelling (running, jumping, skipping, sideways) 
2. To explore different shapes and balances (balance on 1 leg, v balance (on bottom), on a bench
3. To explore different ways of jumping (2 foot, 1 foot, 2 to 1 foot, star jump, tuck jump)
4. To explore different ways of rolling (pencil and egg)
5. To explore linking previously learnt skills in a performance (1 jump/ 1 move)
	PD (GM)
Outdoor – Athletics
To move energetically, such as running, jumping, dancing, hopping, skipping and climbing. 
 1.To use a good starting position to run faster 

To negotiate space and obstacles safely, with consideration for themselves and others. 
2. To move my arms to run faster
3. To pass a baton to a team mate

To move energetically, such as running, jumping, dancing, hopping, skipping and climbing.  
4. To run and jump over hurdles. 

To demonstrate strength, balance and coordination when playing. 
5. To throw a bean bag overarm

To negotiate space and obstacles safely, with consideration for themselves and others. 
6. To throw a javelin overarm

Indoor – Skipping Skills
To move energetically, such as running, jumping, dancing, hopping, skipping and climbing. 
1. To jump in a range of patterns (1 to 2 feet, 2 feet to 1 foot etc) 
2. To complete a range of jumps (tuck, straddle, skip) 
3. To jump over a low-level rope. 
4. To step over a turned rope & to jump over a turned rope 
5. To jump as part of a group over a turned rope.  

	Autumn 2
	Spring 2
	Summer 2

	Outdoor – Hockey 

To explore movement and ball skills in hockey
1. To move safely in different directions
2. To hold a hockey stick safely
3. To begin to dribble a ball with a hockey stick
4. To hit (push) a hockey ball towards a target
5. To dribble the hockey ball around obstacles
6. To play simple movement games in hockey

EAD- BEI
Indoor – Dance Imoves- Nursery rhymes (3 lessons)
PD (GM) To move energetically, such as running, jumping, dancing, hopping, skipping and climbing. 
1. To be able to perform basic movements to music, and to build a simple themed dance focusing on Nursery Rhymes.
	
Outdoor – Netball

To throw and kick a ball in a variety of ways
2. To pass a ball using a chest pass

To track balls sent to them moving in line with the ball to receive it
3. To know how to find space safely (attacking)
4. To apply simple rules for defending. (2 weeks
5. To move with a ball in and out of cones
6. To play simple attacking and defending games of Netball.


EAD- BEI
Indoor – 
Dance  Imoves-weather (3 lessons)
Dance Imoves-minibeasts (3 lessons)
To move energetically, such as running, jumping, dancing, hopping, skipping and climbing. 
1. To be able to perform basic movements to music, and to build a simple themed dance focusing on Weather/ Minibeasts

	PD (GM)
Indoor & Outdoor Athletics
To demonstrate strength, balance and coordination when playing. 
1. To push a shot put (soft shot put) 

To move energetically, such as running, jumping, dancing, hopping, skipping and climbing.
2. To perform a stationary two footed forwards jump

To demonstrate strength, balance and coordination when playing. 
3. SPORTS DAY PREPARATION x 3
4. To know how to race as part of a team.
5. SPORTS DAY
6. To participate in team races

PD (GM)
Outdoor – Tennis
To demonstrate strength, balance and coordination when playing. 
1. To control a tennis ball on a racket (Outdoor PE – tennis) 
2. To hit a stationary ball (Outdoor PE – tennis)
3. To hit a dropped ball. (Outdoor PE – tennis)
4. To hit a fed ball. (Outdoor PE – tennis)
5. To begin to return a ball into a target area (2 lessons) (Outdoor PE – tennis)







	Y1

	Autumn 1
	Spring 1
	Summer 1

	Outdoor - Rugby
To carry the ball, pass and show simple attacking and defending skills in rugby
1. To carry the rugby ball effectively
2. To pass the rugby ball
3. To dodge and evade in rugby (change direction to avoid opponents and to recognise available space)
4. To remove a tag safely
5. To apply passing and running into a game situation
6. To score a try/point in a game of rugby.  


Indoor - Gymnastics
High and low movements with and without apparatus.
1. I can move and balance in a variety of ways that are high and low (L1 and 3 ONA)
2. I can perform a range of high jumps with good control (L2 ONA)
3. I can move on, off and around the apparatus and balance in a variety of high and low ways (L4 and 5 ONA)
4. I can create ways to move and balance in low ways over and under apparatus. (L6 ONA)
Linking a variety of movements.
5. I can create movements that are wide and narrow on the floor and apparatus. (L7 and 9 ONA)
6. I can demonstrate movements and balances in wide, narrow and curled ways. (L9 and 10 ONA)
Transitions and linking movements into a final piece
7. I can transition between a variety of movements and link two movements together to apply quality gymnastics to a performance (L11 and 12 ONA)
	Outdoor - Football
1. To move safely in different directions around a space.
2. To travel with a ball using their feet.
3. To stop a ball using control and balance.
4. To change direction while moving with a ball.
5. To work with others and take turns during activities and games.
6. To take part in simple football games with confidence and enjoyment.

Indoor – dodgeball
To send an object using a hand or a bat to a partner or target space 
1. To throw and kick a ball in a variety of ways
2. To send a ball using a hand to a partner or target space 
3. To move towards a ball to return it with hand or bat
4. To track balls sent to them moving in line with the ball to receive it
5. To know how to find and use space

To score a point against an opponent over a line or small net
6. To know how to score points in simple modified games of dodgeball

	Outdoor - Cricket
1. To move safely in different directions around a space. 
2. To roll and stop a ball with control. 
3. To throw a ball towards a target using an underarm action. 
4. To catch and collect a ball using two hands. 
5. To strike a ball using a bat or racket with increasing confidence. 
6. To work with others by taking turns and playing simple cricket games.


Indoor – Outdoor and Adventurous 

1. To move safely from one place to another along a simple path (2 lessons)
2. To locate signs and clues within a known environment
3. To create a simple map of a known environment 
4. To follow a simple map of a known environment (2 lessons)





	Autumn 2
	Spring 2
	Summer 2

	Outdoor – Hockey
To move with a ball in and out of cones
1. To begin to apply basic movements in a range of activities – controlling and dribbling in hockey.
2. To begin to apply basic movements in a range of activities – To move with the hockey ball in and out of cones

To track balls sent to them moving in line with the ball to receive it
3. To track balls sent to them moving in line with the ball to receive it – stopping the hockey ball with the stick. 
4. To apply basic skills for attacking (2 lessons)
5. To apply basic skills for defending 
6. To shoot the hockey ball towards an open goal. 

Indoor – Dance
1. To perform basic body actions and move with control (Explore combining skills such as travelling on different levels.) 
2. To perform basic body actions and move with control (Explore combining skills such as jumping and turning on different levels.)
3. To remember and repeat body actions in a simple pattern (Link 2 or more movements together to form a sequence individually.)
4. To remember and repeat body actions in a simple pattern (Link 2 or more movements together to form a sequence as part of a group.)

5. To remember and repeat body actions in a simple pattern (Work with a partner or small group to copy or create a formation for the movements.) (2 lessons)

To describe basic body actions 
6. To say what I like about my performance

	Outdoor – Basketball
To throw and catch a ball with a team member 
1. To throw a ball in a variety of ways (chest, bounce, overhead). (passing basketball) (2 lessons)
2. To intercept a ball using hands and/or feet 

To play simple attacking and defending games 
3. To dribble a ball using one hand
4. To shoot the basketball into the net. (2 lessons) 

Indoor – Bench Ball

1. To throw and kick a ball in a variety of ways
2. To throw and catch a ball with a partner
3. To track balls sent to them moving in line with the ball to receive it
4. To track the path of a ball to either attack or defend. (2 weeks)
5. To move with a ball in and out of cones

	Outdoor – Athletics

To develop fundamental skills of hopping, skipping, jumping, throwing, running, jogging
1. To practise throwing techniques (javelin and chest push).
2. To practise jumping techniques – bend knees, swing arms, look forward (speed bounce, long jump).


To travel quickly and slowly
3. To practise running techniques and apply these to races and relays (2 weeks)
4. To apply running techniques to participate in long distance running. (2 weeks)
5. To evaluate their performance using time


Outdoor – Tennis
To send an object using a hand or a bat to a partner or target space 
1. To control a tennis ball using hands
2. To control a tennis ball using a tennis racket
3. To return a ball back to a feeder

To move towards a ball to return it with hand or bat 
4. To hit a forehand shot

To score a point against an opponent over a line or small net 
5. To begin to have a rally
6. To understand how to serve in tennis.

.





	Y2

	Autumn 1
	Spring 1
	Summer 1

	Outdoor – Rugby
To throw and catch a ball with a team member
1. To hold the rugby ball with the correct hand positions. 
2. To throw and catch a rugby ball with a team member. (any direction)
3. To intercept a ball using hands
4. To play simple attacking and defending games 
5. To run with a rugby ball
6. To score a try
7. To follow the rules to a modified game of rugby

Indoor – Gymnastics
Linking movements and balances on and off apparatus.
1. I can link two movements or a movement and a balance together with flow on and off apparatus (L1 and 2 ONA)
Jumping and rolling
2. I can create a sequence that flows in a pattern, including jumps, rolls and balances on and off apparatus. (L3 and 4 ONA)
Creation and completion of sequences.
3. I can create, evaluate and improve a sequence on apparatus with flow. (L5 and 6 ONA)
Zigzag and curved pathways
4. I can create a sequence of movements following a zigzag pathway on and off apparatus. (L7 and 8 ONA)
5. I can create a sequence of movements following a curved pathway on and off apparatus. (L9 and 10 ONA)
Creation and completion of sequences and performances.
6. I can select, evaluate and improve my own pathway incorporating flow using apparatus. (L11 and 12)


	Outdoor – Football
To throw and catch a ball with a team member
1. To pass the ball to a teammate using the instep (2 lessons).
2. To intercept a ball using hands and/or feet (2 lessons)
3. To dribble the football around cones.
4. To play simple attacking and defending games (x2)

Indoor – Dodgeball

1. To track the path of a ball over a line or net and move towards it 
2. To throw and catch a ball with a partner 
3. To dodge a ball 

To play a modified game by sending and returning a ball over a line or small net
4. To play a modified game by sending and returning a ball over a line. (2 lessons)
5. To follow the rules to a modified game of dodgeball




	Outdoor – Cricket
To perform basic skills of rolling and striking with more confidence during a range of simple games 
1. To hit a ball from a batting tee into a set area (pull shot)
2. To follow the rules to a modified game of cricket
3. To throw a ball towards a given target accurately
4. To throw balls using an overarm throw.
5. To catch different sized balls with more consistency

Outdoor and Adventurous 
1. To know which way a map is orientated
2.  To create a bird’s eye view map
3. To follow a short trail with support
4. To locate signs and clues within a known environment
5. To solve a problem using the environment to help them
6. To move safely from one place to another along a simple path




	Autumn 2
	Spring 2
	Summer 2

	Outdoor - Hockey
1. To dribble and change direction
2. To pass and receive a hockey ball 
(push pass)
3. To shoot at a target
4. To understand basic defending skills in hockey
5. To create space
6. To follow the rules of a hockey game. 


Indoor – Dance
1. To choose and perform different body actions that express an idea, mood or feeling 
2. To perform a short dance with control and coordination that link body actions (2 lessons)
3. To create a dance that links body movements in groups (2 lessons)
4. To perform a dance as part of a group

To describe how dancing affects their body 
5. To evaluate my own successes

	Outdoor - Netball
1. To pass a ball accurately to a partner 
2. To receive and control a ball accurately
3. To move into space
4. To use the footwork rule by landing, pivoting and stopping safely with the ball. 
5. To mark an opponent using basic defending skills 
6. To apply passing, moving and defending skills in small-sided netball games.

Indoor – Bench ball
To throw and catch a ball with a team member
1. To throw ball, two handed, to a team member accurately 
2. To catch a ball with 2 hands with increasing accuracy. 
3. To intercept a ball using hands and/or feet

To play simple attacking and defending games
4. To follow the rules to a modified game of bench ball





	Indoor and Outdoor – Athletics 
To develop fundamental skills to access a broad range of activities to enhance their agility, balance and coordination
1. To use an appropriate technique for running short distance (2 lessons)
2. To pass a baton to a team mate in a relay (2 lessons)
3. To perform 2:2, 2:1, 1:2, 1:1 jumps and land with control (Long and triple jump) (3 lessons)
4. To attempt a range of throwing techniques to improve accuracy (Javelin, Shot put) 


Outdoor – Tennis
To hit a ball with both hands or a racquet with some consistency
1. To hold a tennis racket correctly and use it control a tennis ball 
2. To hit a ball with a forehand stroke over a modified net
3. To track the path of a ball over a line or net and move towards it
4. To move towards a ball to return it with a racquet (x2)
5. To play a modified game by sending and returning a ball over a line or small net
6. To score a point against an opponent over a line or small net (x2)




	Y3

	Autumn 1
	Spring 1
	Summer 1

	Outdoor - Rugby
To build on passing and receiving skills implementing movement and creating space. 

1. To pass and receive the ball accurately to help keep possession. 
2. To pass and move the ball accurately, creating space in order to help my team keep possession. 
3. To work with my team to maintain possession and score tries by making effective decisions.

To keep track and score points using previous skills. 

4. To use previous skills of passing and creating space in order to score tries and points.

To build on the concept of defending and marking to prevent the opposing team from scoring points.

5. To follow the movements of an attacker and stay close in order to mark and force an error when defending.

To play small sided games. 

6. To use and apply understanding of attacking and defending as part of a team in order to gain positive results in games.


Indoor (Gymnastics)
Balances in pairs adding in sequences
1. I can create a variety of quality balances on my own and with a partner on and off apparatus. (L1 and 2 ONA)
2. I can create quality movements to travel over and under apparatus including movements and balances individually and as a pair. (L3 and 4 ONA)
Changes in level and direction.
3. I can create a flowing sequence that incorporates change in level on and off the apparatus. (L5 and 6 ONA)
4. I can create a flowing sequence that incorporates changes in direction on and off the apparatus. (L7 and 8 ONA)
Combining balances and movements to finalise sequences.
5. I can perform a sequence including movement and changes in level and direction. (L9 and 10 ONA)
6. I can evaluate and improve another group’s performance responding to peer feedback. (L11 and 12 ONA)
	Outdoor - Football
To build on passing and receiving skills implementing movement and creating space. 

1. To pass and receive the ball accurately to help keep possession. 
2. To pass and move the ball accurately, creating space in order to help my team keep possession. 
3. To work with my team to maintain possession and score points by making effective decisions.

To keep track and score points using previous skills. 

4. To use previous skills of passing and creating space in order to score goals. 

To build on the concept of defending and marking to prevent the opposing team from scoring points.

5. To follow the movements of an attacker and stay close in order to mark and force an error when defending.

To play small sided games. 

6. To use and apply understanding of attacking and defending as part of a team in order to gain positive results in games.


Indoor (Dodgeball)
To play a continuous game by throwing, catching and simple hitting.
To move forward to return a ball over a net and into a boundary. 

1. Throw with greater accuracy at stationary and moving targets.
2. Catch balls at different heights and speeds.
3. Apply dodging skills in small-sided games.
4. Begin to use simple tactics (aiming for space, avoiding players).
5. Communicate with teammates during play.
6. Follow rules and show fair play consistently.





	Outdoor – Cricket
Understanding the concept of the game
1. I can understand and explain the concept of batting and fielding in games.

Technique of throwing the ball.
2. I can throw the ball accurately using the correct underarm throwing technique.
3. I can understand how, when and why to throw a ball overarm with power and distance.
4. I can used both underarm and overarm throws in a game to prevent the opposition from scoring runs.

Batting and fielding
5. I can strike the ball with intent away from the fielders to score runs.
6. I can understand the difference between my role when batting and fielding in a game situation.


Indoor (Outdoor and adventurous)
1. To identify where they are using a plan.
2. To identify where they are using a plan within their environment.
3. To follow a short trail with support.
4. To follow a short trail using a simple plan.
5. To respond positively to a problem they are set a challenge.
6. To respond positively to a problem they are set a challenge (more complex challenges).

	Autumn 2
	Spring 2
	Summer 2

	Outdoor (Hockey)
1. To score goals using the appropriate technique
2. To pass and dribble with control without an opponent
3. To keep possession of a ball by passing with an opponent

Indoor (Dance)
1. To improvise freely from a given stimulus (3 lessons)
2. To create and share a dance phrase independently or with a partner/group (3 lessons)
3. To suggest improvements to their own and other’s dances








	Outdoor (Basketball)
To score goals using the appropriate technique 
1. To score baskets using the appropriate technique.

To pass and dribble with control without an opponent
2. To push pass with control without an opponent.
3. To dribble using either hand with control without an opponent.

To keep possession of a ball by throwing and catching
4. To keep possession of a ball by passing and dribbling (2 lessons)
5. To use learned skills in a modified game of basketball

Indoor (Table Tennis)
To begin a game by using a simple serve
1. To begin a game by using a single bounce serve
2. To begin a game by using a double bounce serve

To play a continuous game by throwing, catching and simple hitting
3. To hit a forehand shot over the net
4. To play a continuous rally with simple hitting (2 lessons)

To move forward to return a ball over a net and into a boundary
5. To move around the table to return a ball over a net and into a boundary.


	Outdoor and Indoor (Athletics)
To run at fast, medium and slow speeds 
1. To run at a fast speed using powerful arms 
2. To run at a fast speed using long strides (2 lessons)
3. To pace my running for longer distances (2 lessons)
4. To throw objects using a range of techniques (discus, javelin) (2 lessons)


Outdoor (Tennis)
1. To begin a game by using a simple serve (underarm)

To play a continuous game by throwing, catching and simple hitting
2. To play a mini rally with simple hitting.
3. To play a continuous game with simple hitting. (2 lessons)
4. To move forward to return a ball over a net and into a boundary (2 lessons)

5. To jump from a stationary position and land correctly













	Y4

	Autumn 1
	Spring 1
	Summer 1

	Outdoor (Rugby)
Combining passing and receiving
1. I can apply passing and moving skills to keep possession and create opportunities to score tries.
2. I can pass and move the ball accurately and create simple tactics for creating space and keeping possession.
3. I can combine passing, moving and shooting to create an attack.
4. I can combine passing, moving and shooting skills to score tries against another team.
Defensive tactics.
5. I can defend in a game, as part of a team by applying pressure to prevent attacking opportunities and stop the opposition from scoring.
Game application of attack and defence.
6. I can compete in a game using the required skills for attacking and defending as possession in the game.


Indoor (Gymnastics)

Symmetry, Asymmetry and applications on apparatus.
1. I can create a variety of quality movements and balances in an asymmetric and symmetric way. (L1 and 2 ONA)
2. I can create a sequence of quality symmetrical and asymmetrical balances with a partner on apparatus. (L3 and 4 ONA)
Sequences utilising canon and unison balances and movements.
3. I can create a sequence in unison or canon using a range of movements and balance that flow. (L5 and 6 ONA)
4. I can create a sequence in unison or canon on apparatus using a range of movements and balance that flow. (L7 and 8 ONA)
Pair and group work.
5. I can work as part of a group to design a sequence that includes symmetrical and asymmetrical movements. (L9 and 10 ONA)
6. I can develop, evaluate and perform a group sequence. (L11 and 12 ONA)



	Outdoor (Football)

Combining passing and receiving
1. I can apply passing and moving skills to keep possession and create opportunities to score.
2. I can pass and move the ball accurately and create simple tactics for creating space and keeping possession.
3. I can combine passing, moving and shooting to create an attack.
4. I can combine passing, moving and shooting skills to score against another team.
Defensive tactics.
5. I can defend in a game, as part of a team by applying pressure to prevent attacking opportunities and stop the opposition from scoring.
Game application of attack and defence.
6. I can compete in a game using the required skills for attacking and defending as possession in the game.


Indoor - Dodgeball

1. Demonstrate controlled throwing (speed and direction). 
2. Catch under pressure in game situations. 
3. Use movement strategies (dodging, positioning) effectively. 
4. Make decisions about when to throw or hold the ball. 
5. Begin to anticipate opponents’ actions. 
6. Support teammates through communication and positioning.










	Outdoor (Cricket)
To field a ball by stopping it or catching it using the correct technique.
1. To field a ball by catching it using the correct technique.
2. To field a ball by stopping it using a long barrier
3. To field a moving ball and returning with a throw

To strike a ball and run to distance.
4. To strike a ball and run to a target.

To throw a ball over arm accurately at a short-distanced target 
5. To throw a ball over arm accurately to a wicket keeper
6. To throw a ball over arm accurately at the stumps



Indoor (Outdoor and Adventurous)
1. To use maps and diagrams to orientate themselves (x2)
2. To travel around a simple course using a map. (x2)
3. To plan a simple physical challenge with a partner or group. (x2)




	Autumn 2
	Spring 2
	Summer 2

	Outdoor – Hockey
Combining passing and receiving
1. I can apply passing and moving skills to keep possession and create opportunities to score.
2. I can pass and move the ball accurately and create simple tactics for creating space and keeping possession.
3. I can combine passing, moving and shooting to create an attack.
4. I can combine passing, moving and shooting skills to score tries against another team.
Defensive tactics.
5. I can defend in a game, as part of a team by applying pressure to prevent attacking opportunities and stop the opposition from scoring.
Game application of attack and defence.
6. I can compete in a game using the required skills for attacking and defending as possession in the game.



Indoor (Dance)
To use simple movement patterns to create dance phrases independently, with a partner or in a small group.
1. To be able to perform basic movements to music, and to build a simple themed dance focusing on Disco independently.
2. To be able to perform basic movements to music, and to build a simple themed dance focusing on Disco in a group.
3. To use dynamic, rhythmic and expressive qualities whilst performing dance phrases and dances.
4. To describe and interpret a dance performance.



	Outdoor (Netball)
To use appropriate tactics to keep possession and help their team to score
1. To move around the court and pass the ball to keep possession and score (2 lessons)

To pass and dribble with control under pressure
2. To pass a ball using a bounce pass
3. To move into position to score
4. To use an overhead shot to score 

To play games using a range of throwing and catching techniques
5. To play modified games using chest and bounce passes

Indoor (Table Tennis)
To return a served ball using either side of the body
1. To return a served ball using forehand.
2. To return a served ball using backhand.

To choose ways to send a ball to make it difficult for an opponent to return
3. To increase the pace of a return to make it difficult for an opponent
4. To return the ball on the opposite side to make it difficult for an opponent

To use defensive tactics to defend the court, moving into different positions 
5. To lift the ball to make it easier to defend
6. To move around the table to make it easier to return a ball
	Outdoor and Indoor (Athletics)
To combine running and jumping activities with control.
1. To use the correct technique to run and land when long jumping 
2. To use the correct technique to run and land when triple jumping

To throw a variety of objects, changing their throwing action for distance and accuracy.
3. To throw a javelin using an appropriate technique for distance (2 lessons)
4. To throw a discus using an appropriate technique for distance (2 lessons)
5. To take part in relays over a range of distances remembering when to run.
6. To perform a changeover successfully, using a relevant technique. 


Outdoor (Tennis)
To return a served ball using either side of the body
1. To return a served ball using a forehand.
2. To return a served ball using a backhand.
3. To choose ways to send a ball to make it difficult for an opponent to return
4. To lob a ball over an opponent
5. To use defensive tactics to defend the court, moving into different positions 


.





	Y5

	Autumn 1
	Spring 1
	Summer 1

	Outdoor - Rugby
To run into space, creating attacks and maintaining possession.
1. I can run into space, changing direction with control in order to keep possession of the ball.
2. I can run into space to create an attack.
3. I can combine running and passing skills in a game to create an attack that results in scoring opportunities.

Denying space
4. I can deny the opposition space by guarding space.

Transitioning from defence to attack with different focuses.
5. I can react quickly when my team loses possession of the ball to prevent the opposition from scoring.
6. I can create, apply and adapt attacking and defensive tactics in games to help my team.

Indoor (Swimming)

7. To swim 25m on front unaided
8. To swim 25m on back unaided
9. To develop strokes for travelling in water, on front and back with and without support
10. To swim for distance, at an appropriate pace, being able to travel further


Indoor (Gymnastics)
Counter balance and counter tension
1. I can create a variety of quality counter balances with a partner.
2. I can create a variety of quality counter balances with a partner on apparatus.
3. I can create a counter balance sequence incorporating flow accurate timing.
4. I can create a variety of counter tension balances with a partner on apparatus.
5. I can create a sequence on apparatus starting with counter balance and ending with counter tension using movements that flow.
6. I can perform, evaluate and improve my own and others’ sequences.


	Outdoor - Football
To dribble into space, creating attacks and maintaining possession.
1. I can dribble into space, changing direction with control in order to keep possession of the ball.
2. I can dribble into space to create an attack.
3. I can combine dribbling and passing skills in a game to create an attack that results in scoring opportunities.

Denying space
4. I can deny the opposition space by guarding areas.

Transitioning from defence to attack with different focuses.
5. I can react quickly when my team loses possession of the ball to prevent the opposition from scoring.
6. I can create, apply and adapt attacking and defensive tactics in games to help my team.


Indoor (Swimming)

1. To swim 25m on front unaided
2. To swim 25m on back unaided
3. To develop strokes for travelling in water, on front and back with and without support
4. To swim for distance, at an appropriate pace, being able to travel further.


Indoor (Dodgeball)

1. Use a range of throwing techniques (fast, lob, aimed throws). 
2. Catch consistently in competitive situations. 
3. Apply tactical awareness (spacing, targeting weaker areas). 
4. Work effectively as part of a team to plan play. 
5. React quickly to changing game situations.
6. Demonstrate teamwork and communicational skills in a game scenario.
	Outdoor – Cricket (L1-3 ONA)
The concept of cricket.
1. I can demonstrate a good understanding of batting and fielding in a game of cricket.
Bowling with appropriate technique
2. I can begin to bowl overarm accurately and with control from a standing position.
Fielding skills.
3. I can demonstrate good fielding skills by stopping and returning the ball quickly and accurately in a game of cricket.
Striking the ball.
4. I can strike the ball at different angles and speeds to score runs in a game of cricket.
Tactics and game-play
5. I can apply tactics when fielding to prevent the batter from scoring runs and understand umpiring.
6. I can create basic tactics when batting to help my team score more runs in a game.


Indoor (Swimming)
1. To swim 25m on front unaided
2. To swim 25m on back unaided
3. To develop strokes for travelling in water, on front and back with and without support
4. To swim for distance, at an appropriate pace, being able to travel further



	Autumn 2
	Spring 2
	Summer 2

	Outdoor (Hockey)
Dribbling and Control
1. I can use my dribbling skills in order to keep control and possession of the ball.
Accurately dribbling, passing and receiving
2. I can pass and receive the ball with accuracy.
3. I can use my passing, receiving and dribbling skills to create successful scoring opportunities.
Denying Space
4. I can deny my opponents space and understand how to defend.
Shooting
5. I can use the correct technique to shoot with accuracy and control.
Attack v defence
6. I can quickly and effectively switch from attacking to defending to help my team when playing hockey.

Indoor (Swimming)
1. To swim 25m on front unaided
2. To swim 25m on back unaided
3. To develop strokes for travelling in water, on front and back with and without support
4. To swim for distance, at an appropriate pace, being able to travel further


Indoor (Dance - Charleston)
1. To adapt and refine the way you use weight, space and rhythm in dance. (3 lessons)
2. To express yourself in the style of dance being performed. (3 lessons)
3. To recognise and comment on dances showing an understanding of style.


	Outdoor (Basketball)
1. To mark opponents and help each other whilst defending 
2. To intercept the ball when defending
3. To use tactics to help their team keep the ball including passing and dribbling
4. To use tactics to help your team keep the ball including movement around the court.
5. To use tactics to create scoring opportunities and shoot with control during games (2 games)


Indoor (Table Tennis)

1. To play a range of shots on both sides of the body, moving feet to hit the ball. (2 lessons)
2. To apply control when returning a ball including foot placement, shot selection and aim. (2 lessons)
3. To play modified sending and returning games with others, keeping track of their own scores. (2 lessons)




Indoor (Swimming)
1. To swim 25m on front unaided
2. To swim 25m on back unaided
3. To develop strokes for travelling in water, on front and back with and without support
4. To swim for distance, at an appropriate pace, being able to travel further
	Outdoor and Indoor (Athletics)

1. To throw with accuracy and power into a target area. (Javelin) 
2. To push throw with accuracy and power into a target area. (shot put) 
3. To perform a variety of jumps using the correct technique. (Long jump, triple jump, standing vertical jump) (3 lessons)
4. To perform a variety of jumps using the correct technique with a short run up. (long jump and triple jump) (2 lessons)
5. To run over long distances for sustained periods of time. 
6. To pace myself to run a long distance race


Indoor (Swimming)
1. To swim 25m on front unaided
2. To swim 25m on back unaided
3. To develop strokes for travelling in water, on front and back with and without support
4. To swim for distance, at an appropriate pace, being able to travel further

Outdoor (Tennis)
To play a range of shots on both sides of the body, moving feet to hit the ball.
1. To play a forehand and backhand volley
2. To play a volley drop shot
3. To play a shot whilst on the move
4. To apply control when returning a ball including foot placement, shot selection and aim (2 lessons)
5. To play modified sending and returning games with others, keeping track of their own scores



	Y6

	Autumn 1
	Spring 1
	Summer 1

	Outdoor (Rugby)
To develop passing and movement
1. I can pass and move to create attacking opportunities to help my team score a try,

To develop defensive and attacking tactics in games
2. I can understand and apply defensive tactics in a game situation to prevent attacking opportunities for my opponents.
3. I can create, apply basic tactics in order to prevent my opponents from scoring a try.
4. I can apply attacking tactics in a game situation to create an attack
5. I can think tactically and use a variety of skills in different game situations.
To apply skills in a mini game
6. I can effectively switch from attacking to defending in a game of tag rugby.

Indoor (Gymnastics)
Matching
1. I can create a sequence of three movements that are matching with flow, extension and control.
2. I can create a sequence of three movements that are matching with flow, extension and control on apparatus
Mirroring
3. I can create a sequence of three mirrored movements that flow with extension and control.
4. I can create a sequence of three mirrored movements that flow with extension and control on a variety of apparatus
Matching and mirroring
5. I can create a sequence with a partner that includes quality matching and mirroring movements on apparatus ensuring flow and accurate timing.
6. I can make final enhancements to my sequence performing with fluidity and timing throughout.

	Outdoor (Football)
To develop understanding of different scenarios
1. I can apply a range of attacking skills at the right time.
2. I can apply a range of defensive skills at the right time.

To develop defensive and attacking tactics in games
3. I can create, apply and adapt tactics in order to beat my opponents and execute successful attacks.
4. I can create, apply and adapt tactics in order to prevent my opponents from executing successful attacks to win possession.

To apply powers into game play to challenge play to challenge tactical thinking.
5. I can think tactically in games to give my team and advantage.
6. I can work effectively as part of a team to apply a range of attacking and defensive tactics.

Indoor – Dodgeball

1. Perform advanced throwing techniques (feints, disguise, power control). 
2. Catch and intercept with high consistency under pressure. 
3. Use and adapt team strategies during gameplay. 
4. Analyse opponents and exploit weaknesses. 
5. Lead and organise team roles and communication. 
6. Evaluate performance and suggest improvements for themselves and others.
	Outdoor (Cricket) (L4 – 6 ONA)
The concept of cricket.
1. I can demonstrate my understanding of batting and fielding in a game of cricket by captaining a team.
Bowling with appropriate technique
2. I can bowl overarm accurately and with control with a run up.
Fielding skills.
3. I can return the cricket ball rapidly from a range of different positions.
Striking the ball.
Tactics and game-play
4. I can strike the ball tactically to score runs for the team.
5. I can take part in and umpire basic games.
6. I can create tactics when batting and bowling to give my team the best chance of winning.

Indoor (Outdoor and Adventurous)

1. To find solutions to problems and challenges. (2 lessons)
2. To respond positively when the task or environment changes and the challenge increases
3. To work increasingly well in a team, understanding their own roles and responsibilities. 


	Autumn 2
	Spring 2
	Summer 2

	Outdoor – Hockey

To develop understanding of different scenarios
1. I can apply a range of attacking skills at the right time.
2. I can apply a range of defensive skills at the right time.

To develop defensive and attacking tactics in games
3. I can create, apply and adapt tactics in order to beat my opponents and execute successful attacks.
4. I can create, apply and adapt tactics in order to prevent my opponents from executing successful attacks to win possession.

To apply powers into game play to challenge play to challenge tactical thinking.
5. I can think tactically in games to give my team and advantage.
6. I can work effectively as part of a team to apply a range of attacking and defensive tactics.

Indoor (Dance – Hip Hop)
To work creatively and imaginatively on their own, with a partner and in a group to compose motifs and structure simple dances.
1. To perform movements to music, and to build a simple themed dance focusing on Hip Hop Locking (individually)
2. To perform movements to music, and to build a simple themed dance focusing on Hip Hop Locking (pairs/groups)
3. To perform basic movements to music, and to build a simple routine focusing on Hip Hop POPPING. (individually)
4. To perform basic movements to music, and to build a simple routine focusing on Hip Hop POPPING. (pairs/groups)

To perform a dance to an accompaniment expressively and sensitively.
5. To perform a dance to an accompaniment combining different hip-hop themes. (2 lessons)
6. To use appropriate criteria to evaluate and refine their own and other’s work.








	Outdoor (Netball)
To choose the right tactics for attacking and defending
1. To know the positions in netball and where they can move
2. To use appropriate attacking tactics when playing uneven sided games
3. To use appropriate defending tactics when playing uneven sided games
 
To support players to score goals
4. To pass in triangles to make space to shoot
5. To keep possession of a ball using different techniques e.g. passing, controlling, dribbling
6. To use marking, tackling and/or interception to improve their defence


Indoor (Table Tennis)

1. To use forehand, backhand and overhead shots with more confidence in games  (2 lessons)

To make appropriate choices in a game about the best shot to use and apply tactics effectively to be successful 
2. To vary the position of a shot to score a point
3. To vary the pace of return to make it difficult for an opponent

To develop doubles play
4. To know the rules for doubles play
5. To play a game of doubles using known tactics
	Outdoor and Indoor (Athletics)
To choose the best pace for a running event to improve on personal targets.
1. To use the correct technique for sprinting. 
2. To be able to vary pace and distance when running.
To discuss and understand the rules of relay race changeovers.

To show control at take-off and landing in jumping activities 
3. To show control at take-off and landing in jumping activities in triple jump.
4. To show control at take-off and landing in jumping activities in long jump.
5. To show control at take-off and landing in jumping activities in standing vertical jump.

To show correct technique and accuracy when throwing for distance.
6. To show correct technique and accuracy when throwing a javelin for distance.
7. To show correct technique and accuracy when throwing a shot put for distance.
8. To show correct technique and accuracy when throwing a discus for distance.



Outdoor (Tennis)
1. To use forehand, backhand and overhead shots with more confidence in games (2 lessons)
2. To make appropriate choices in a game about the best shot to use and apply tactics effectively to be successful (2 lessons)

To develop doubles play
3. To know the rules for doubles
4. To develop tactics for successful doubles play (e.g. volleying)





















Nursery

Topic areas: 
Autumn 1 – Multi Skills
Autumn 2 – Multi Skills
Spring 1 – Dance and Gymnastics
Spring 2 – Dance and Gymnastics
Summer 1 – Athletics
Summer 2 – Athletics


To run with spatial awareness and negotiate space successfully, adjusting speed or direction to avoid obstacles. (PD-GMS)

To move in a range of ways, moving freely and with confidence making changes to body shape, position and pace of movement such as slithering, shuffling, rolling, crawling, walking, running, jumping, skipping and hopping. (PD-GMS)

To experiment and create movement in response to music, stories and ideas. (EAD-BI&E)


Vocabulary: move, run, jump, hop, skip, climb, roll, crawl, hit, shuffle, dance, throw
























Foundation F2

To negotiate space and obstacles safely, with consideration for themselves and others. (PD-GMS) 

To demonstrate strength, balance and co-ordination when playing. (PD-GMS) 

To move energetically, such as running, jumping, dancing, hopping, skipping and climbing. (PD-GMS) 

To try to move in time with the music.  (EAD-BI&E) 
Vocabulary: space, obstacle, balance, in time, movement,




































Year 1

Knowledge
Know some basic body actions
Know basic rules for simple games 
Know how to find and use space safely in all lessons 
Know how to score points in simple modified games

Dance
To perform basic body actions and move with control 
To remember and repeat body actions in a simple pattern 
To describe basic body actions 
Vocabulary: control, stillness, space, pattern, perform

Gymnastics
To show basic control and coordination when travelling and when remaining still 
To make their bodies tense, relaxed, stretched, curled 
To copy the basic moves of a gymnast 
Vocabulary: log roll, forward roll, teddy bear roll, travelling, stretch, push, pull, still, spring, tension, relaxed, apparatus, tuck, straddle, pike

Striking and Fielding
To use basic underarm rolling and hitting skills 
To intercept, retrieve and stop a bean bag or medium sized ball with more consistency
To sometimes catch a bean bag or medium size ball
Vocabulary: underarm, roll, hit, stop, retrieve, catch

Invasion
To throw and kick a ball in a variety of ways
To track balls sent to them moving in line with the ball to receive it
To move with a ball in and out of cones
Vocabulary: pass, receive, dribble, speed, team, netball, basketball, handball, football, hockey, 

Net and Wall
To send an object using a hand or a bat to a partner or target space 
To move towards a ball to return it with hand or bat
To score a point against an opponent over a line or small net
Vocabulary: send, bat, return, opponent, tennis, volleyball, catch, throw, net, 

Athletics
To develop fundamental skills of hopping, skipping, jumping, throwing, running, jogging etc 
To travel quickly and slowly 
To evaluate their performance using time
Vocabulary: walk, jog, throw, target, high, low, skip, aim, fast, slow, jump, safely, bean bag, hoop,  

Outdoor and Adventurous
To move safely from one place to another along a simple path Fa
To locate signs and clues within a known environment
Vocabulary: safety, path, clues, signs, symbols,











































Year 2

Knowledge
Knows that position of the body affects accuracy when throwing
Know different dance expressions 
Know the rules for the games they play 
Know what makes a good gymnastic routine 
Know the best way to catch a ball
Know how to land safely after jumping 

Dance
To choose and perform different body actions that express an idea, mood or feeling 
To perform a short dance with control and coordination that link body actions 
To describe how dancing affects their body 
Vocabulary: feeling, expressions, intercept, target, beginning, middle, end, direction, speed, rhythm, 

Gymnastics
To perform a sequence that shows a clear change of speed 
To perform a variety of basic gymnastic actions with coordination and control 
To say why they think gymnastic actions are being performed well
Vocabulary: coordination, control, twisted, sequence, speed, land, posture, points, shapes, 

Striking and Fielding
To perform basic skills of rolling and striking with more confidence during a range of simple games 
To throw a ball towards a given target accurately 
To catch different sized balls with more consistency 
Vocabulary: striking, aiming, target, direction, overarm throw, tracking a ball, Softball, Cricket, posts, stumps, bowl, pull shot

Invasion
To throw and catch a ball with a team member 
To intercept a ball using hands and/or feet 
To play simple attacking and defending games 
Vocabulary: intercept, tracking, space, controlling, attack, defence, dribble, shoot, 

Net and Wall
To hit a ball with both hands or a racquet with some consistency
To track the path of a ball over a line or net and move towards it 
To play a modified game by sending and returning a ball over a line or small net 
Vocabulary: racquet, net, direction, game, tennis, volleyball, 2 person pass, 

Athletics
To develop fundamental skills to access a broad range of activities to enhance their agility, balance and coordination 
To perform 2:2, 2:1, 1:2, 1:1 jumps and land with control 
To attempt a range of throwing techniques to improve accuracy 
Vocabulary: bounce, leap, land, overarm, underarm, accelerate, take off, evaluate, obstacle, 

Outdoor and Adventurous
To know which way a map is orientated
To follow a short trail with support 
To solve a problem using the environment to help them 
Vocabulary: map, trail, plan, problem, environment






































Year 3

Knowledge
Knows how to stay safe when doing outdoor adventurous activities 
Know why tactics are important 
Know the basic rules of some invasion, net and wall, striking and fielding games 
Know that hitting a ball further increases the chances of scoring more points/runs 
Knows how to keep count of a score 
Know the best way to catch different sized balls 
Know what a dance phrase is 
Know that altering the movement of body parts during performance affects the end result e.g. swinging arms and bending knees to jump further from a stationary position 

Dance
To improvise freely from a given stimulus 
To create and share a dance phrase independently or with a partner/group 
To suggest improvements to their own and other’s dances
Vocabulary: repeat, dance phrase, improvisation, gesture, character, analyse, formation, pivot, tempo, timing

Gymnastics
To use their own ideas for movements in response to a task including shape, action and balance 
To plan sequences of contrasting actions using apparatus and floor space 
To compare gymnastic sequences commenting on the similarities and differences 
Vocabulary: combine, contrast, evaluate, improve, contrasting, strength, suppleness, inverted, 

Striking and Fielding
To strike a stationary ball into a target area 
To catch a ball with both hands at different heights using the correct technique 
To retrieve a ball and throw it back to a partner 
Vocabulary: Space, point, position, English Catching, Australian Catching, retrieve, pitch, wicket, defence, offence, lay-up, 

Invasion
To score goals using the appropriate technique 
To pass and dribble with control without an opponent 
To keep possession of a ball by throwing and catching 
Vocabulary: scoring, shooting, evading, possession, making space, bounce pass, chest pass, overhead pass, shoulder pass, 

Net and Wall
To begin a game by using a simple serve 
To play a continuous game by throwing, catching and simple hitting 
To move forward to return a ball over a net and into a boundary 
Vocabulary: underarm serve, bounce or drop serve, court, set shot, shuttle cock, net, racquet, strings, 


Athletics
To run at fast, medium and slow speeds 
To throw objects using a range of techniques 
To jump from a stationary position and land correctly 
Vocabulary: distance, stationary, technique, sling, sprint, steady pace, accuracy, height, record, heartbeat, time, obstacles, stance, javelin, shot put, discus, stop watch, long jump, vertical jump, 

Outdoor and Adventurous
To identify where they are using a simple plan of their environment 
To follow a short trail using a simple plan 
To respond positively to a problem they are set 
Vocabulary: route, trust, communication, direction, partner and team work































Year 4

Knowledge
Know what a relay is and the rules for when to run 
Know the rules main rules of the invasion, net and wall, striking and fielding games they are participating in 
Know that they need to attack and defend to be successful 
Know the correct techniques for throwing and catching 
Know some tactics for attacking and defending across a range of sports 
Know that you can improve strength and suppleness

Dance
To use simple movement patterns to create dance phrases independently, with a partner or in a small group 
To use dynamic, rhythmic and expressive qualities whilst performing dance phrases and dances 
To describe and interpret a dance performance 
Vocabulary: repetition, action, reaction, agility, emotion, endurance, muscular, flexibility, stamina

Gymnastics
To perform actions, balances and body shapes with control 
To plan, perform and repeat longer sequences that include changes in direction and level, clear body shapes and controlled movement 
To perform a sequence following a pathway in time with a partner and describe successes 
Vocabulary: 90 degrees, 180 degrees, approaching, combine, rotation, stamina, tucked, constructive, refine, stride length, 

Striking and Fielding
To field a ball by stopping it or catching it, using the correct technique 
To strike a ball and run to distance bases
To throw a ball over arm accurately at a short-distanced target 
Vocabulary: pull, hook, boundary, innings, off drive, on drive

Invasion
To use appropriate tactics to keep possession and help their team to score 
To pass and dribble with control under pressure 
To move into position to score 
To play games using a range of throwing and catching techniques 
Vocabulary: travel, support partner, points, goals, technique, position, non contact, footwork, 3 pointer, stance, jump shot, contact, 

Net and Wall
To return a served ball using either side of the body 
To choose ways to send a ball to make it difficult for an opponent to return 
To use defensive tactics to defend the court, moving into different positions 
Vocabulary: forehand, backhand, volley, rally, dig shot, underarm serve, 
Athletics
To combine running and jumping activities with control 
To throw a variety of objects, changing their throwing action for distance and accuracy 
To take part in relays over a range of distances remembering when to run 
Vocabulary: relay, changeover, handover, joints, leading leg, trail leg, measure, pulse rate, hurdles, preferred, landing foot, stamina, diagonal, approach, relay, baton, hurdles, triple jump, symmetry

Outdoor and Adventurous
To use maps and diagrams to orientate themselves 
To travel around a simple course using a map 
To plan a simple physical challenge with a partner or group 
Vocabulary: rules, maps, orientate, physical challenge, pace


































Year 5

Knowledge
Know the difference between sprinting and running for sustained periods 
Know the correct techniques for jumping e.g. triple jump, high jump, long jump 
Know the correct techniques for throwing e.g. discus, shot put, hammer throw 
Know different styles of dance 
Know the rules and scoring systems for the sports they participate in 
Know the swimming strokes: front crawl, back stroke, breast stroke, butterfly
Know the correct swimming techniques for all strokes
Know the names of different shots, strokes and positions in a range of sports 
Know the safety requirements when swimming and around poolside

Dance
To adapt and refine the way they use weight, space and rhythm in their dances 
To express themselves in the style of dance they perform 
To recognise and comment on dances showing an understanding of style
Vocabulary: dance style, transfer weight, technique, variation, unison, back point step, posture, collaboration, endurance, fluency, muscular strength, carousel, continuous, 

Gymnastics
To link and perform multiple sequential elements including changes in level, direction and speed
To choose actions, body shapes and balances with a sequence 
To use a basic criteria to make judgments on a performance and suggest improvements 
Vocabulary: dynamics, mirroring, matching, accurately, display, cool down, warm up, spin, joints, muscles, take off, flight, criteria, sequential elements, point of balance, 

Striking and Fielding
To score points by hitting a ball and running to the target 
To move feet to catch a ball at different heights and levels, one and two handed 
To field moving and stationary balls using correct technique 
To throw a ball from distance to a desired fielder/ target area using the correct technique 
Vocabulary: on drive, off drive, defensive, fielding, rounder, backstop, stance, grip, runs, rounder, 

Invasion
To mark opponents and help each other whilst defending 
To use tactics to help their team keep the ball including passing and dribbling 
To use tactics to create scoring opportunities and shoot with control during games 
Vocabulary: keeping possession, shielding, marking, double dribble, centre, wing attack, goal shooter, goal attack, goal keeper, goal defence, thirds, travelling

Net and Wall
To play a range of shots on both sides of the body, moving feet to hit the ball 
To apply control when returning a ball including foot placement, shot selection and aim
To play modified sending and returning games with others, keeping track of their own scores 
Vocabulary: overhead serve, singles, foot placement, shot position, ready position, rally, spike shot, forehand, backhand, lift, drop shot, flick serve


Athletics
To throw with accuracy and power into a target area
To perform a variety of jumps using the correct technique with a short run up 
To run over long distances for sustained periods of time
Vocabulary: pacing, trajectory, release, performance, hammer throw, long distance, 

Swimming
To swim 25m on front unaided
To swim 25m on back unaided
To develop strokes for travelling in water, on front and back with and without support
To swim for distance, at an appropriate pace, being able to travel further
Vocabulary: front crawl, backstroke, breast stroke, width, length, 25m, pace, stamina, treading water, 
























Year 6

Knowledge
Know all the rules, scoring systems and positions for the sports they participate in 
Know how to play doubles games including rules and strategies 
Know the best strategies for running events at different distances 
Know what would make an excellent dance or gymnastics routine 

Dance
To work creatively and imaginatively on their own, with a partner and in a group to compose motifs and structure simple dances 
To use appropriate criteria to evaluate and refine their own and other’s work
To perform a dance to an accompaniment expressively and sensitively 
Vocabulary: motif, interpret, exploration, criteria, accompaniment, expressive, sensitive, choreograph, beat, pose, 

Gymnastics
To plan, design and perform innovative routines and sequences using different apparatus and floor space 
To show an awareness of factors influencing the quality of a performance and suggest aspects that need improving 
To combine and perform gymnastic actions, shapes and balances at different levels and speeds
Vocabulary: co-operate, audience, assessment, aesthetics, extension, judgement, inverted, counter-balance, parallel, timing, asymmetrical, 

Striking and Fielding
To strike a bowled ball with precision to score the most runs 
To use strategies and tactics in game situations to beat opponents 
To field a ball quickly and effectively to prevent teams from scoring runs 
To bowl a ball over arm or under arm using the correct technique 
Vocabulary: wicket keeper, off side, on side, square leg, cover fielder, cut shot, hook shot, 

Invasion
To choose the right tactics for attacking and defending 
To support players to score goals 
To keep possession of a ball using different techniques e.g. passing, controlling, dribbling 
To use marking, tackling and/or interception to improve their defence 
Vocabulary: repossession, covering, width, 

Net and Wall
To use forehand, backhand and overhead shots with more confidence in games
To make appropriate choices in a game about the best shot to use and apply tactics effectively to be successful 
To develop doubles play
Vocabulary: doubles, top spin, slice, smash, overhand serve, smash, lob, 

Athletics
To choose the best pace for a running event to improve on personal targets 
To show correct technique and accuracy when throwing for distance 
To show control at take-off and landing in jumping activities 
Vocabulary: trajectory, sprint start, standing start, push technique, 


Outdoor and Adventurous
To find solutions to problems and challenges
To respond positively when the task or environment changes and the challenge increases 
To work increasingly well in a team, understanding their own roles and responsibilities
Vocabulary: roles, responsibilities, positive mental attitude, environment, 























[bookmark: _Fernwood_Days]Fernwood Days [image: ]Curriculum Intent

A celebration of Fernwood Primary and Nursery School's Life and Culture.
A place where we come together to grow and learn as a team to be great
humans, ready to take on the challenge of living on this wonderful planet.  The values of a ‘Fernwood Friend’ are woven throughout the Fernwood Days Curriculum; children are well-rounded individuals who take greater responsibility for their learning. 


 Wellbeing 

Children’s wellbeing is of a high priority for all staff in school. Children are taught a variety of strategies to promote good mental health and wellbeing in assemblies, clubs, PD, whole class sessions such as healthy lifestyle choices, mindful activities, calming breathing etc. There are mindfulness clubs held across the school during lunch times.  
The school SENCo is a trained mental health first aider and staff receive CPD on mental health and wellbeing for children.
Additionally, staff have the opportunity for supervision with several members of trained staff across the school leading on this. 
There are six afternoons woven throughout the year, with different themes, to support and promote mental health and wellbeing of children.  
· Welcome
· Rest
· Friendship
· Physical Health
· Games
· Feelgood


Faith and Culture Day 

To learn about and appreciate different cultures and religions in our community and across the world. 
To value and celebrate the religions and cultures represented in our community. 
To celebrate diversity and difference while promoting respect and unity in our community and beyond. 
To explore cultures and religions through dance drama and art. 
To promote own unique and family identities through wearing special clothes, talking about customs and rituals, sharing food etc.






Performances 

Each year group has the opportunity to work as a class/year group to prepare, rehearse and perform for peers, parents and carers. Performances include F2 Nativity, Y1 Spring Play, Y2 Summer Play, ‘Christmas Sing’ performances, Y3-6 Class assemblies, Y6 end of year show, ‘clubs’ performances. 

To develop courage and confidence to perform on a stage/for an audience. 
To learn lines, songs and dances. 
To perform with projection, clarity and expression. 
To experience the ‘feel’ and thrill of performing as a group, working on a longer term task


World Book day 

To share a love for reading and books. 
To experience and participate in drama/theatre productions/workshops. 
To explore books and story in imaginative and creative ways. 
To explore books and stories through role play. 
To explore and discover different authors and genres. 
To become authors and illustrators, writing and creating own texts, stories and books.


Science Day 

To develop curiosity and excitement about science. 
To ask questions about the world around us. 
To use and apply scientific vocabulary. 
To ask questions and carry out investigations at school and at home. 
To complete science investigations developing age related science skills.

Green Day 

To promote a love, awe and wonder for our planet. 
To begin to understand environmental issues that affect the world. 
To care for our immediate school environment and community. 
To promote and look for ways to care for our planet now and in the future (work with charities/walk to school/recycling/outdoor spaces/healthy living).





Big Arts week
 
To explore, experience and develop a variety of ‘arts’ subjects eg. art, dance, drama, poetry on a theme (often linked to a famous painting). 
Develop age related art skills (see art). 
To work collaboratively developing planning, communication and cooperation skills. 
To develop multimedia techniques. 
To have the opportunity to work on a large scale.

Careers Week 

To begin to understand the world of work, jobs and careers. 
To understand the reasons we work. 
To develop career aspirations, hopes and dreams. 
To learn about different jobs. 
To match and begin to identify own strengths, skills and gifts. 
To prepare questions, speak to and learn from adults/parents/local businesses from a variety of careers (develop community links). 
To challenge gender stereotypes in the workplace. 
To learn about real/fantasy jobs. 
To learn about jobs in the past/future. 
To learn about the emergency services.


Fernwood Festival 

To come together and celebrate as a whole school community. 
To work together, create, perform and experience different arts workshops, activities and performances. 
To experience and enjoy music from a range of genres. 
To learn and perform a range of popular songs (sing in unison).

Geography – explorer day
To know about similarities and differences in relation to place
To make an imaginary map with symbols / a simple key
To develop curiosity and excitement about geography
To ask questions about the world around us
To use and apply geographic vocabulary
To ask questions and carry out mapping investigations
Top complete geography-based investigations developing age related mapping skills


History Diversity Day
To inspire pupils’ curiosity to know more about the past.
To know about the diversity of our society.
To understand people’s lives and the challenges of their time.
To compare the similarities and differences between how people lived in the past and now.
To ask perceptive questions and think critically.
To gain understanding of their own identity through learning about others.























[image: ]FPNS Visits/Visitors and Residentials Curriculum Intent Progression Document (Enriching the Curriculum)
[bookmark: _Visits_and_Residentials]Vision Statement
We know that children learn best through an exciting and engaging curriculum that both supports and stretches every child and gives them the potential to build on their learning over time. Every child’s learning journey begins in the Early Years Foundation Stage where we Plant new ideas and concepts; these ideas then Grow over their time with us, giving all children the chance to Flourish and love learning.  The values of a ‘Fernwood Friend’ are woven throughout the Curriculum; children are well-rounded individuals who take greater responsibility for their learning. 
Intent
At Fernwood Primary and Nursery School, we believe that the purpose of visits and visitors is to cement the curriculum; both visitors and visits can enhance and deepen knowledge.  These experiences are not planned in as standalone lessons.  Our visits and visitors provide opportunities for generating questions, further research and extended writing opportunities.  The aim is that these experiences bring learning to life and support long-standing learning.  
Our intention is for all children to be included within educational experiences.  We use PP funding to help support families with costing.
“I would argue that visits should be part of every child’s entitlement – every year group should have at least one visit to a local place of interest, however simple and humble, as part of their experience.” Mary Myatt.
Implementation 
All educational visits are planned in line with the curriculum as enjoyable yet purposeful experiences where learning is maximised. 
“The bits I most remember about my school days are those that took place outside the classroom, as we were taken on countless theatre visits and trips to places of interest.” Alan Bennett. 
One of our main goals is to include the community within school life and our educational experiences reflect this.  This includes religious visits within Nottingham, the use of Wollaton park and other historical buildings such as the dovecote as well as parents and families.  Additionally, we support our local secondary school with their PE courses, where children can develop their physical abilities and showcase their talents.  We believe that when there is a richness of local voices and views from the community we live in, then robust learning takes place.   
Specialist visits also form our curriculum.  We have been fortunate enough to have experiences during residentials such as York minster (RE, History), the Space Centre at Leicester (Science), Conwy Castle (History).  Our curriculum feeds into these experiences and they can be used as ‘hooks’ or ‘pathways’ into learning, or used at the peak of a series of lessons to further embed knowledge.  Through prior teaching, children are helped to fit new knowledge into their existing schema. 
Impact 
Through the well planned and carefully constructed learning experiences and visitors we can ensure that children “know more and can do more.”  We are enabling children to embed learning into their long-term memory and create platforms of learning with which they can build upon and flourish.  
“Learning beyond the classroom facilitates life changing educational experiences, motivate disengaged learners and increase attainment and aspirations.”  DofE, 2006.






























Nursery


Foundation Stage F2 

St. Leonards C of E Church
To know how Christians welcome babies into the Christian Church
To consider who Jesus was in the nativity story

White Post Farm
To look at the similarities and differences between a town and a farm

Wollaton Library
To enjoy a love of books
To know a local community venue
To know what a library is
































Year 1 

Sherwood Pines
To experience, talk about and enjoy a wooded area for the day.
To create a clay sculpture to inspire story telling.

St Leonard’s C of E Church
To know how Christians prepare for Christmas
To ask questions about what happens and why in a church, especially at Christmas
To know the Christian Holy symbols and books

Mosque – Masjid Sultania
To visit a holy building (Mosque)
To ask questions about what happens and why in holy buildings
To recognise that holy buildings are connected to beliefs about worshipping

Wollaton Park – Autumn Walk
To identify signs of autumn

Wollaton - Park plant hunt
To identify signs of spring
To sketch plants in their environment


























Year 2

Sleepover
To demonstrate courage when experiencing new things.
To show resilience when things feel challenging.
To experience one night away from home.
To develop and design ideas through discussion.
Act as a whole group and encourage everyone to join into an activity.
 
Manor Farm
To know that animals have offspring which grow into adults.
To describe the basic needs of animals including water, food and air.
To say what materials animals produce.

Christian Visitor – Baptism
To know about the baptism ceremony 
To know how families celebrate baptism

Dovecote
To know that Sir Francis Willoughby built the Dovecote
To know why the Dovecote is significant
To learn about the history of the Dovecote 

Tennis Centre
To learn a range of tennis skills (in line with their curriculum)
To develop personal, social and emotional skills 
To learn and understand the rules for tennis
To appreciate the etiquette of tennis and respect for the professionals and the game


















Year 3

[bookmark: _Hlk125116500]Egyptians – Leicester Museum
To explore Egyptian artefacts


Sikh Gurdwara
To recognise the significant features of a Gurdwara.
To connect features of a Gurdwara to religious practices.


Wollaton Park – Field of View – Geography Fieldwork

To look at human and physical features of the local area
To complete a field of view sketch























 Year 4

Roman Day 
To know about the power of the Roman army
To appreciate how artefacts help us to build up an accurate picture of how people lived in the past
To explain how people in the past cooked and travelled differently and used different weapons

York
To demonstrate courage when experiencing new things.
To show resilience when things feel challenging.
To experience 2 nights away from home.
To further develop social skills.
To appreciate the value of money in a real life context.
To build and develop human and physical geographical knowledge about York.

York Minster
To know how significant life events are marked in a church
To understand how and why Christians use music to express their belief and devotion
To make links between Bible scripture and Christian songs.

















Year 5

Viking Day 
To understand how the Vikings wrote
To use drama to re-enact a raid


Space Centre
To describe the movement of the Earth and other planets relative to the sun in the solar system.  
To describe the movement of the moon relative to the Earth. 
To describe the sun, Earth and moon as approximately spherical bodies. 
To use the idea of the Earth’s rotation to explain day and night and the apparent movement of the sun across the sky.


William Booth Birthplace (RE)
To know who William booth is and why he is a significant figure in Nottingham


Shakespeare Visitor
To re-enact a Shakespeare play
To enjoy a retelling of a famous Shakespeare play

























Year 6

Jewish Visitor
To understand about the Jewish culture (linked to RE and History)

Foodbank Visitor
To know about the vital role of foodbanks in our community

Conwy
To develop independence and learn to manage and organise myself away from home.
To develop social skills.
To appreciate the value of money in a real life context.
To develop emotional resilience.
To develop self-confidence and self-belief when tackling tricky situations.
To develop an empathy for those around me who might find a situation difficult.
 
Galleries of Justice
To understand the chronology of crime and punishment through time
To re-enact a courtroom and understand the judicial system


Comp Sports Events (Foundation to Year 6)
To develop personal, emotional and social skills
To work as a team to achieve a goal
To enhance and develop their sporting skills (in line with their curriculum)
To increase own personal fitness and know the significance of this
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forling togothor happily’ or a“Class harter or moro.
Kindnass and ess fighting (C2;

* romember, ask questions about and write about their own
favouito pats of tho stries they havo loarned, connecting
thom toideas about what makos a good loador.

describingMoses asa
greatloader, o Peter
asa Saint, giving
‘examples of their
Leadsrship.

sk questions about
Leadership and suggest
answers, considering
Whather humans are
guided by God, or given
wisdom by God.

* Expressanidea ofthelr
‘own about leadership,
lnking i to the stories.
they learned and
reterringto details
‘about Moses and Pater.
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bolonging to humaniy.

siits:
Pupits willuso and
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aiscussion, observation,
information gathoring and
romembring.Thoy will
use theirfactual
Knowlodgo to suggost
what itmeans o belongin
variss ways.

Key concepts and words
Roligion, Chiistan,
chureh, symbol,Bible,
Golden Ruls (do 10 others.
a5 you would ke thom to
otoyou), betonging,
worship,holinass, sacred.

Linking o PSHE and RSE pupils make Usts of the diferet gr0ups 10
which they belong, .. in sohool,in the community, and consider the
ways these contibuto o human happiness. Why doas balonging
matter, and how can wa bo good members o iferont groups? (81

Laarmthat therare over 400 churches in Notinghar city and county
andvisitone toleam more; ask and think about the Questior: who
belons hee? Doss the builcing belong o God? (2);

express creatively (.. i ant, poety or rama) their own das about
the questions: Wh am 12 Whre do blong? What communites
mattorto me? (82)

explore ways n which Cristians belon, for example, Chiistanings
and Beliovers’ Baptsms, showing why these are impartant o some.
Ghiistians and rlating them t Josus' Baptsm dosoribed n the
Gospels A1)

Linking o English and PSHE puplscould play some collaborative tearm
games, and talk about How th gamos put the toaching o the Golden
Rule'into action ©2);

+ tlkabout thefactthat many non lgious peopio also follow the
(Goldon Rulo raat others how you wish to bo ratr). Consider the
question: now can all humanity elong together?

= wite s ofexamples of ifrant ways wa have ofbelonin (.
sharing food n  group,sharing bolas, sharing fstival, family
memborship, hobby  group lub mermbership, sharod ntersts and
actites, culture, sportand olglous bolongings), shared history, and
Say which ones mator most to homsalvos (C1).

« Recount how a baby or
youngaduttis welcomed
into the Christian
community,asking
meaningful questions
about the caremonies.

+ Give an example of their
‘own communtty lfe and
‘say why it matters: what
eroups doyou belongto?
What doyou ke about
belonging? What makes
belonging to each other
valuable?
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thiough the Jowish colobration of Shabbat, notiing ks 0 the.
creation story through the 7* day of rest (A1)

* workindiidualy using images and / o symbols to express simple.
1deas about God or in groups, using art, musi and pootry o
‘oxpress creatively variod thaughts (C1);

* Unking o Englsh, pupis use key words (.£. holy, sacrod,
Scripture, festival, symbol) 1o present ideas or wite abou the
Jomwish olgion (83).

+ askquestions about the diferent ways of speaking of God,
rocognizing that tho idoa of God s open to iferent viows, and s &
mySterious idea - bt of hug importance to many people,
including Jevish peopie.

= Find out more about
Jewish belists and
ways of talking about
God, responding for
themselvestothe
ideas.
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havo 0ty and 4ot oursctvs. What big questions do he hidren have?

 Wonderful World: we'd battar Look after ] Show short extracts from araturatworld
programmo by Humanist David Attonborough. lustrato the warld's wondor and beauty.
Askohiron todentiy el avourito fish, i, fower, i, insoct, wid ariml, ee or
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mado i the s praye callor offslam. See w1 o k/pnmarygoodleaming I 12 ims/ )
Talkabout now heso tories might inspir people todey.

 Find outabout the mossago givn to Munammad by axploringth story o the s rovelaton o
roceived of the Haly Quean on the Nightof Power. How, whro,when snd why do Muslims cad e
Quran?

Tl somo storios o the Prophet. Uso somo good aracyloaming activies o mako sur o pupls
understand them and are thinkig fo hemehes. You might use the BBC's programmes for - 75
tho Rliions o the Wortd seieson slamicsores: tathero
hitps: A oo neszeopica/ZAA arclos gt

place,a prayer mat,
romoing shoosata
mosaue. Howdo
children thnk these
practicos show
fospect? Howdo they.
showrespect? (C2)
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Belonging ‘They will gain images are available here: wy.thoughtco.comysikh-gurdwara-langar-kitchen: | 80d and Gurus and
knowledge of Sikh 4123137). Ask children to ask questions about what they see and to tryand work | “Nathappens ina
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information * Introduce the idea of the Khalsa - that many Sikhs take this step of faspect other people
Key concepts and ‘commitment; they show it in Some things they wear (the Five Ks) and some 2.
words. ‘things that they wil try to do (for example, not cutting their hair, not drinking
Relgon, Sk, alcoholorsmoking, being vegetaan,bing consious of God vary ay
Gurdwara, Guru, GUIU | practicing Sewa (selfless service). How these help Sikhs femember God.
Granin S,

symbos, bolonging,
warship.

* Talk about the idea of treating everyone squally. Use astory (£ Bhal Lalo and
Malik Bhago) an talk sbout what it would maanif everyons reated averyons.
olso withraspect —in school, homo, community, in the wora.

« Ask pupils in groups offour to plan and create a booklst ‘A Short Guide to
Sikih religlon and ways of iving’ Gudo thor (o draw and writo 2 pages oaeh
usingthe aarning from thoso lossons, with picturcs, koy words, oxamplos. This
Eivos vry suitablo cvidence of achiovement i FE.

Note thata school mightdesign & unit about blonging based on another eligon fitis
reprosontedinthecal aes, 5 for xamplo § essons on belonging for Hindu
people’ could be included.
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Jewish and Chiistan
Stories: How and why.
e somastories
importantin
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What oan we tearn
from thesa stores.
and from tha Toreh
and the Bible?

Religions:
Chiistians and Jowish
people

Stories from other
eligons and non-
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Such as Humanism
canatsobe
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Ways of Knowing in
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sense oftexts
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Jacob, loseph, King David,
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Daniel.

Thoy will gain knowlodgo.
‘aboutthe Jewish ible and
the importanca of the
Torah,

Skis:

Pupits wiluso and
develop skilsof
discussion, bservation,
information gathering and
romembring. They will
use their actual
Knowtodge tosuggost
what makes ancient
Stories valuabie to some
poople today.

Key concepts and words.
Religion, Chiistian,
Jowish, Humanist,
synagogue, church,
symbol, Torah, iblo,
‘courage, persistence,
forguing, Humanist, God,
Crastor.

Suggost roasons why they aro impartant o Jowish pooplo (and
Chrisians —teach the children that thasa stoics ara also in the.
Chrisian Bibl) (21

« usa approaches tonamative from the English curiculum, o.¢.
hot soating, graphs of amotions,tothink about tho bohaiour
Shown by these characters e.g. being rustworthy, courageous,
parsistent,overcoming obstacios forgiing and sxplore some.
of thosa characteistcs creativoly. Noto that theso Biblo
horoos’ o also peopla who makos mistakes - but thy aro
forgvenby God (1)

= askand ind out about rom whore thaso stoios como (The
Torah, the ewish Bibl, calied the OLd Testament by Chiistians)
—and how they ‘ive on’today — for example the Torah Kids”
Jowish site for hildron, ofton usablo i FE, ofers animations.
rom the Torah and Jewish Bibi:
s/t youtube con@Torahiids-Official (335

* find outabout the Toran, it use in synagogos and the symbols
which showitis sacred or oly — the 8BC My Life My Religion”

clip s fascinating - st youtube comAMAICN¥=A077920oVE
3y

* consider whatis special about tha Torah and respond
sensitively, relaing o thirspecisl things o.¢. by comparing
Which of the common symbols ofrespect for Torah serolls
mattor most, and what each symbol means (81);

« write an aceount of theirfavourit story from the Jewish Bible
and suggost what it moans t Jowish poople and 1o anyone who.
likes storio. Discuss again how storis i holy books often have
hidden messages in thom - 3bout God, values, what mattars
most and similar themes (221

andmessages inthe.
stories.

* Askquestions aboutthe
stories they study, and
suggest answers that
respond tobigideas and
beists in the stories:
does God forgive? Doss
God rescua? Doss God
create?

* Givestieasttwo
‘examples of Bible
characters who got it
wrong’ and say what
happened in the story.
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Sensaoftoxts

-exploingbig questons

- Toach thom aboutkay
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- Toaon them about the ideacf|
the-fruit of the Sprt
(Galations 5221

|skis:
[Toach pupts to explore, discuss.
|and appiy conceptsin their
aning: Christian betiefs about
[eestion, God, community and
|commimant o Go and
umanity. Values, including love,
|zenerosiy, patience,
|faithfutness, setf control

express and communiests thir nderstancing of the chalenges|
of commimant for aChistan person and a Chistian communty.
They consider: what fcrence does bliving in Jesus maks to
Chvistians? They can study (his through oxamining the lfo and
work o  local churoh: lst o thins the Church d0os to putten
toachings ofJsusnto acton a £00d opportunty to wslcome &
hvistian isitr o school) (21;
describe and understand ks betwesn Bibi stories of creation
‘and Chistian bolefs about God as tho coator (A2);
- discuss arange of idess sbout some i questions, .5 what
4o Christians beleve about Goc? What difrant viws co we
Know about thoboginnings of e on Eath? Did God mako usal,
orare we an accident? s Gencsis 1  sory about human nature of
bout howthe word was made?

develop ideas about iferent ways scinco and eligons handle
questions oforgins, wharo we coma from, and why humans arc
sigifcantin the universe, thinking about two o moro diferent
answers to the questions (C1).

sbouthow andwhy
Christions calebrate God's
creation, esus bom n
Bethtshem Easter and
Harvest.

- Express their own ideas.
about the desper meanings
of these festivals.

- Considerideas suchas
generosity, community and
Tove-in setion.

- Listsimilarties between
th four ifferant Christian

festivals.

Explain their own deas

about Creation sories of

Ganesis 1and2.
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questions sbout thevatues expressed n prayers for themselves, xploring.
their i eas castively and comnectin deas from ciferent relions.
How, where,when and why 00 poopla pray? (52);

- consider the question: why co soma people pray every day, butother
peopio notatall? Consider why some pooplo think prayer . wasto of e
and others mako it an important part f thit ves;

- One example o a similaity:Josus, the Son o God to Chistons,prays by
Kncalngto the ground n in Matthew 26:39, Mustims recogniser Jasus a5 3.
Prophatof God bt not divine. ustm prayer involos knoeling o the
roundin submission o Al

- Answers tothis question rom Christians and Musiims may rference the
Sense of the presence of God,obeying God by submission o Him and
onnecting Iwough prayer, experioncesof answerad praye, fitals hat are
powetulor calimness, dvation or community. Considoral hoso caroully
in ciscussion with pupil. It works wel 10 use quotations from Muslims and
Chitians about thit prayor experionces. (A1)

Note that's approprise o chooso o sucy anotherrlgonftis rprasentedin

| e ol rea, s orcxample i ractcs and s abous prayer might b

notucde nstead o someof th mtert sbave, fyour senoal esches many.

 Hindha chiean.
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Key conespts and words
Feligion, Musim, Hindo, Christian,
Humanist, balfs, o ftr death,
destiny, worship,ftual, soul,
spiiual commitment valuss,
heaven, paracise.

siats:
Pupia willusa and develop skilsof
xprossing understanding and
handiing vared perspoctivs.
Crucialfor RE atthis staga s the
abilty o recognizediffeent
roasonabis dess.

‘onn about fe's milsstonss n iscussions or i wrting (311

« dovelop thelr understanding of bolisfs about e after death
atioast woralfions o other worldviows through seoking
answors o ther own questons, considoring oligous sources of
wisdom and aticulaing easons for thir own deas and
fosponses 1);

= understand the link batweon rlgious deas about‘Gostiny o
“destinations’at the and o lfe and the ways relgious peops e
now(C);

« consider similaities and diffrencss betean vared views of
quostions about fe's meaning and the possibilty of a oxt e,
discussing arango ofvews thoughtilly (C1);

= wite thoughtfuly about their own Ufe s a jourey, and it key.
milstones,inreation to the views thy have laarmec.

Note Jowish oxamples could be salected instead of on o these.
fligions where approprate.
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Enquiry Question:
How do poople
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‘and spirwal doas on
pigrimages?

Retigions:
Istam, Hinduism,
Chiistanity, non-
religous wordviows.

Keyconcspts and
words
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Ways of Knowing

RE:

~exploring bie
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Makkah (Mustim),
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Lourdes, lona or the Holy
Land (Chitian).

= Thoy willlearn the dtails
and reasons forritualand
practice on pigrimages.
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might be ke a religous
pigrimage.
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Minster:what kind of
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Pupils wil uso and dovelop.
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varied perspectives on
pigrimage. Crucialfor RE at
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rocognize diffoent reasonablo
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rolgous practico andits
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Chritians, doscribing tho motives peoplo hava for making
spiitua ourneys. They mightimagine planning 2 pilgrimae in
detailto showthey can connet spirtual deas with rligious
practice (A1)

+ suggest how and why bolonging to a community and oxprossing
spiituatyin,for xample, the memoris, stories, music, ituals,
‘omotions and experionces o pilgrimagos might be valuablo to
Hindus, Mustims or Chritians (82);

- considar a journey to  sprtual placa that s taken by pecple
Who are spiitual, but ot reigious —.g. o Stonchenge, to
‘wondortul placain the world o natur, 1o  place assosiated
it their family istory. How similr o diffront s this to
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 inking o English, pupis find out more about diffrent forms of
worship, prayor and moditation i difforont commuritis and on
iterent pilgrimages, and write oaatively and thoughtfully some.
songs, prayers or meditations suited to particular accasions and
communities &3

 inking with the xprssive ats curioulum, pupls croata works
of art of music which express their understanding of what it
means tobelong o  foligion or world viow, including o
undertake aspiritual journey, rflecting on thei work on
pigrimage, symboland religious exprossion (C1);

« wite thoughttully about  placo on oarth whoro they would ke
o ravol not s a tourist orjust or fun, but haping o find spirtual
strongth orenlightonman, connocting thor idoas to pigrimagos
thoy have studiod (C1).

Note Jowish orSi examples could b selocted instead ofono of

rage reliions witere SDORODIIO.

tworsligions, and the
impacts going on
pilgrimage can have for
believers.

+ Express reasons why
they would choose
theirown kind of
pilgrimag fthey
could: whers inthe
world would you go for
spiitual growth?

+ Explain similarites and
differences between
varied approaches to
pilgrimags from
different eligions and
worldviews, Ehing
ideas of their own.
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Songs and music in Cistianty havo they enjoyed o loamed from?
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Unit£.4Why | Intentions: what do we| Implementation: what kind of activities will enable learners to achieve? Good | Impact: what outcomes.
ooty _|watpuptetoteam? | eecing and eemin s i pups soieve?
vears J— upts cantear fomsctitis ke tese: Mostpuptavatbe bl
UnicNumber 4.4 | ool a8t |, o smmess anait snidote,ove ristns s umans s spartocom .| 05
n theologles by sin and selfishiness - we prefer our own way rather than Gods. Most Christians say
Theme: ‘secifis, forghvencss that Jesus came to show people how to live a lfe of love - saving or rescuing humanity so | * Describe and connect
‘and edempion, o peop e e humanity:
Believing. that people can live God's way. Use this simple video to prompt recall: (Christian beliefs
Coearorn iy ek i
e oo ascnlssclos oo st a1t cisia. .
Enauiry i ‘Story of casterizheutmn Love and forgiveness,
Question: They wil gain tothe events of Jesus’
Qe e | oo oh0 | Racap workcon oy Wk o K1 whatcan s mombor? Gttty
e day s | mearings Chistans | toie a iary iy or Mary, the mothar of Jesus,for e mpartant days in Holy -
-« Senociate with e Week: Palm Sunday (entry to Jerusalem: Matthew 21:7-11); Good Friday Uesus’ death:
died Cood festal. Luke 23:13.75, 32-48); and E st Sunday Uesus s raised to(fe: Luke 24:1-12)  Understend cifferant
Friday? () Troy il be sble to ways of expressing
|+ Use st stsoges o et the sory o s, cicussing rowrarymintts | i sbowrine
Regon: e e Do OUE Some ot e, ez TaMInEONS el OD0%s |ty Wesk snd Eever
ity | e estons ppta o o e ores, v ary s for 10 arscrs snsr | e, mtotngn
s, Caseanmoton gah o Mar for o k. —————,
Wers ot knewin | s: . Tokabout pupts responses an esction o the sy o i ks oz | worshp,symootand
e Puptavitusaand | o o ey ik oo il ot s ey e 1 aecOunz it s | wali).
oodnguns | dopasct | Lo s esampl ndeocnng n nseacoou?
mangsaraaot | docion, -+ Usevits, o, church webae,chrchpogramme rd o ndhotos ot | + UndersandChriton
e fomaton ot e e TS 6o 01 P Sy, GO0 iy an | Sommiment ch s
Fomesongaer
*thinking about i Easter Sunday (e.g. types of service, music, readings, actions and rituals, colours, remembering Jesus
eliefs and remembering. They. with bread and wine,
vmomirongar | aecoratons s tnsboC o cxlor hese s more oty ]
Erowiedto s | S e . Mok ey i ey | Sesiglorevens
o rangigot | e vross Crisn racos, and e . oo on o rea i sre | g hapefor
e ane G2,

the bigideas about God
andnumanityinthe
storios o HolyWook
anatastor.

Key concepts and
words

Felgion, botet,
sscrif, rodempion,
Mossian,salvation,
spitusliy, hops,

used: Aty Anetube 00 Lkl tesoucelohSAnit ol commuriant

+ For people s the time, these three parts of the tory provoke hope, sadness and oy.
Why was thero hopo as Josus arived as King? o . he paoplo woro oxpecting God 1o
foscus them and restorothir Land). Wiy was tho sadnoss? (. thei King was kled
and overything sooma 05t Why was therejoy (o Josus was alivel) Theso tories sl
provoke these omotions in Ciistians today.

+ Examine gtobat examples: you might ok at entocostal o inBrazil, or Angcans n
Nigoris,or Philppino Christans,finding out what Good Fridaylooks o n ciferent
cutral setings.

- Compare his with what brings hope, sadness and joy t pupils. Felecton thekey
question: Why do Chistianscall the Gay thlr Kingdied ‘Good Frday? (.5 They think.
thatJosus 0so from doath - 5o Friday was not the enc; and he oponod up a way 1o
heaventoo, which Christans say is good nows or al)

« Presant their own
views sbout Chistan
teachings on
forgiveness,
satvation, hope and
resumction (C1).
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UnitasA Intentions: what dowe | Implementation: what kind of activites will enable learmers to achieve? Good teaching | Impact: what
BetterWorld? | want pupis to leam? | and leaming ideas outcomes wil pupils
achieve?
Years Knowtsdee: Pupis can team from deas ke these: Most pupits willbe.
UnitNumber 4.5 | Pupils wil o3 8b0ut | Gonnact this Leaming with pior RE Leaming: how do cifferent elevers yto v Why do | ableto:
Powdiforont relgons | balevers ollo commands and eachgs from el {812 What do trth, ustie, peace.
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g, betterword. + What's wrong with our worla? Strtsmll and local,snd 00 p bigand dobsl . rom connect different
They il gain upserting pooplon thedior queuo Touh t messingup the nvionment Uso s paroct | visions of a better
Enquiny Knowlodgo ofteaching | work? imainatv strtosy - whatwouldwa chan? Ttk sbout why peopte falorfalortrp | world A1),
Question: and practice from up. Christians balove God olps them hrough h HolySpr.Musiims aso balleve pocpla o
Howandwhy do | differantworicviews. | £ and bad decds and need God's mercy. KN spesk o being manmuy o human + Explain, with
peoplotyto | Thoywilbo ableto centrod, ot contred on God o ‘Gurmule reasons, what
male the worig | understand the - Retigions suggest that peopla need help and guidancs tove nthe rghtway. xpiora2: | ‘makes theworlda
bottorplace? | potontialimpactsof | EGsof teschins which sct a uices for Wi from 2+ reions snd anom relious belt betterpisce’
commitments o system, ., the Ten Commandments (Ex0dus 201121, Deuteronomy 5:1.22), i o accordingto
Reigions: goodnass, whichfor | Commanamants o Jesus (Mark 1228-4) and the Galdon Re’(Mattnow 7:12). TnoGolden | giferent eligions.
Seteettwoor | some people are Rules mportant in many acitons, inclucing for Humanists. Wht dfrcnos would mske t | and WV (81,
threainschool | supportad by heifaith | peoste fllowed tosa ules”? Would 1t make tho wora  beter lace?
Ivision. Explre what heips nspirs ol to makethe world  beter lace: + Saywhat they think
Weys ot Siils: > ThoJewish tosching f Tikun Otam (mending he world) and tzedaka (shriy Find some |~ about ethical
KnowinginRE: | pUELL L cnang examptes o Jowish chrties -what dothey do, and why? g Tzedek. Jowish Chi's Day.) | questions such as
«thinking about by Studyth Jowtsh now yearfostal for s Tu 'shevat)and th dea of mand howori | | - whether charityis
balits iy > Tha Mustim bl i charyeakan): what s 22 How do Musim g charty? UsaGs | secondbestto
~oxploringbie | omemton, Such sy slamic Rt 012 Uk o i TUBUTNEDG O U How and iy Gothey | justice, or whether
auestions | oo athering Pelpto make theword s beter plac? Connect s o what the Prophet said sboutcare | every human s

nd emembering. They.
il usa thir factual

Knowtodgo tooxpross
ther own doas about

making the world
bottor place.

Key conespts and
words

Foligion, bele, vison,
oodnoss, what's gone
‘wrong with the worla?
“ihat makes heworld s

botterplace? Chary,
justes.

forwidowsor ophans or the mpartance o wata foroveryone.

> Exploro theves of mspirational Chisians (o, Desmond Tut, Mart Luthr Kingr,
Mothor Toresa, ). How i theirlgous fath nspr o gido ther ves, and el
contibutions to maling tho word  batr placo?

> Gonsido theworof Skh charity Kralsa A, and how it 1nos upWihthoalues of the
T Gurus, Gonnicting he 1ol urcwars with peopia i nced n oher parts of the ort.
Winatis Seva? How oo Sikhs praction enerosiy and compassion? Can thy change the
wora?

> Comparonon-rslglous ways of baing 004 wihout G, ., what do Humanits o ©
uida thir weys ofing? Maryuso he Golden uls whih s common across many
rolons 0o), using roason an stoing o conscence. Lookatho workof  soculr
charty ke Ofam. How do hey make theworld abetorplace?

- Enabte pupts o rftct on tho vales of e, forgvenass, nonesty,kindnes, generosity and

Servicn i theronnies &nd the vea of othrs, n he Ughtof e stucies n i Hovw can

056 valuos bocomo straner inour ives and communitiesand o world?

responsiblefor
everyone etse (C3).
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Intentions: what do we want

Impact: what outcomes.

UnitasHindu Implementation: what indof actiiies wil anabl Learners to
am il pups achieve?
practee oD achisve?
Years Knowtede: pupt: Most pupis wil beable
UniRNumber S |+ Pupls vl IOWOOE | pursuean encuiy o Hind st fstnals andsebrations, |1
Treme: cotraton.ncludod | g ccstons, o st ovenco tom oo, |+ Descrb s
e, famiy, Gotats nformationabout | 100 esKnEcuestions, ooungatavdercotomviden, |1 eits boutthe
commurlworsnp, | sotonal amam0Sth, | i tor bt s, 850 iy iy egons | £00sandgcddessen
colabraon,waysor | colebrationsorDwmlana | oG Lt oc e Ly i arbert,
ing tteastone oher Hindu : at Hind worsip in
festotin bt ncaand | = find out about hemearings of storis, &yl andacions used n | the home r the
Enauiy Question: | inthoUK. Hind worshp and cacbratons at homo and nthe mand,lrning | mandie.

What are the desper
moanings of some.
Hindu festivals?
How da Hindu
familios practise their
taitr?

Retigion:
Hindusm

Ways of Knowing

RE;

~exploring bie
questions

~using data ana
factuatinformation

= They will sxplore Hindu
ideas about gods and
goddossos, worshipintho.
homo and Mandir, belets
‘and values oxprossedin
storos,fosthitios and
‘worship and loarning from.
Hind community .

siits:
Discussion, gathering.
Information romvideo, sory,
Visuat resources and where
possible interviows or vsits,
Inferting and suggesting
meanings o rligious
practices.

Key concepts and words.
Roligion, Hindu, murts, gods
and goddesses, karma,
anarma, spiitua,fostals,
itua, symbol including the
Aum symbot), community,
commitment, values.

about murtis, images ofthe gods and goddossos and the baliafs
about the ultimate roalty they oxpress, including conoepts of
Karma, dharma and Brahman (A3);

- daseribe and undsrstand links betwecn Hindu storics and
calabrations, examining the Divalitoris, for examplo, and atloast
one othor fostva, using diforontlteracy approaches toth
charaeters and maanings o the stores. This it providos some
insidr Hindu mateiats: hups:/Minduismre co.ukiour:
senvees/edicationslresouices! (A2)

 investigate the doaper meanings of Hindu fstivals and respond
thoughtully o thom: themos of ight and darknoss, goodnoss and
i, honesty and trust, collaboration and co-oparation, patience.
and devotion aro 1o bo axplored inelation o tho stores told at
festivals and about the gods and goddosses (51)

- exprass and communicate their understanding sbout the
meanings ofthefestial, Fefloting on and loarning from thosa and
making doapning connactions to their own ivos and calobrations,
This could includ non-raliglous ostivals such as Now Year of
Comic Relef Day (C3);

- wite thoughttuly about this understandingof similaitos and
iferances betucan the Hindu festivals and the things they.
calabrate on the ig days of the yoar' - why do festivals from all.
aligons often nclude such slaments as old stories, chariy,values,
‘community gatherings,spocial foods, rinks and meals, sharod
music and dance, gis, raditons, roworks, procossions?

+ Respondwith
thoughttutideas of
their ownto the.
ways Hindus
celebrate,
expressing some
“deeper meanings'
of the festivats they.
study.

+ Explain simitarities
and differences
betwesn two Hindu
festivals and some
“big days’ they
celebrate.
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Unit5.1Inspiring | Intentions: whatdowe | Implementation: what kind of activities will enable leamers to | Impact: what outcomes will
Leadars Today want pupils to learn? achieve? pupls achieve?
Pupils:

Years Knowtedge: + describe and respond thoughtfully to the ves of somo. "Most pupils wil be able to:
UnitNumber 5.1 | Religious content can insplirational sprtual and loaders from the modorn wortd,

include examples such as: | answering quostions Uk these: what made this personinioa | = Showthat they
Theme: Dr Martn Luther King,Saint | oadr? How dd thlr rligion inspiro thor? What haly txts understand how
Inspiational peoplen | Teresa of Kolkata, Gandhi, | cxplain ther es? I this person inspirng ust i ther religion, or | inspirational leaders are
today's world William 20oth of Sneinton | 1 any hurmant (A2 examples of their

(foundor ofthe SalVation . unerstand how key saders can ba sources of wisdom for religion’s ideals.
Encuiry question: | Army), Dr Hany £\ Banna roligous baliovers by studying and applying some of the leadar's
Whatcanwolcarn | (founder ofstamic Relof, - Considervariad answers

rom groat loadors,
andinspiring
‘oxamplos n today's
word?

Two or more
relgions selected by
the school, but
possibly examples.
fromIstam, Sikhi,
Hinduism and
Chistiantty, and
possiblyanon-
religious example

Ways of Knowing in

RE:

~axploring big
quostons

~using data and
factuatinformation

Dosmond Tutu,John
‘Sontam, the Archbishop of
Yorkt0.2020, Pandurang
‘Shastr Athavalo or Swarmi
Viokananda (Hindu
saders), Bhagat Puran Singh
(Sikn phianthropistand
activst otherocal or
interational examples.

Sis:
‘Applying the idea of
inspieaion, considering and
welghing up factors in
thinking aboutinspiration
and leadership

Key concepts and words
Roligion, Muslim, Hindu,
Chiistan, prophet,
‘mahatma, holinoss,
spirtual, inspiration,vision,
‘symbol,community,
commitment,valuos.

sayings, spoochos or wiltngs (A2)

= explore thelves o ke religous saders from contamporary lfe
(including modorn history), describing the challengos they have
facod and the commitments by which thay ved (52);

« apply deas of their own by gving roasons for thlr iows about
owleadors oan provid wisdom and inspiration C1);

+ undertake a research task ovorsovaral ossons to proparo an
imaginary nterviaw with ona of the nspirational leaders i a talk
show forma. This should include thlr v questions (snd
Fussas at answers), a5 well a5 the questions and answers the
groat iguro would give. Pupils should be ancouraged to includo
quotations rom scripture, newspaper headiines, commants from
othar people, photographs. Prosentation softwaro (e..
PoworPoint), DTP or digtal ideo, Prozi could bo usad;

+ compose thelr own speech rolated (o the inspiationalfgure:
“howwould X ke the word to e Refisct on howthey
measure up. Pupit could offa commeant on the ways their
chosen porson might inspiro anyono in tho class;

- wite acitationfor this sader o ba nominated for & Paace Prize.

Note these eaders might b world famous examples thero s
artcularvalue in  globa focus forFE-or thoso who serve the
communitytocaly ~in Notingham City and Courty for xample.
| Witiam Booth (see hts/iwun saivationaroy e uidabaut

bor|
| Witiam Witbrtorco might bo cxamplos.

1 questions about what
makes aperson
inspiring, explaining
their own idsas about
the inspiring leaders.
they studied.

« Applytheideaof
inspiration for
themselves to stories of
Leaders, talking about
questions such as: dowe
allneed role models? Do
‘the leaders exemplity
ther belists?
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Unit5.2 What Intentions: what do we want | Implementation: what kind of activities will enable learners to | Impact: what outcomes will
matters to pupis tolearm? achieve? pupils achieve?
Christians?
upis:
e «tear about devotion and commitment n Christinity. They | M5t PUPHS wilbe able to:
= Raligious content il ‘consider why Chistians colobratoJosus' it whatisthe |

include: the deoper meaning of Chiistmas? They compare the textsinthe Chrstian | * ~ EXPUainthree.

Theme: mearingaolthe Key Christian beliefs,
gospels thatell the sores of shepherds and wise men at

Religion and the cetabrations of Chismas, , showingthat they
fesonana e | Josus'birth, exploring how they are remembered and Showing e

Easter, Pontocost and colebrated ina range of Chistmas fesiviies (A2): .
maters o Eucharst; matters o Chiistians.
Chistians? - use ther detaled understanding of elgious praciice such as

Enquiry Question:
Whatis expectedof a
personin followinga
oligon orbolie?

What matters mostto
Chistians i their

ligon?

Retigion:
Chiistanity

Ways of Knowing in
RE:

«reating and making
Senso oftexts

~exploring bie
questions

= Thoways Chistians uso
‘some oxamples of Bible:
toxts toguido them n
facing fe's challonges;
the rla ofthe Christian
‘community i helping.
peoplato e a good lfe,
and tho pupits'ratoctions.
on Chiistians’ uses of
ideas such as Trinky,
forgivenoss o inspiration.

Skils:
Pupits wil use nformation o
‘address questions, in
discussion and wiing,
‘doveloping and using thei
abilityto mako sonso of oy
concops.

Key concepts and words.
Religion, Chiistan, spirtual,
fostival, incaration,
fosurroction, Christmas,
Eastor, Pontocost, Eusharist,
‘Gspel, iy, Holy Spirt,
‘commanty, commitmont.

fomembering Jesus vith bread end wina n Chistian worship
and tying t follow the toaching of Josus about frgivancss and
loving your cnamics to deseribe the significance of being part
ofthe Christian rlgion. RE Quost s  source o woll thought
outvideo olips and resourcos for Chiistanity:
bttpsiequest orgukd (B1);

« understand and connect key deas about savation,
forgivenass and atarmal Ufe with tha celebrations of Holy Week
and Easter in Chrisian communities from reading the Gospel
s sbout Jasus”crucifion and resurrcetion. Ty might
interviowa Chiistian ministar about thi. (A1);

+ develop understanding of koy Chiistian bolifs (0. from &
Crood), galning knowledge about key Chistian boliefs n God
s Fathr, Son and Holy Spi, tho Trinty, and about the
meaning of Pentocost for Chiistians they (&1);

- considar the dea of the fruit of the Sprt (Galatians 5:22,
Now Tostament) s they discuss and apply their own ideas.
about athical quastions: what s fair and unfair? Why do people:
fight and causo pain? How do wo know what s €000? Can
peopls laarn to be more generous? They lsarn from examples of
Chrisian practioa and considar the chalenges of rying to ve &
Eoodite(C3;

- wite a houghtul answor to the quostion: which of those four
is most important to Chstians and why: Chiistmas, Easter,
Pontocost or Eucharist? A global dimension to thinking about
this question has gt value.

+ Explain with reasons why
they select one of the &
elements of Christianity
studied as the most
important.

+ Explain similarities and
diffarences between
different celebrations
thatare partof Christian
worship.
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- Intentions: whatdo | Implementation: what kind of activities will enable learnersto | Impact: what outcomes will
Units3impsetsof |, wantpupitsto | achieve? pupils achieve?
et tearn?
Years Knowledge: pupis: ‘Most pupils will bs able to:
Unit Number 5.3 Religlous content wil | finq out about the Five Pillars ofIslam and the main ways Hindus
ineluge diftrent ‘worship gods and goddessos n the home and the MandicIfyou want | *  EXPLainthe main baliefs of
Theme: ideas and forms of | nctude non religous woldviows i this unt thero ro g00d Mustims and Hindus and
Bolofs and questions | axprossionin clation | (2oL, .. L1y uncereianinhumenim o () Sikhs about God, saying
o et about God n why the worship of Allah /

Enquiry Question:
How do people’s balets
‘aboutGod, the word and
others have impacton
ther lves?

Retgions
Istam, Hinduism
Non-rligious word viows.
Such as Humanism cen
aisobaconsidered

Keywords and
‘concepts:

Mustim keywords vl
incud 5 Pillars, rophat,
Alah, iman (aith), akhiaq
(charactoror moral
conduct)

Hindu keywords vl
includo murtis, Brahman,
g0ds and goddesses,
ahimsa

Sikh keywor
Wahoguru, langar, sowa,
Mol Mantar, Guru Granth
sanib,

Non-retigious keywords
includo atholst, agnostc.

Ways of Knowing n RE:
«thinking about bolots
eexplorine bie questions.

Mustim, Hindu and /
or Sikhlfe, including
pupils’own
rosponses to Hindu,
Mustim and Sikh toxts
and exprossion in
creatie ans and
architecture.

Sis:
Pupis wil uso
information to
adoress questions,in
discussionand
witin, developing
andusing their abily
tomake sensa of key.
concops.
They wil consider
howtoexpross.
raspoctiul atitudos to
‘people difterent trom
themsetves.

- explore and respond thoughttuly to Musiim, Sk and Hindu bliefs
about God, worship,flgious practices and texts using arangeof
Sources of wisdom. From reading examples of Sk, Hindu andlor
Musiim tots about God and humarity, pupls willbo abie {0 tink.
about ey blies anc what diferenca they make i fe. Useful
tesoutces at:KS2 My Life My Raligion - BAFTA winning fims rom s
relgions in 44 clips - prosentofiby young bolievers. Notos and
loarning deas fom RE Today
hitos s, bh.c0.uogtammes 3P 1cBloins (75

- describe the impact of xamplos of rligious toaching. A Hindu
‘oxamplo mightbo tho impactof indu toaching about harmisssness.
(ahimsa)on quostions about what wo oat and howw eat animals.
A Musiim examplo migh bo the mpact of dailyprayer and Zakat
{etms ghing on Mustim indiduals and communitics, Skh examplss
anincludo Sewa, langar and areading of the Mol Mantar (A3

- express their own dess about rlgious issues and questions,
faisin quctions o their ovn about Mustim and Hindu practios and
tesponding tothe big deas’ of indu, Mustim and Skh thinking,
iving ideas and reasonsfor thei thoughts (A3);

- discuss and debat reasons why difrant poopla have diferent
idoas about religous questions inclucing whether God s feat and
what Gogis ke C1).

- suggest two roasons why dobetos about God and questons about
beletn God aro important o poople today, ging ther own vews.
©n:

- exploin smilarites and diferences between Musiim and Hindy
ideas about God and thir own s, oferencing thefactthat many
non elgious pecple ae sithe athelstsof aénostcs and considering.
Guestions about this diersityofbelie (53,

Brahman gods and
Eoddesses/ Waheguru
mattars to Mustims, Hindus
and Sikhs.

+ Clearly oxpress reasons.
why they hold their own
views about questions to do
with God.

+ Explainwhat matters about
worshipping Godto
Mustim.

+ Explainwhat matters about
worshipping gods and
goddesses to Hindus.

+ Explainwhat matters about

worshipping Waheguruto
Sikhe.
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Unit5.4 Expressing. Intentions: what dowe want | Implementation: what kind of activities willenable | Impact: what outcomes will
Spirituality pupils to learn? learners to achieve? pupils achieve?
Pupils:
Years Knowtedge: - describe some waysrligious st and archiectura Moatpuplt whtbe sblate:
Unit Number 5.4 Religious content wil inctude: |~ #°5°71%¢ o velid rend archi
oxprasssptuldess, ghing xamplos ot roatbucis | | o
e + sudesotsomegea | fum ottt s g rd v st
Balifs n actioninthe. o plasi tension between building
woria arfitoturo 1OM 361033 . i it with i provocative e video fom 92C, | 8 beautl house of Goa
thowaidandsome 068 | 40 s n esoutoes 1 0 ot 1 clos ki | andseving thenesds o
ey Qs grampls,including dooplyabou he e, queston of i it peopte npoverty.
Howaro elgious a e b b oo WhesizeloniclosizmaEba
Minstor,locat churchs
sprualtboughtsond | angcnapois,a  descrine some ways chares such as Trodok (o Jowih | *~ SXBLAn thoughtulyteic
e, Nottingham Synagogue, | development charity), Sewa ntarnational (Hindu) e ot e

and architceture and in
‘charity and gonerosity?

Religions: solocted by the

school, porhaps Chilstan,

Mustim, Hindu
Non-rligious worldviows.
Such as Humanism can
eisoba considered

Key concepts and words.
Rligion, Musiim, Hindy,
Chiistan, Humanist,
spiritual, Goldn Rule,
‘chariy, karma, dharma,
Ummah, place of worship,
Govotion, community,
‘commitment, valuos,
‘compassion.

Ways of Knowing n RE:

~axploring big quostions

~using data and factual
information

Mandir and Mosae.

= Pupils wil gain knowtodgo.
of iferent charitis
which apply the ‘golden
rule (roat others asyou
would like tobe reated'*
ove your neighbour as you
love yoursair) trom a
rango o elgions and
worldviews to some global
probloms.

Skils:
Pupits wiluso nformation o
‘address questions, in
discussion and wiing,
dovoloping and using thoi
abiltyto mako sonso of oy
concapts.

Thoy willconsidor how
oligous charitios and
architacture might be
‘connected, thinking about
Gilemmas for themstves and
via discussion,

Chisian Aid and Mustim Hands (based in Nottinghar)
express spirtual ideas, put valus ofjustice and
compassion into action, and expross thir raligon’s
ideals (A2);

« understand how buildings and croative arts can put the
spiritality of a eligion into visuat forms, and how those
boautiful buildings can creato spaca fo people’s spirtual
ivos (423

+ explore axamplas o architesturs dedicated o faith or
spirituality and of charty and compassion arising from
eliion fr themselves,fesponding with increasing
discemment (22);
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on rligious quostions ko those: how do art and
architocture expross spirtuatdeas? How do rolgious.
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©n:
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(Godt, compassion for thamsalves to  question such as:
0 wo noed ralgious buldings tohoar God's word about
poverty? (C3).

[Note Jowish examplos could bo selested instead of oo of

 these religions where appropriate.

relative value of worship
‘and holy buildings and.
charity and compassion.

= Applytheideas ofworship
‘and servics tothe key
questioninthe unit,
‘explaining what matters in
different rligions about
worship and about
‘generosity orcharity.
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like Ahimsa (Hindu), Ummah (Mustim) and Agape
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« discover and explore tho teaching and practice of
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prejudice, and why ‘never
again'is an important idea
for abetter society inthe
tuture.

* Explainwhat matters about
remembrance of those who
died andthose who
survived and the idea of
“upstanders". Use concepts.
including prejudice,
persecution, antilawish
racism, respect, harmony.

Note the materiatin this it
does notusa the concepts of
enoeids or holocaust and gies.
‘Somefocus to survivors of
hatred. This approachis takenin
racogrition of the young age of
the pupils toarning from tho vry.
sensitive matariat i this unit. RE
always demands sonsitive
taaching, but nover moro thanin
this important oxamplo.





image37.png
Unit6.5Sikhsin |Intentions: whatdo | Implementation: what kind of activities will enable leamers to achieve? Good teaching and | Impact: what
Biton " [uewantpuptato” | icerming deos ety
= s
o P RSN prv—
Srss | Ko TR sy [
S, | e e e e
— i
e Ry T
Living ‘They will widen and that describes God as Wheguny', the wonderful Lord). Sews - the ides of selfless service, human equslty
= o
B | v G e s e
T oot
iy I e e e | et
e e B e T [
FEEU bt [ e e Pl STy
meanto be a Sikn :".;"."‘.“l'm |+ Explore the impotance ofthe Ten Gurus, through stoies and teachings. For example, Gunu Nanak s callngto (o Understand Sikh
nbiantosn? | SIS0 oo the eyt the . e s .o Ot e o by ey o Gure e
el et B i
|| BEmmmee e | S
s et | DI i S o
o L S i
sy S Guru - how s It used, rosted and leamt rom? ecognise and doscribe how the Guru Granth Sehib consciousness
Kevoncoaan | S, | i e e e vt s |
words Tomembertneten || #10e eprsten o 5 service, a5
G, | S |+t ey s o et e s | S
Knaisa, the Gur Granth Sanio, i o e - e Sikh practice (821,
e | e
S |t |- s e souuere e e b et vt || L
P et f,
G, T i s | s
s e e e | e
O s | ST S e e e s
S| p e
P
o st e i |
R |, S o e e e | s
o || S e e et
s | e e S e
e | TS | B e e e
P S
i, [ S e e

discuss and anslyse
the mpactof Sikh
belieton teana
practcn.

e eeons, uestion, s ss0n karmed d s, ncoporieth Khands, th Slh el n 0
h lplay and focuscnth S s of alty, o, comimnty fspoct 1 whot s dos c4ch
it th i s hes vk, whther ey i S ¢

[ Answerthe question of th il i word g, Whet i Rk o b Skhin Sty





image38.png
Unit6.6 Jesus |Intentions: what do | Implementation: what kind of activities will snable leamers to achieve? Goodteachingand | Impact: what
osaking  |wewampupiisto | leamingdeas utcomeswil pupts
icam? chiever
Years oowtecee: oupt il e sbe o lar ro hese ks ofscvtien: Mostpupts ilbe
B T e
o5 hkeyconceprom e oot i he o ... poveritanc. ko healiear, i s ssemvescic)
o Tesamericine | Fnaeunssosome peosswonsvmtos et howors v s ok st e | * D3erbeand
[heme: ingsomat o cr | Peaca Pz or e e PP o ot he s onan o et o coming 0| Sonmect esus
oiong | esimorcod: yoars?Noteandarw aertion o h b sspects o s it work. teachingsnthe
| Ty wit widems and [+ Christians think Jesus is a different kind of king: he taught his followers about the Kingdom of God Gospets about
vy |2oemenmerimomease (£ onin e wicemess n Lk 112 it deserca e vt ofig| e Kingdom of
| Question: |of Christian beliet about | - jasys & chance to be kin of the world - by force? — but Jesus refuses. What is Jesus' idea of being king? God with action
o Crritans, [ 530528Mes%8h 00 . optrs sttt camotorh oo ot el nesvensn tomakomavor | CMIan
what kind of | chosen one, who ta. ‘more like heaven. Jesus told parables about the ‘kingdom of God'. This ‘kingdom of God” is where God communi
g wos || et a a2 | e o i e, s .o, Roca it 7ot todayforjustice,
esiss e commandments oo God and love yout neghbous) Look at 2+ ingdom perablos' o find ut what the |  peace andthe
marbestions | Sirisomatcos smertio ek Sy e o ankng ot en e ey of
Rolions: 1T X |, 11 Fusut ks 14:12-24 Ak pups for commont, g, s snd st Lot | Sraton ()
Corury | Claenss meaninga whowes th dienco ot he sry? oW EN Iy v 0500nce? W 60 DSTVK |  Urratand
Sho o eaetof God o e s Sy wil b ke How s e i folowers | * Undere
| ways ot s fobenare? commitments to
it R | o it usoana | e Tenantinthe Vineyrs: attw 213546, s i st sy, Uso s cus oot | oemene e,
[ e St s n 0O Testament o pio f G compare G sy mpts | omess
e antration.| Coops oo colodthcon o G ThTonpmnt o Popho Sonars rwo T | 200000t
ok e | o, | et e o ot s eyt o e et sttt | Senerosiy using
o ot |mremamiig My | 0t gy st s i sl o ol et messges ot o | Sl etdene
o | oot st paralo of h kigdom f God. o s, whatknd of kingis esus? Ty nsordeas: | £rbl
ey wibuaormet ™ | Godexence raiouswelcoma ol amany: b ot do' sbeyat i stishnees o o
oot snamioggoto | o4 5in ey s o A corin of Gt ko, v con b 1o G | « Bresent et v
|dacums mameaningact | ingsom. views sbaut e
he o ot God 1|+ Compare e deasabout s bterworiaaboveothepicurtheygtominer s shoutwhet | ke of s aea
[ toochigotoous. | Hindtwordsesuswared dout bout how Eshans iy o ke oo morskathe Kngom ot | Keng orofthe
o commont sy the ot et s, . nows oo crurchseneste. | ingdomot o
Keyconceptaand | necdsof peotehosreletout. Tha Saton myandthe Cstan o alowehpnaveusstd | (ant
[woras et fr . How o s HOUPS 1L AL 4SGE? 1 oL 3 KO e o ShoL RoRS
Kincoomt os. natingom et
parstto, sospal, |+ Adcss ey quetn:orChstians, wht Kinf K s e’ i of ingaip s 0 b

messiah,savaton.
|Vison bozer wora

thato boin hiskingdom, a porson st sovocthers, partclarty tho st wilnorable What would bo
fterent 1l eacers ollowed s modet? Tolk Sbout ha e i the i of pecple rnin ustice:
‘considor cxample fom othoraiths and o ralfousIndRAUBISET0UPS Who Work o bing usica and
faimoss.





image39.png
I can recognise, online.
or offline, that
anyone can say o’ -
‘please stop’ - Tl tell
- I'llask’ to
somebody who makes
them feel sad,
uncomfortable,
embarrassed or
upset.

1 can recognise some
ways in which the
internet can be used
to communicate.

| can give examples of
how | (might) use
technology to
communicate with
people | know

I can identify

ways that | can
put information
on the internet.

i
i

3 examples of how
| this can make

| I can describe
| ways that some
| people can be
| unkind online.

| can offer

others feel

I can talk about
how to use the
internet as a way
of finding
information
online.

1 can identify
devices | could
use to access
information on
the internet.

I can identify
rules that help
keep us safe and
healthy in and
beyond the home
when using
technology

I can give some

simple examples
of these rules

| can identify
some simple
examples of my
personal
information (e.g.
name, address,
birthday, age,
location).

| can describe
who would be
trustworthy to
share this
information with;
I can explain why
they are trusted.

| 1 know that work |

| create belongs to
me.

I can name my
work so that

others know it
belongs to me.
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I can recognise that
there may be people
online who could
make someone feel
sad, embarrassed or
upset.

1f something happens
that makes me feel
sad, worried,
uncomfortable or
frightened | can give
examples of when
and how to speak to
an adult | can trust
and how they can
help.

I can give examples of
when | should ask
permission to do
something online and
explain why this is
important.

I can use the internet
with adult support to
‘communicate with
people 1 know (e.g.
video call apps or
services).

1 can explain why itis
important to be
considerate and kind
to people online and
to respect their
choices.

1 can explain why
things one person
finds funny or sad
online may not always
be seen in the same
‘way by others.

I can recognise that
information can stay
online and could be
copied.

I can describe what
information | should
not put online
without asking a
trusted adult first.

I can describe how to
behave online in ways
that do not upset
others and can give
examples.

I can give simple
examples of how to
find information using
digital technologies,
e.g. search engines,
voice activated
searching.

1 can explain rules to
keep myself safe
when using
technology both in
and beyond the
home.

I know / understand
that we can
encounter a range of
things online

including things we
like and don't like as
wellas things which
are real or make
believe / a joke.

1 know how to get
help from a trusted
adult if we see
content that makes us
feel sad,
uncomfortable,
worried or frightened.

1 can explain how
passwords are used
to protect
information, accounts
and devices.

I can recognise more
detailed examples of
information that is
personal to someone
(e.g where someone
lives and goes to
school, family
names).

1 can explain why it is
important to always
ask a trusted adult
before sharing any.
personal information
online, belonging to
myself or others,

I'can explain why
work | create using
technology belongs to
me

I can say why it
belongs to me (e.g.
designed it or ‘|
filmed it”).

I can save my work
under a suitable itle
or name so that
others know it
belongs to me (e
filename, name on
content).

I understand that
work created by
others does not
belong to me even if |
save a copy
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1 can explain how
other people may
ook and act
differently online and
offline.

1 can give examples of
issues online that
might make someone
feel sad, worried,
uncomfortable or
frightened; | can give
examples of how they
might get help.

I can give examples of

how someone might
use technology to
communicate with
others they don't also
know offline and
explain why this
might be risky. (e.
email, online gaming,
2 pen-pal in another
school / country).

I can explain who |
should ask before
sharing things about
myself or others
online.

I can describe
different ways to ask
for, give, or deny my
permission online and
can identify who can
help me if | am not
sure.

1 can explain why |
have a right to say
no’ or ‘I will have to
ask someone’. | can
explain who can help
me i1 feel under
pressure to agree to
something | am
unsure about or don't
want to do.

"ican explain how

information put
online about
someone can last for
along time.

I can describe how
anyone’s online
information could be
seen by others

1know who to talk to
i something has been
put online without
consent or if it is
incorrect.

can explain what
bullying is, how
people may bully
others and how
bullying can make
someone feel.

1 can explain why
anyone who
experiences bullying
is not to blame

Ican talk about how
anyone experiencing
bullying can get help.

Ican use simple
keywords in search
engines

I can demonstrate
how to navigate a
simple webpage to
get to information |
need (e.g. home,
forward, back
buttons; links, tabs
ons).__

I can explain what
voice activated
searching s and how
it might be used, and
know itis not a real
person (e.g. Alexa,
Google Now, Siri

I can explain the
difference between
things that are
imaginary, ‘made up’
or ‘make believe’ and
things that are ‘true’
or ‘real’

I can explain simple
guidance for using
technology in
different
environments and
settings e.g. accessing
online technologies in
public places and the
home environment.

1 can say how those
rules / guides can
help anyone
accessing online
technologies

w | I can recognise that
passwords canbe | content on the
used to protect internet may belong

|
information, accounts | to other people.

Ican explain and give | | can describe why
examples of whatis | other people’s work
meant by ‘private’ | belongs to them
and ‘keeping things |

private’.

Ican describe and
explain some rules for
keeping personal
information private
(eg. creating and
protecting
passwords).

Ican explain how
some people may
have devices in their
homes connected to
the internet and give
examples (e.g. lights,
fridges, toys,
televisions).
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| can identify who © lcanexplain why
can help me if some information

something 1find online may
happens online not be real or
without my | true.

consent. - . . R
I can explain how

it may make

others feel if | do |
not ask their

permission or

ignore their

answers before

sharing |
something about |
them online.

1 can explain why |

should always ask

a trusted adult

before clicking

‘yes', ‘agree’ or

‘accept’ online
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I can explain what is
meant by the term
‘identity’.

1 can explain how
people can represent
themselves in
different ways online

Ican explain ways in
which someone might
change their identity
depending on what
they are doing online
(e.g- gaming; using an
avatar; social media)
and why.

| can describe ways
people who have
similar likes and
interests can get
together online.

I can explain what it
means to ‘know
someone’ online and
why this might be
different from
knowing someone
offline.

1 can explain what is
meant by ‘trusting
someone online’, why
this s different from
“liking someone
online’, and why it is
important to be
careful about who to
trust online including
what information and
content they are
trusted with.

I'can explain how to
search for
information about
others online

1 can give examples of
‘what anyone may or
may not be willng to
share about
themselves online. |
can explain the need
to be careful before
sharing anything
personal.

Ican describe
appropriate ways to
behave towards other
| people online and

| why this is important.

1 can give examples of
how bullying
behaviour could
appear online and
how someone can get
support.

someone can ask if
they are unsure about
putting something
online.

Ican explain why
spending too much
time using technology
can sometimes have a
negative impact on
anyone; | can give
some examples of
both positive and
negative activities
where itis easy to
spend a lot of time
engaged

I can explain why
some online activities
have age restrictions,
whyitis important to
follow them and
know who | can talk
tof others pressure
me to watch or do
something online that
makes me feel
uncomfortable (e.g.
age restricted gaming
or web sites).

I can demonstrate
how to use key
phrases in search
engines to gather
accurate information
online.

| can demonstrate
how to use key
phrases in search
engines to gather
accurate information
online.

1 can explain how the
internet can be used
to sell and buy things

I can describe simple | | can explain why
strategies for creating | copying someone
and keeping else’s work from the
passwords private. | internet without
permission isn't fair
| and can explain what
problems this might
cause.

I can give reasons i
why someone should |
only share i
information with |
people they choose ¢
to and can trust. I can |
|
|
i

. explain that if they

are not sure or feel
pressured then they
should tella trusted
adult.

1 can describe how
connected devices
can collect and share
anyone’s information
with others.
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Ican explain why I can explain the

someone may change difference between a
their mind about “belief', an ‘opinion”
trusting anyone with and a ‘fact. and can
something f they feel give examples of how |
nervous, and where they might
uncomfortable or i be shared online, e.g.
worried. { in videos, memes,

| posts, news stories

i etc. o L
I can explain how I can explain that
someone’s not all opinions
feelings can be shared may be
hurt by what is accepted as true
said or written or fair by others
online. (e.g. monsters

o underthebed). i

I can explain the | can describe and | h N o
importance of demonstrate how
giving and gaining we can get help
permission before | from a trusted
sharing things | adult if we see
online; how the content that i
principles of makes us feel sad,
sharing online is uncomfortable,
the same as worried or
sharing offline frightened.
e.g. sharing |
images and

videos.
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I can explain how my | can describe I can recognise when | | can recognise when | can analyse Icanexplainhow | can describe When searching on

online identity canbe  strategies for safeand  someoneisupset, | someoneisupset, informationtomakea using technology can strategies for keeping | the internet for

different tomyoffiine  fun experiencesina  hurtor angry online. ' hurt or angry online.  judgement about bea distraction from  personal information  content to use, I can

identity. range of online social probable accuracy  other things, inboth  private, dependingon  explain why | need to
environments (e.g. and | understand why  a positive and context. | consider who owns it

livestreaming, gaming itis important to negative way. and whether | have

platforms) make my own the right to reuse it.

decisions regarding

content and that my

decisions are

respected by others.

I can describe positive | can give examplesof | can describe ways | | candescribeways | can describe howto | can identify times or 1 can explain that 1 can give some
ways for someoneto  how to be respectful  people can be bullied | people can be bullied  search for situations when internet use is never ' simple examples of
interact withothers  toothersonlineand  througharangeof  througharangeof informationwithina  someonemayneed fully privateandis  content which | must
online and describe how to media (e.g.image, | media (e.g.image,  wide group of tolimit the amount of - monitored, e.g. adult  not use without

understand how this  recognise healthyand  video, text, chat). | video, text, chat). technologies and time they use supervision. permission from the
will positively impact  unhealthy online i make ajudgement technology e.g.1 can owner, e.g. videos,
on how others behaviours. | about the probable suggest strategies to music, images.
perceive them accuracy (e.g. so help with limiting this ‘

media, image sites,  time.

video sites). o |
1 can explain that 1 can explain how Ican explain why 1can explain why 1 can describe some of Ican describe how
others online can content shared online  people need to think | people need to think the methods used to some online services |
pretend to be may feel unimportant  carefully about how | carefully about how  encourage people to may seek consentto |
someone else, to one person but content they post | content they post buy things online (e.g. store information |
including my friends,  may be importantto  might affect others,  might affectothers, advertising offers; in- aboutme; Iknow |
and can suggest other people’s their feelings and how  their feelings and app purchases, pop- how to respond !
reasons why they thoughts feelings and it may affect how how it may affect ups) and can appropriately and
‘might do this. beliefs. others feel about how others feel about  recognise some of who | can ask if | am

them (their them (their these when they not sure.

reputation). reputation). _ appear online.
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I can explain why lots I know what the

of people sharing the digital age of consent

same opinions or is and the impact this

beliefs online do not has on online services
asking for consent. |

or beliefs true.

| can explain that

| technology can be
| designed to act
like or
impersonate
living things (e.g.
bots) and
describe what the
benefits and the
risks might be.

I can explain what
is meant by fake
news e.g. why
some people will |
create stories or !
alter photographs |
and put them |
online to pretend |
something is true
when itisn't. |
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1 can explain how I'can give examples of | can recognise online | can explain the Ican explain the Icandescribe ways | can explainwhata ' | can assess and
lentity online canbe  technology-specific bullying can be benefits and benefits and technology can affect  strong password s justify when tis
copied, modifiedor  forms of differentto bullyingin  limitations of using limitations of using  health and well-being and demonstrate acceptable to use the
altered. communication (e.g.  the physical world different types of different types of both positively (eg.  how tocreate one. | work of others
emojis, memesand  and can describe search technologies  search technologies  mindfulness apps)
GIFs). some of those eg voice-activation e voice-activation  and negatively. i
differences. searchengine. Ican  search engine. | can
1 explain how some explain how some
technology can limit  technology can limit |
the information Iam  the information 1 am i
presented with. presented with.

Ican demonstrate | can explain that Ican describe how | I can explain whatis | can explain whatis | can describe some | can explain how 1 can give examples of
how to make there are some what one person meant by ‘being meant by ‘being strategies, tips or many free appsor | content thatis
responsible choices  people | communicate  perceives as playful  sceptical’; Icangive  sceptical; Icangive  adviceto promote  servicesmayread | permitted to be
about having an withonline who may  jokingand teasing  examples of when  examples of when health and wellbeing  and share private | reused and know how
online identity, wanttodomeormy  (including ‘banter) andwhy itis andwhy itis with regards to information (e.g. | this content can be
depending on friends harm. Ican  might be experienced  important to be important to be technology. friends, contacts, | found onine.
context. recognise that thisis by others as bullying. ‘sceptical’. ‘sceptical’. likes, images, videos, |
not my / our faut. Voice, messages,
geolocation) with |
others. !
I can describe some of | can explain how I can evaluate digital I can evaluate digital | recognise the | can explain what
the ways peoplemay  anyone can get helpif  contentand can content and can benefits andrisks of  app permissions are
beinvolvedinonline  they are being bullied  explain how to make  explain how to make  accessing information  and can give some
communities and online and identify  choices about whatis  choices about whatis  about health and examples. |
describe howthey  when totella trusted  trustworthy e.g. trustworthy e.g. well-being online and
might collaborate adutt. differentiating differentiating how we should
constructively with between advertsand  between advertsand  balance this with
others and make search results. search results. talking to trusted
positive adults and

contributions. (e.

{gaming commur

or social media
_groups).

professionals.
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I can explain how
someone can get help
if they are having
problems and identify
when to tell a trusted
adult.

I can demonstrate
how to support
others (including
those who are having
difficulties) online.

I can identify a range
of ways to report
concerns and access
support both in
school and at home
about online bullying.

I can explain how to
block abusive users.

| 1 can explain key

| concepts includiny concepts including: why some apps and

| information, reviews, information, reviews, games may request

| fact, opinion, belief, or take payment for

| validity, reliability and  validity, refiability and ~additional content

evidence. evidence. (e.g.in-app

| purchases, lootboxes)

and explain the
importance of
seeking permission
from a trusted adult
- _ before purchasing.

| can identify ways | can identify ways the

the intemet can draw  internet can draw us

usto information for to information for

I can describe the
helpline services
which can help
people experiencing
bullying, and how to
access them (e.g.
Childline or The Mix).

differentagendas, different agendas,
e.g. website .g. website
notifications, pop- notifications, pop-
ups, targeted ads ups, targeted ads

! can describe ways of 1 can describe ways of

| identifying when identifying when

| online content has  online content has

| been commercially been commercially

| sponsored or sponsored or
boosted, (e.g. by boosted, (e.¢. by

| commercial commercial
companies or by companies or by
Vioggers, content Vioggers, content
creators, influencers). _creators, influencers).

| I'can explain whatis | can explain what

| meant by the term meant by the term

| ‘stereotype’, how ‘stereotype’, how
“stereotypes’ are ‘stereotypes’ are
amplified and amplified and

inforced online, and  reinforced online, and
| why accepting why accepting
| ‘stereotypes’ may ‘stereotyj
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influence how people
think about others.

[ 1 can describe how
fake news may affect
someone’s emotions.
and behaviour, and
explain why this may
be harmful.

1 can explain what s
meant by a ‘hoax’. |
can explain why
someone would need
to think carefully
before they share.

influence how people
think about others.

1 can describe how
fake news may affect
someone’s emotions
and behaviour, and
explain why this may
be harmful.

I can explain what is
meant by a ‘hoax’. |
can explain why
someone would need
to think carefully
before they share.
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1 can identify and
critically evaluate
online content
relating to gender,
race, religion,
disability, culture and
other groups, and

explain why itis
important to
challenge and reject
inappropriate
representations

online.
1 can describe issues.
online that could
make anyone feel
sad, worried,
uncomfortable or
frightened. | know
and can give
examples of how to
get help, both on and
offiine.

1 can explain the
importance of asking
until] get the help
needed.

1 can explain how
sharing something
online may have an
impact either
positively or
negatively

Ican describe how to
be kind and show
respect for others
online including the
importance of
respecting boundaries
regarding what is
shared about them
online and how to
support them if
others do not.

I can describe how
things shared
privately online can
have unintended
consequences for
others. e.g. screen-
grabs.

I can explain the ways
in which anyone can
develop a positive
online reputation.

i can explain
strategies anyone can
use to protect their
“digital personality’
and online
reputation, including
degrees of
anonymity.

Ican describe how to
capture bullying
content as evidence

Ican explain how
search engines work
and how results are

(e.g screen-grab, URL,
profile) to share with
others who can help.
me.

i can explain how
someone would
report online bullying
in different contexts.

selected and ranked.

use search
technologies
effectively.

TTcan describe how
some online
information can be
opinion and can offer
examples.

1 can explain how to

Ican describe
common systems that
regulate age-related
content (e.g. PEGI,
BBFC, parental
warnings) and
describe their
Ppurpose.

Irecognise and can

discuss the pressures
that technology can
place on someone
and how / when they.
could manage this.

I can recognise
features of persuasive
design and how they
are used to keep
users engaged
(current and future
use).

Tcan describe
effective ways people |
can manage H
passwords (e.g.
storing them securely |
or saving them inthe

browser). |

“Ican explain what to
doifa password s
shared, lost or stolen.

Tcan describe how
and why people
should keep their
software and apps up
to date, e.g. auto
updates.

Tt can demonstrate the

use of search tools to
find and access online
content which can be
reused by others.

I can demonstrate
how to make
references to and
acknowledge sources
Ihave used from the
internet.
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Tcan explain that
taking or sharing
inappropriate images
of someone (e.g.
embarrassing
images), even if they
say it is okay, may

have an impact for
the sharer and others;
and who can help if
someone is worried
about this.

1 can explain how and
why some people
may present
‘opinions’ as ‘facts’;
why the popularity of
an opinion or the
personalities of those
promoting it does not
necessarily make it
true, fair o perhaps
even legal.

I can define the terms

“influence’,
‘manipulation’ and
“persuasion’ and
explain how someone
might encounter
these online (e.g.
advertising and ‘ad
targeting’ and
targeting for fake
news).

Tunderstand the
concept of persuasive
design and how it can
be used to influences
peoples’ choices.

I can assess and
action different
strategies to limit the
impact of technology
on health (e.g. night-
shift mode, regular
breaks, correct
posture, sleep, diet
and exercise).

I can describe simple
ways to increase
privacy on apps and
services that provide
privacy settings.

1 can describe ways in |
which some online |
content targets

people to gain money
orinformation

illegally; | can

describe strategies to
help me identify such
content (e.g. scams,
phishing).

1 know that online
services have terms
and conditions that |
governtheiruse. |
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I can demonstrate
how to analyse and
evaluate the validity
of facts’ and
information and | can
explain why using
these strategies are

Tcan explain how

companies and news

providers target

people with online

news stories they are |
more likely to engage
with and how to
recognise this.

I can describe the
difference between
online misinformation
and dis-information

I can explain why
information thatis on
a large number of
sites may still be
inaccurate or untrue. |
can assess how this
might happen (e
the sharing of
misinformation or
__ disinformation).
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Unit

Introducing Instruments

Exploring Instruments

Choosing Instruments

Introducing Sway

Introducing March

Introducing Loud and
Quiet

Units1-6

P level Greeting

13

4

4

Select an on-screen
greeting song of your
choice A, Bor C.

Select an on-screen
greeting song of your
choice A, Bor C.

Select an on-screen
greeting song of your
choice A, Bor C.

Select an on-screen
greeting song of your
choice A, Bor C.

Select an on-screen
greeting song of your
choice A, Bor C.

Select an on-screen
greeting song of your
choice A, Bor C.

Coordination

Wake Up

See What | Can
Do

Can You Sway

Can You Sway

Roly Poly

You've Gotta

Taking Turns

This activity is
introduced in unit 3

This activity is

introduced in unit 3

Look In The Box

I Can Choose

Making A Choice

Can You Play

Solo

Can You
Hear?

Step Up

My Beat

Hazy
Sway

Piccolo
March

Big/Soft
Sound

Goodbye

Select an on-screen
goodbye song of your
choice A, Bor C.

Select an on-screen
goodbye song of your
choice A, Bor C.

Select an on-screen
goodbye song of your
choice A, Bor C.

Select an on-screen
goodbye song of your
choice A, Bor C.

Select an on-screen
goodbye song of your
choice A, Bor C.

Select an on-screen
goodbye song of your
choice A, Bor C.
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10

n

12

Unit

Contrast

Imitation

Waltz

March

Loud and Quiet

Boogie Train

P level

4-5

45

46

4-6

46

Units 7 - 12

Greeting

Select an on-screen greeting
song of your choice A, B or C

Select an on-screen greeting
song of your choice A, B or C

Select an on-screen greeting
song of your choice A, B or C

Select an on-screen greeting
song of your choice A, B or C

Select an on-screen greeting
song of your choice A, B or C

Select an on-screen greeting
song of your choice A, B or C

Coordination Taking Turns

See What |
Can Do

Wake Up

Can You Sway

Roly Poly

You've Gotta

You've Gotta

Look In The Box

Listen To My
Sound

I Can Choose

Making A

Choice

Can You Play

Can You Play

Solo

Step Up

Strolling
Through The
Jungle

Swaying

Marching Band

Big/Soft Sound

Boogie Train

Goodbye

Select an on-screen
goodbye song of your
choice A, Bor C

Select an on-screen
goodbye song of your
choice A, Bor C

Select an on-screen
goodbye song of your
choice A, Bor C

Select an on-screen
goodbye song of your
choice A, Bor C

Select an on-screen
goodbye song of your
choice A, Bor C

Select an on-screen
goodbye song of your
choice A, Bor C
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13

“

15

16

17

18

Unit

Instrumental Skills

Right Sound/Right

Shake-Tap-Ring

Shhh!

P level

5-6

5-6

5-6

67

67

67

Units 13- 18

Greeting

Select an on-screen greeting
song of your choice A, B or C

Select an on-screen greeting
song of your choice A, B or C

Select an on-screen greeting
song of your choice A, B or C

Select an on-screen greeting
song of your choice A, B or C

Select an on-screen greeting
song of your choice A, B or C

Select an on-screen greeting
song of your choice A, B or C

Co-ordination

Wake Up

Tropical Island

Tropical Island

C’'mon

I Can Move

I Can Move

Taking Turns

Big Noise

Under The Sea

Under The Sea

Big Noise

Shake-Tap-Ring

Choosing

Solo

This Is How

The Whale

The Jellyfish

March To The
Ring

Come On And
Play

The Gorilla

Goodbye

Select an on-screen
goodbye song of your
choice A, Bor C

Select an on-screen
goodbye song of your
choice A, Bor C

Select an on-screen
goodbye song of your
choice A, Bor C

Select an on-screen
goodbye song of your
choice A, Bor C

Select an on-screen
goodbye song of your
choice A, Bor C

Select an on-screen
goodbye song of your
choice A, Bor C
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